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ABSTRACT 

This research has been made especially for HSC and Alim level students whose mother 

tongue is Bangla and who have made various kinds of mistakes in writing English. It deals 

with the common errors usually made by the students and these are categorized under the 

sources of interlingual and intralingual errors. Therefore, this paper aims not to look at each 

and every cause of error in writing rather it attempts to analyze some recurrent and 

systematic errors and its causes which will help students write authentic English. 
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CHAPTER- ONE 

INTRODUCTION 

 

1.1 Introduction 

As the communicative approach to English language teaching puts more emphasis on 

meaning than on form, many learners believe that their main target is to attain fluency 

and not to bother about accuracy. For any educated person, speaking incorrect English 

fluently is utterly ridiculous. Every good learner of English should get rid of inaccurate 

forms and attain both fluency and accuracy in their writing and speech. While teaching, 

teachers are now advised to have a tolerant attitude to their learners’ mistakes and 

errors but correct English is everywhere appreciated. In examinations, students’ writing 

with correct English is always rewarded and those who write incorrect English are 

always penalized. An understanding of common errors in English and learning their 

correct forms are, therefore, highly essential for every student who wants to express 

their ideas concisely and precisely (Islam, 2004: 3).  

 

Language learners’ errors were, at a time, thought highly inappropriate and supposed to 

be avoided by any means. It is inevitable that learners make mistakes in the process of 

foreign language learning. However, the question among teachers is why students go on 

making the same errors even when such errors have been repeatedly pointed out to 

them. Yet, not all mistakes are the same; sometimes they seem to be deeply rooted, but 

at other times, students correct themselves with ease. Thus, researchers and teachers of 

foreign languages came to realize that the errors a learner made in the process of 

learning a new language are needed to be analyzed carefully, for, they possibly held in 

them some of the keys to the understanding of second language acquisition. 

 

1.2 The existing curriculum in Bangladesh 

There are three levels or stages of secondary education in the education curriculum. 

These are Junior Secondary, Secondary and Higher Secondary levels. In education 

system of the country, there are four sub-systems which are: 

a) General Education sub- system 

b) Madrasah Education sub- system 

c) Vocational 

d) English Medium 
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1.3 Place of English in the national curriculum 

English is taught as a compulsory subject throughout all the levels of all the sub-

systems. Bengali, the mother tongue, is also taught as a compulsory subject. In general 

and vocational education there are two compulsory papers in  English and two papers in 

Bengali of 100 marks each, whereas in madrasah education, language syllabus in junior 

level differs from those of secondary and higher secondary levels. In junior secondary 

level madrasah students read two compulsory papers of Arabic, one paper of English 

and one of Bengali, in secondary level one compulsory paper of English, Arabic and 

Bengali  each and in higher secondary level one compulsory paper of English and 

Bengali each. For the absence of one compulsory paper of English, it seems that 

perhaps, madrasah students face little difficulties than college students in writing 

English.  

 

1.4 Sources of errors 

There are several sources of errors and they are- 

a) L1interference: We are the native speakers of Bengali which is our first language 

(L1). So whenever we try to express our thoughts in English, then the L1 usually 

interferes there.  The L1 habits are inevitable like breathing. It may happen in the three 

fields. They are- 

i) Sentence structure: In English we know that the sentence structure is SVO 

(subject+verb+object). But in Bengali the structure is different like SOV. That is why; 

students tend to make mistakes in case of translation. For example, ‘I eat rice’. Here 

‘I’ is subject, ‘eat’ is verb and ‘rice’ is object. But according to Bangla it will be ‘I rice 

eat’; which is not correct. 

 

ii) Spelling mistakes: While spelling words, students make lots of mistakes which 

also happen for the interference of our first language. In Bangla, there is a one to one 

relation between orthography (the system of spelling in a language) and sound 

system or pronunciation, which is not the case in English. That is why, problems crop 

up. For example, kemical (chemical), raf (rough), nock (knock). 
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iii) Pronunciation: When students pronounce any word, some of them pronounce it 

as mother tongue. In Bengali, a few phonemes have some allophonic variations 

which do not have their counterparts in English. As a result, one is always exposed to 

the danger of substituting a wrong allophone which pronounces an English phoneme. 

One such phoneme is‘s’ /s/ which has three allophonic variations in Bengali. 

b) Unscientific grammar: When students try to write something, then they have to 

follow certain grammatical rules, but at times the rules may not be scientifically correct. 

For example, in the sentence ‘A book has been published by an author’. Here the line is 

correct according to structure but the sentence is wrong because we have created 

unnecessary distance between the author and the book. If we want to make it correct, 

the sentence will be ‘A book by an author has been published’. 

c) Over generalization of L2 rules: Here errors arise when a learner creates a 

deviant structure on the basis of the other structures in the target language. It generally 

involves the creation of one deviant structure in place of two target language structures. 

For example, ‘he can sings’ where English allows ‘he can sing’ and ‘he sings’. 

d) Carelessness: When a student writes something, sometimes he/she becomes 

careless; as a result he/she makes mistakes. For example, ‘that’s why’ but for 

carelessness someone may write ‘that’s way’ which is wrong. 

e) Ignorance of rules: If a learner does not know the rules, he/she will obviously 

make mistakes and there is no doubt about that. For example, ‘The man ahead of me 

looked sick’. This sentence is not correct because ‘ahead of’ means “in a better position 

than”, whereas “in front of” means “on the front side of”. So in this case the correct 

sentence will be, ‘The man in front of me looked sick’. 

 

1.5 Errors in Bangladeshi context 

In Bangladeshi context errors are the mistakes which a student makes while writing 

English fluently. Realizing the importance of English, it is taught compulsorily in school, 

college and madrasah. After studying 12 years, students of Alim and H.S.C level make a 

lot of mistakes in case of writing English.  Consequently, English often seems to be a 

heavy burden to them. Madrasah students (Dakhil and Alim level) study only one full 

paper on English whereas students of general stream in both SSC and HSC level study 

two full papers. As students of both streams do not take the same load, competence 
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level is more likely to vary. English, being a foreign language, here, three levels or errors 

in a student writing can be considered as major. They are- 

- Grammar ( sentence level) errors 

- Paragraph level errors 

- Whole text level errors 

 

This paper focuses on the grammatical or sentence level errors. Students of Alim and 

H.S.C level of our country tend to make the following mistakes while writing English. 

- Subject verb agreement  

- Changing patterns of the same word as noun, adverb and adjective 

- Using article and preposition 

- Indicating present, past and future tense 

- Sentence structure, phrase and clause 

- Verbal principal (s, es, ing, ed) 

- Use of modal auxiliaries (in terms of request, advice, suggestion, etc). 

 

1.6 Problem statement 

According to Lawrence (1972) correcting learners’ errors helps them discover the 

function and limitation of the syntactical and lexical form of the target language. And 

ELT practitioners are trying to find out the reasons behind errors. 

 

Most students of Alim and H.S.C level often cannot write a sentence without mistakes 

because they think that English is an unnecessary burden to them. As English is a 

foreign language, they cannot express their ideas properly as they think. Their 

vocabulary is not often adequate. Not only students of Alim and H.S.C level but also 

students who have completed their masters degree, often commit mistakes while writing 

anything in English. It shows their lack of interest in English. 

 

In our country examination is based on writing. We know that to learn a language 

properly all the four skills (reading, writing, listening and speaking) are necessary. In 

examinations student writing correct English is always rewarded and those who write 

incorrect English are always penalized. This is why, writing is given preference through 

rest of the three (reading, speaking and listening) are practiced more or less in the 

class. For error analysis, we can mainly highlight three areas which are important. They 

are- grammar (sentence level) errors, paragraph level errors (sentences, problems with 

coherence within the paragraphs and other devices) and whole text level errors 

(introduction, thesis statement and concluding etc). 
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It appears that there are not enough materials to study on error analysis especially on 

the errors of Bangladeshi students. So, the researcher has to depend on the empirical 

data that are collected from the questionnaire survey among the learners at Alim and 

H.S.C level. 

 

1.7 Purpose of the study 

As understanding of common errors in English and learning their correct forms are, 

therefore, highly essential for every student who wants to express their ideas concisely 

and precisely (Islam, 2004). After studying 10 years, the students of Alim and H.S.C 

level in most cases fail to achieve a satisfactory standard. This is why, the researcher is 

interested to work in this field and the purpose of this research is- 

- to use English more confidently  

- to write more accurately 

-  to make fewer mistakes  

 

1.8 Importance of the study 

There are two kinds of benefits, theoretical and practical. The expected benefit of the 

study both theoretical and practical is: 

a) Practical benefit 

- The finding of the research will be useful for students of Alim and H.S.C level who 

want to write English correctly. 

- It will also be helpful for English teachers especially in improving students writing 

skill. 

 

 

 

b) Theoretical benefit 

- The result of this research can contribute to other researchers who want to work in 

this field. 

 

1.9 Research questions 

This study will address the following research questions. 

a) What are the common errors often made by students? 

b) Why are they making mistakes after studying for about 10 years? 

c) How can these mistakes be corrected?  
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1.10 Delimitation  

There are many madrasahs and colleges in Bangladesh. It will be very difficult to 

collect data from all the madrasahs and colleges. Besides, time is another important 

factor. So, for this small scale research the study is limited to two rural madrasahs and 

two rural colleges. 

 

1.11 Limitations of the study 

There are a vast number of students in madrasah and college level. There is no doubt 

that it is impossible for one to conduct the study all over Bangladesh. For this reason, 

the researcher decided to collect data from the selected students who have the highest 

marks in English subject (for example, A+ to A- in the exam of SSC and Dakhil). The 

authority of the colleges and the madrasahs may not be cooperative; the students may 

not be comfortable to answer the questions etc. Another problem is that research 

articles based on the local context are hardly available in this field. 
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CHAPTER-TWO 

LITERATURE REVIEW 

 

2.1 Introduction 

Learning a foreign language is a gradual process, during which mistakes are to be expected 

in all stages of learning. Mistakes will not disappear simply because they have been pointed 

out to the learner, contrary to what some language learners and teachers believe. Language 

acquisition does not happen unless the learner is relaxed and keen on learning. Fear of 

making mistakes prevents learners from being receptive and responsive. In order to 

overcome learners, fear it is essential to create a friendly and relaxed atmosphere in 

language classrooms to encourage cooperation through peer work or small group work and 

apply techniques for language acquisition that suit and involve each of the learners. 

According to Harmer (2001) mistakes are often a sign of learning and, as a result, must be 

viewed positively.  

 

2.2 Present state of Madrasah education in Bangladesh 

The old scheme of madrasah education was introduced in 1780 with the establishment of 

Calcutta Madrasah. In madrasah education, one can learn Islamic religious education along 

with the general education as complementary to each other in the system of education. The 

madrasah education system has been continuing with some modifications according to the 

demand of the time, and many madrasahs, in the meantime, grew up in this sub-continent. 

The government has been providing government grants to the teachers and employees of 

the non-government madrasahs like other non-government education institutions (schools 

and colleges). There are five levels in the madrasah education system, namely:  

General sections Aliya sections 

Primary  Ebtedayee 5 years 

SSC Dakhil 5 years 

HSC Alim 2 years 

Bachelor degree Fazil 4 years 

Master degree Kamil 1 or 2 years 

a. Primary level or Ebtedayee education. This is equivalent to primary level of general 

education. The first level of madrasah education is comprised of five years of 

schooling (grades I - V). Normally, the children of 6 years of age begin in class 1 and finish 

class V at the age of 11 years.  
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b. Secondary level. The secondary level of madrasah education is comprised of seven 

(5+2) years of formal schooling. It takes five years in Dakhil stage (S.S.C. level) from grade 

VI - X while the last two years in Alim stage (H.S.C. level). 

There are categories of courses from grade IX of Dakhil stage and grade XI of Alim stage. 

There are streams of courses such as Humanities, Science and Business Education, where 

students are free to choose their courses of studies. There are two public examinations 

namely; Dakhil and Alim after the completion of ten and twelve years of schooling 

respectively. The Bangladesh Madrasah Education Board (BMEB) provides these two 

certificates.  

c. Tertiary level of Madrasah Education. This level is comprised of four (2+2) years of 

formal education. The minimum requirement for admission to higher level of madrasah 

education is the Alim (equivalent to HSC) certificates. Alim pass students are qualified to 

enroll in two years Fazil programme. After successful completion of Fazil degree one can 

enroll in two years Kamil level programme. There are four streams of courses in Kamil level 

education; streams are Hadis, Tafsir, Fiqh and Adab. Islamic University conducts these two 

Fazil and Kamil examinations and awards certificates. After successful completion of the 

specified courses one can appear these examinations. The Kharizi or Quomi madrashas 

education certificates do not have any formal recognition from the government. 

2.3 Present state of general education in Bangladesh 

The present mainstream education system of Bangladesh may be broadly divided into three 

major stages, viz. Primary, secondary and tertiary education. Primary level institutions impart 

primary education basically. Junior secondary/secondary and higher secondary level 

institutions impart secondary education. Degree pass, degree honours, masters and other 

higher- level institutions or equivalent section of other related institutions impart tertiary 

education. The education system is operationally categorized into two streams: primary 

education (Grade 1-5) managed by the Ministry of Primary and Mass Education (MOPME) 

and the other system is the post- primary education which covers all other levels from junior 

secondary to higher education under the administration of the Ministry of Education (MOE). 

The descriptions of the stages and the duration of each stage are given below: 

 

a) Primary education. The first level of education is comprised of five years of formal 

schooling (class/grades 1-5). Education, at this stage, normally begins at 6+ years of age up 

to 11 years. Primary education is generally imparted in primary schools. Nevertheless, other 
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types of institutions like kindergartens and junior sections attached to English medium 

schools are also imparting it. 

b) Secondary education. The second level of education is comprised of seven (3+2+2) 

years of formal schooling. The first three years (grades 6-8) is referred to as junior 

secondary; the next two years (grades 9-10) is secondary while the last two years (11-12) is 

called higher secondary. At this level, there are three streams of courses: Humanities, 

Science, and Business Education, which start at class IX, where the students are to choose 

their courses of studies. The Board of Intermediate and Secondary Educations (BISE) 

conducts the S.S.C. and the H.S.C. examinations. There are seven such boards at different 

places in Bangladesh: Dhaka, Rajshahi, Jessore, Comilla, Chittagong, Sylhet, and Dinajpur. 

These Boards are responsible for holding S.S.C. and H.S.C. examinations and issuing 

certificates for successful candidates.  

c) Tertiary education. This stage of education consists of two-six years of formal 

schooling. H.S.C. certificate holders are qualified for admission to three-four years degree 

pass courses and four years Bachelor degree honours courses at the degree level colleges 

or universities. Master degree course consists of four year Bachelor’s (honours) degree 

holders and three years for Bachelor’s (pass) degree holders. Some Public universities offer 

M.Phil. and Ph.D. degrees in different disciplines. 

2.4 Bangladeshi researchers views about error analysis 

In ‘Analysis of Mistakes and Errors in Student Writing’ Khan (2008) talks about the errors 

and mistakes which are viewed as creative source of language learning. From the pedagogic 

point of view, he has found that the analyzing factors and reasons as to why learners make 

mistakes appear to be crucial factor for syllabus and material designers and English 

language teachers. He also observes that in case of learners, writing often appears as 

rigorous task for the L2 learners for their lack of confidence in what they write. He has also 

found out that teachers hardly provide any constructive comments for correct writing. He 

further says that in real life situation the students hardly can write correct sentences by their 

own when they are given an open- ended topic to write. In a preliminary observation, 

Khanum and Jahan (2005) say that as we are going through grammar translation method, so 

it is hardly possible for the students to write freehand. 
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Another survey was done by Maniruzzaman, Islam and Rahman (2006) where they revealed 

that learners of our country usually made specific types of errors at a high frequency as 

mentioned bellow: 

1. Problems with subject- verb agreement, e.g. ‘But now a lot of aspects is different 

than ten years ago’. 

2. Problems with tenses: 

(a) Adding an extra ‘be’ verb in indefinite tenses, particularly in present and past 

indefinite tenses, e.g. ‘I was spended my last weekend’ 

(b) Using regular present forms of verbs instead of past participles in perfect tenses, e.g. 

I have take my meal already.  

3. Missing plural ‘-s’, e.g. ‘I stay there three hour’. 

4. Problems with articles: 

(a) Missing articles, e.g. ‘It was--- very romantic day’. 

(b) Wrong use of articles, e.g. ‘I was taken a additional day’. 

5. Problems with prepositions: 

(a) Missing prepositions, e.g. ‘I got up--- 8:a.m. 

(b) Wrong use of prepositions, e.g. ‘I catch fish on pond’. 

 

2.5 Views of other researchers about error analysis 

According to Corder (1973:283) errors are a part of human psychology-  

Errors are a result of partial knowledge because the teaching- learning  
Process extends over time. Language as we have seen is a self- 
contained system, all parts being interconnected a system of systems in a 
sense nothing is fully learned…… the nature and timing of the errors 
different in certain respects. 
 

While dealing with Error Analysis (EA), Corder (1973) suggested the following five steps 

about error judgment in EA research- 

a) Collection of sample language  

b) Identification of errors 

c) Description of errors 

d) Explanation of errors 

e) Evaluation of errors 

 

Stern (1983) says that L2 learners naturally make mistakes because of their shortage of 

ability and they create their own way to express their ideas and thoughts in the language 

they are learning. 
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Error analysis is defined as it deals with the difference between the way people learn a 

language to speak and the way adult native speakers of the language use the language 

(Richards, 1985). 

 

2.6 Marks distribution 

Generally, there is a variation of marks distribution between General Education Board and 

Madrasah Education Board in Bangladesh. English subject is divided into two parts, that is, 

first paper (paper-1) and second paper (paper-2). This is common for both the General 

Education Board and Madrasah Education Board. In the General Education Board, each part 

contains of 100 marks that is a total of 200 marks. However, in Madrasah Education Board 

100 marks is allotted for two papers. Furthermore, for the English subject (two papers); 

students have to sit for once. As a result of the variation of marks distribution of the two 

different Boards, there has been a recent controversy between the Vice Chancellor of Dhaka 

University and the Courts order. According to the Vice Chancellor of Dhaka University 

Siddique (2009) has declared that the madrasah students will not be allowed to sit for the 

University admission test without having 200 marks for English and Bangla in their Dakhil 

and Alim exams. The marks distributions of the two different Boards are shown in Appendix 

B. 
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CHAPTER- THREE 

METHODOLOGY 

 

3.1 Introduction 

The chapter looks at the nature of the study design, sampling, setting, data collection and 

data analysis procedure. 

 

3.2 Design of the study 

The research is a descriptive one, quantitative in nature and its purpose is to find out 

learners problem areas and reasons behind those errors. This study focuses on the errors 

and mistakes made by students while writing anything in English. The questionnaire deals 

with the grammatical items in the sentence level and also in the paragraph level. It is an 

open ended and descriptive questionnaire on any of these errors that occur in writing. The 

sample writing is very helpful for the researcher to find out mistakes. 

 

The methodology on error analysis is so far a traditional error analysis and accounts for the 

steps of Error Analysis (EA) offered by Corder (1973), consists of the following steps: 

a) Collection of data (from an open ended questionnaire, that has been designed with 

one question ) 

b) Identification of errors (e.g. subject verb agreement, use of tenses, carelessness to 

use of punctuation and articles etc). 

 

The research’ tool is sample writing. The researcher has distributed one topic among the 

students of two rural madrasahs and two rural colleges and asked them to write on it. The 

respondents are 20. After collecting the samples, mistakes are checked and then tabulated. 

 

3.3 Setting 

Setting is another important issue in any research work. In order to collect data, the 

researcher has to go to two rural colleges (Mirja Golam Hafiz College and Karim Uddin 

Model College)  and two rural madrasahs (Sinduria Darul Islam Aliya Madrasah and 

Sharifbaq Aliya Madrasah)  and distributed the data collecting instrument such as 

questionnaire and the sample  writings are done by the students of Alim and H.S.C level. 
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3.4 Sampling 

The researcher has collected 20 samples from the students of two rural colleges and two 

rural madrasahs (5 students from each of the institutions) who use Bengali as their native 

language and English is a foreign or second language to them. All the samples are checked 

by an English teacher. According to him, out of 20 only four samples (the best and the worst 

of college students, and the best and the worst of madrasah students) are shown in 

Appendix A. As English is second language to them, we cannot expect everything correct in 

their writing. 

 

3.5 Research instrument 

The researcher has provided one topic among the students and asked them to write a 

paragraph on the basis of the specific clues to find out mistakes. For example, in sample 1-

20, the respondents (10 students from madrasahs and 10 from colleges) are asked to write a 

paragraph about their mother. Firstly, the topic is distributed among the selected students 

who have the highest grades in English subject (A+ to A- in the exam of SSC and Dakhil) 

and students are also asked whether they have any problem to understand the topic. When 

they answer affirmatively, they are asked to start writing. The researcher has chosen the 

topic because he wanted to know that the students can use all forms of tenses or not. The 

researcher has collected the samples from the students of madrasahs (Alim) and HSC level. 

 

3.6 Data collection procedure 

The researcher has collected the samples from two colleges and two madrasahs, which are 

situated at Savar. For collecting data, the researcher has to go to the madrasahs and the 

colleges several times because the students are busy with their classes. The researcher has 

taken permission from the authority of the institutions and he could collect data from the 

selected students. 

 

3.7 Data analysis procedure 

After collecting 20 samples, the researcher has analyzed individually each of the samples by 

following the direction of his instructor to find out the errors in the writings. Firstly, the 

researcher has checked the samples carefully and then he put all the errors in a descriptive 

form (in a table). 

 

Finally, all the information is judged according to the research questions, regarding why the 

students are making errors in this stage after studying English for about 10 years. The 

analyzed information is presented in the following chapter. 
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CHAPTER- FOUR 

RESULTS AND DISSCUSION 

4.1Findings 

All the samples are observed carefully and the findings of the errors in writings are shown in 

the tables. 

Table 1: The respondents’ errors (college students) 

Respondent 1 2 3 4 5 6 7 8 9 10 Total 

Subject verb 

agreement 

0 1 2 2 1 3 0 4 3 4 20 

Sentence 

construction 

0 3 2 3 3 1 0 1 0 3 16 

Prepositions 1 2 1 0 1 0 0 2 2 3 12 

Present tense 0 0 1 1 1 1 0 0 0 0 4 

Past tense 0 0 0 1 0 0 1 1 0 0 3 

Articles 0 1 0 1 2 1 1 0 1 2 9 

Spelling 

mistakes 

0 0 2 1 0 1 0 3 2 0 9 

Parts of 

speech 

0 0 0 0 0 3 3 1 2 1 10 

Small letters 

instead of 

capital letters 

0 0 1 0 0 0 0 0 0 0 1 

Pronouns 0 0 1 0 0 0 0 1 0 1 3 

Others 0 1 1 1 1 0 3 0 8 

      

0 1 
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Table 2: The respondents’ errors (madrasah students) 

Respondent 1 2 3 4 5 6 7 8 9 10 Total 

Subject verb 

agreement 

0 2 2 4 3 3 1 1 2 1 19 

Sentence 

construction 

0 2 2 5 5 3 0 2 1 5 25 

Prepositions 0 2 0 0 0 2 3 2 0 1 10 

Present tense 0 0 0 1 0 0 0 0 1 0 2 

Past tense 0 1 2 0 0 1 0 0 0 0 4 

Articles 0 0 7 0 3 0 1 0 1 3 8 

Spelling 

mistakes 

0 2 1 2 0 1 1 1 0 0 14 

Parts of 

speech 

0 0 0 1 1 1 0 0 0 1 5 

Small letters 

instead of 

capital letters 

0 0 1 0 1 1 0 0 0 0 2 

Pronouns 0 0 1 1 2 0 1 0 0 2 7 

Others 0 1 1 1 3 2 2 1 13 

      

1 1 

    

 

 

4.2 Discussion 

By checking all the samples, the researcher has found that about 15 students have problems 

with sentence construction within 20 students (7 college and 8 madrasah students). 

Secondly, the students have problems with subject verb agreement. In this case, eight 

college students have made 20 mistakes; on the contrary, nine madrasah students have 

made 19 mistakes. The students’ are asked about these errors, which they commit 

frequently in their writing. According to them, it is a very difficult task to memorize all of the 

grammatical rules and also to apply those grammatical rules in case of writing.  
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About 11 students have problems in the use of prepositions. The most common answer 

about this error is that they become confused while using prepositions in their writing. They 

know the rules, yet they have made mistakes because of their carelessness in the use of 

prepositions. In this case, six college students have made 12 mistakes, for instance, five 

madrasah students have made 10 mistakes. And, three madrasah and one college students 

have totally forgotten to use prepositions in their writing. The students also have made 

mistakes in spellings. About 11 students have made the spelling mistakes within 20 students 

(5 college and 6 madrasah students). 

 

Though, all the students in this level have studied English as compulsory subject (college 

students studied 2 papers and madrasah students studied 1 paper of English) for 10 years, 

still they face problems with the use of tenses and parts of speech. Among 20 students 

seven college and five madrasah students have problems with the use of tenses and nine 

students cannot use the proper parts of speech (especially in adjective, verb and adverb). 

 

In the use of articles the students still have problems. While writing most of them become 

careless about the use of articles, the result is that they have made mistakes in their writing. 

In this case, four madrasah students have made 8 mistakes; on the contrary, seven college 

students have made 9 mistakes. 

 

Among all the students only two madrasah students have used small letters instead of 

capital letters. The respondents have some other problematic areas, such as wrong use of 

pronouns, plural‘s’, inappropriate punctuation, and so on. 

 

The researcher has gone through the samples very carefully and found no significant 

difference between the writing of college and madrasah students. 

 

4.3 Findings in terms of research questions 

The main focuses of the research questions are on the very common errors made by the 

students and the reasons behind committing the errors in H.S.C and Alim level. According to 

these, two questions and investigation on the collected samples, the researcher has found 

out the following common errors made by the students in the sample writings.  

a) Problems with subject verb agreement 

b) Problems with tenses 

c) Problems with articles 

d) Problems with sentence construction 
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e) Problems with prepositions 

f) Problems with parts of speech 

g) Spelling mistakes 

 

In addition, there are some other problematic areas, such as wrong use of pronouns, 

plural‘s’, inappropriate punctuation, small letters instead of capital letters, and so on. 

 

The researcher has also tried to find out the reasons or sources behind having various kinds 

of errors in the students’ writing after studying English for about 10 years. While looking for 

sources of errors the researcher has found that the main reason of error is the L1 

interference.  

 

Another error is in the use of sentence construction. It happens because of the differences of 

sentence construction of Bangla (subject+object+verb) and English (subject+verb+object). 

 

Some common errors occur due to the over-generalization of L2 rules. Suppose some 

students write ‘Kamal can writes’ because he /she knows that the subject is 3rd person 

singular number. But, it is an error because there is a modal auxiliary in the sentence, for 

which the correct sentence will be ‘Kamal can write’. 

 

Another very common source of errors is the carelessness of the students. As they are not 

aware while writing so they start a new sentence with small letter. Sometimes they are 

missed to use punctuation marks in proper place. For example, ‘i write a letter’. This type of 

errors happens because of carelessness. 

Errors are also made by students because of ignorance of rules. Suppose a student is in 

H.S.C or Alim level but he/she doesn’t know how to use ‘gerund’ or ‘participle’ in a sentence. 

For this error may be two things are responsible. Firstly, may be the instructor could not 

make them understand the rules with a lot of examples. On the contrary, may be the 

students have forgotten the rules because of lack of understanding or lack of enough 

practice.  

 

These are the sources behind committing errors in writing by the students of H.S.C and Alim 

level. On the basis of the errors the researcher has tried to give suggestions in the next 

chapter, through which the students could become conscious of their writing with reasonable 

number of mistakes. 
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CHAPTER- FIVE 

CONCLUSION 

 

5.1 Introduction 

This chapter looks at the summary of the findings, possible solutions and further study of the 

research area. 

 

5.2 Summary of the findings 

This study has tried to find out the errors made by the students of H.S.C and Alim level in 

Bangladesh and the reasons committing behind those errors. The errors cited in this paper 

are from the analysis on the sample writing collected from two rural colleges and two rural 

madrasahs at Savar. Finally, in the findings the researcher is going to give a very short 

overview on his findings of errors and the possible sources of errors. 

 

The analysis of the data reveals that the students usually made various kinds of mistakes in 

the sample writings. And they are: 

a) Problems with subject verb agreement 

b) Problems with tenses 

c) Problems with articles 

d) Problems with sentence construction 

e) Problems with prepositions 

f) Problems with parts of speech 

g) Spelling mistakes 

 

The sources of errors are also responsible for which the students made mistakes. At a 

glance the sources are- 

a) L1 Interference 

 Pronunciation 

 Spelling mistakes 

 Sentence structure 

b) Unscientific grammar 

c) Over-generalization of L2 rules 

d) Carelessness 

e) Ignorance of rules 
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5.3 Possible solutions 

The researcher has tried to discuss a lot about the errors and the sources of errors. 

However, relevant solution or suggestion may support to some extent. 

 

To correct the writing both the students and teachers can follow some steps. They are- 

 Mistake is a sign of learning; therefore, teachers should not humiliate or rebuke the 

students for committing any mistakes. 

 To help the learners overcome the difficulties, the teachers should emphasize the 

extensive use of language and meaning through language games and other 

motivating language activities instead of emphasizing rule learning. 

 Learners should develop a habit of reading in variety of interesting texts as these are 

usually considered good and active sources of learning useful vocabulary. 

 Learners should not translate literally anything from their native language while 

writing English. 

 Learners should know about the grammatical rules and their use properly. At the 

same time they should practise the rules a lot. 

 Learners should revise their copies after finishing writing. 

 Teachers should teach the rules and should make those clear by using a lot of 

examples. 

 Teachers should encourage learners to find out their own errors so that they could 

correct their writing by themselves. 

 Class size should be standard (within 20-30 students). 

 

5.4 Further studies  

In this paper the researcher has dealt with the common errors made by the students in 

writing with source of errors. Further studies (M.Phil or Ph.D) can be done on the same topic 

but more data need be collected. Furthermore, other researchers can collect data from not 

only students but also from madrasah and college administrations as well as guardians. 

 

5.5 Conclusion 

To become a good writer, students have to find out their errors. In this field the learners need 

the support the guidelines of the instructors and teachers. To help the learners overcome the 

difficulties, the teachers should emphasize the extensive use of language and meaning 

through language games and other motivating language activities instead of emphasizing 

rule learning. It is not necessary to identify and treat all types of errors at the beginning; 
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rather it is useful to raise the learners’ confidence, and to do that the teachers may make 

them aware of the major areas in which they make serious errors. 

 

In fine, it is recommended that the language teacher should have a clear concept of the 

nature of the learners’ interlanguage (Maniruzzaman, Islam and Rahman 2006). The 

knowledge of the interlanguage might help him/her become more confident as well as 

competent than before in detecting the learners’ errors, the causes of the errors and 

adopting appropriate and adequate remedial measures to give proper treatment to the 

learners’ errors (ibid). There is no doubt at all that if the errors and the sources of those can 

be forced out, the learners obviously could improve their performance through their works. 

And, they would become considered as good writers. 
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APPENDIX A 

SAMPLES WRITING 

 

In this appendix the researcher has shown only four out of 20 samples (the best and 

the worst of college students, and the best and the worst of madrasah students) 

which he collected from the selected students (HSC and Alim) of two rural colleges 

and two rural madrasahs at Savar. 

 

From the following page the samples are presented one by one (the first two samples 

of college students and the second two samples of madrasah students). 
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APPENDIX B 

MARKS DISTRIBUTION AND QUESTIONS 

 

In this appendix the researcher has shown the marks distributions of the two different Boards 

and the full version of the questions of H.S.C and Alim level in 2001. From the following 

page they are presented one by one (Firstly, the marks distributions of the two Boards; and 

Secondly, the questions of HSC and Alim level).  
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The marks distributions of the two different Boards are given bellow- 

 

The marks distribution of general Education Board is as follows:  

Paper-1 
A. Seen comprehension............................... …….  40 Marks 

Objective questions……………………             20 
More free/ open questions……………………   20 

B. Vocabulary……………………………………  20 Marks 
Close test with clues…………………………    10 
Close test without clues ………………………. 10 

C. Guided writing ………………………………    40 Marks 
Substitution tables…………………………….   12 
Rearrangement………………………………..    14 
Answering questions in a paragraph …………    14 
                          …………………………………………. 
                                                        Total       = 100 Marks 

 
 

Paper-2 
A. Grammar part   ………………………….. 40 Marks 

Right form of verbs, 
Articles, tag questions, passage writing, 
Idioms and phrase, appropriate prepositions,  
Translation, completing sentence and so on. 

B. Guided writings ………………………. 60 Marks 
Paragraph writing, composition, 
Dialogue writing, letter writing 
                                                  …………………………. 
                                                    Total   = 100 Marks 
                                   (Shahidullah, Islam, Majid and Shams: 2001) 
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The marks distribution of Madrasah Education Board is as follows- 

Total Marks- 100 
Section- 1 

Seen comprehension …………………… 25 Marks 
 Multiple choice /objective………………. 05 
Fill in the gap                    ……………… 05 
Information transfer          ……………… 05 
More free/ open question ………………. 10 
 

Section- 2 
Unseen comprehension ……………….. ..25 Marks 
Multiple choice /objective………………..05 
Fill in the gap                    ……………….05 
Information transfer          ……………….05 
More free/ open question ………………..10 
 

Section- 3 
Vocabulary test ………………………….10 Marks 
Close test with clues …………………….05 
Close test without clues …………………05 
 

Section- 4 
 
Grammar test ……………………………10 Marks 
Close test with clues……………………...05 
Close test without clues…………………..05 
 

Section- 5 
 
Guided writing ……………………. …...30 Marks 
Paragraph   ……………………………   05 
Application ……………………….. ….. 05 
Creative writing ……………………….. 05 
                             ………………………………………… 
                                             Total= 100 Marks 
                                                  (Islam: 2007) 
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