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Preface 

. Th i s  p a p er i s  prep ared i n  p a rtia l  fu l fi ll me n t  of th e requ irements  

for th e degree of M .A i n  Eng l i sh .  The  topi c �'An e valuat io n of 

English  Teac h i ng in p r im a ry a nd seco nd a ry levels i n  

Ba nglades h" crossed m y  mi n d  a s  I wa s d oi n g  course i n  th e 

area of ESL i n  g e neral a n d  teach i n g  p edagogy i n  p arti cul ar.  I fe l t  

tha t  an  i nvesti g a tion o n  actu al  teach i n g  p ractice of En g l i sh a t  

primary a n d  secon dary l evel s mi g h t  throw u sefu l l i gh t  on  how to 

imp rove our present  sta n d ard . My ad visor al so en cou ra g ed me 

to u n d ertake th i s  ven tu re . The product i s  th e h u mb l e  p a p er .  I 
kn ow th a t  i t  h a s  many l imi ta ti on s. However, I sh al l  b e  g ra teful i f  

p eop l e  d oi n g  research in thi s area fi n d  i t  h el pfu l in  any way.  
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Chapter-One 

Introduction 
·Teach i ng l earn i ng si tu ation i s  an  i m portan t  vari able th at  l arg ely 

de term i n e s  cl assroo m practi ce s i n cl u d i ng teach ers' rol es, 

learners' role, international patterns and the modes of feed back 

to b e  given. Engl i sh has  b een taugh t i n  o u r  schoo ls  a n d  col l eg es 

for more th an  a h u n dred a n d  fifty years, yet i t  i s  con si d ered as  

on e of th e most d ifficu l t  an d fearso m e  subjects i n  the curri cu l um .  

The  rate of fai l ure i s  u su al ly  high i n  Engl i sh i n  th e se condary a n d  

h igh er seco n dary l evel  exa m i n ations .  I n  most o f  th e edu cation al 

institutions students suffer fro m  a ki nd of English p hob i a .  A few 

stu d e n ts stu d y  th e l a n g u a g e  so th a t  th ey may obta�n a good 

score I n  Engl ish and  secu re a p lace i n  th e m e ri t  l i st, a few 

stu d en ts stu dy th e lan g u a g e  b ecau se th ey wan t  to know th e 

l a ngu age a n d  enjoy l earn i n g  i t . Bu t  th e m ajori ty ju st wants to get  

p a ss m a rks .  An d mo st of  them l ack, l i nguisti c as  wel l as  

co m m u n i ca tive com p e ten ce . Se co n d a ry e d u ca tion I n  

Bangla d esh starts from gra d e  six after com p letion of  five year 

p i m a ry e d u ca tion cycl e a n d  con ti n u es up to grade en. At the 

e n d  of secondary cycl e ,  a p u b l i c  examin r n kno'vJn as  

seco n d a ry school certificate (SSe) E xa mi n ation d eterm i n es 

learn i ng ach i  '/ement  of stu d en ts. I n  Bang lad esh secon dary 

e ca I n i s  not co m p ulso ry b u t  govern m en t  has accepted the 
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resp on sib i l i ty of provi d ing sal ary su p p ort to teach ers,  gran ts to 

sch oo l s  an d p rovid ing tu i ti on fees  to gir l s o u tsi d e  m un ici p a l i ty 

areas. Ou t  of 16166 secon d a ry sch oo ls  in th e coun try ,  on ly 2% 

are m an aged an d financed by govern men t of Bangladesh 

(GO B )  an d a d m in i stered by Di rectorate of Secon dary and 

H igh e r  Secon d a ry Educat ion (DS H E). 

Engl i sh i s  a foreign l angu age In our  pnm ary , secon dary an d 

h igh er secon d a ry cu rricu l u m  an d taugh t a s  an a d d i  i on a l  

l angu age al ong wi th th e m oth er  ton u e  Bangia. Prim a ry 

Educati n (Grad e  I-V) i s  o m p u l sory in B ngla d esh . At th e 

p ri m a ry l evel ,  th e average age to a" stu d ents i s  b etween 5-9 

years.  Engl i sh was in troduced as a com p u tati on su bj ect from 

cl ass 3 in 19S0 fo l l owing th e suggesti on s  of th e Report of 

Engl i sh Langu age Teach ing Task Force set by the Min i stry of 

Educat ion (1976 ) .  There are a b o u t  90, 00 0  pri m a ry schools  In 

th e coun try where ap proxi m a te ly 17 m i l l i on stu d en ts are 

enrol l ed . Teach er p o p u l at i on is 264177 an d teach e r  stu d en ts' 

ra tio 1: 56 h igh er am ong a l l  l evel s  of e d ucat ion ) .  Fol l owing are 

th e in sti tu tion s  a t  th e p ri m ary l evel: G overn m en t  sch ool,  se m i

Govern m en t  sch oo l, Pr ivate sch oo l  an d Re l igi o u s  school. A 

strong b eing in teach ing Eng l i sh sh ou l d  b e  m a d e  in th e pri m ary 

sch ool . Teach ing Engl i sh as  a secon d l angu age in th e 

m a in stre a m  sch oo l s  i s  l in ke d  wi th Ch i l d ren's gen era l cogn i tive 
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an d l angu age d eve l o p m en t  a t  the prim ary education l evel .  B u t  in 

th e pri mary l evel  stu d en t  enro l lm en t  is increasing b u t  th e qu a l i ty 

f educati n i s  n o t  sa ti sfactory for th e country a s  a wh o l e .  

Fol l owing are th e m a in reason for the p o or qu al i ty o f  educati on . 
such a s- l ack of qu a l i fi e d  teach er ,  p o or sch oo l  faci l i ti es 

(Cl assroom , l i brary, p l ay gro un d) insuffic i en t  l igh ting con d i ti on .  

Ven ti l a t ion ,  n o i se l evel of th e cl assroom and th e teach ing

l earn ing a i d s  are so m e  of th e i m p or tan t variab le  th a t  h ave a 

d irect b e aring on form a l  teach ing an d l earning in in sti tu ti on a l  

settings c l ean l iness o f  the sch ool  b u i l d ing , c lassroom an d i ts 

surround ing al so h a s  an imp act  on l earn ing. The m o st imp ortan t 

of al l th ese rea son s m ay b e  in effective teach ing l earn ing 

m eth od s .  

Bangl d esh started wi th gramm ar- tran sla ti on m eth od for 

teach ing Engl i sh .  I t  i s  a kn owl edge b ased or product  ori en ted  

m e th od .  Stu d en ts of  Bangl ad esh are taugh t ru les an d 

excep ti on s  of ru l es of Engl i sh gramm ar, n o t  th e u se of i t  in rea l  

l i fe Comm un icat ion . I t  i s  b a sica l l y  teach er-dom in a te d  prod ucti on 

an d dri l l  b ased m e th o d . A stu d en t  i s  encouraged to l earn 

Engl i sh through transl a ti on wh ich d oes  n o t  take aural-ora l  

p ersp ectives of the l angu age in to con si d erati on s .  Though they 

l e arn som e gramm atical  ru l es ,  th ey cann ot  u se th em to express 

th eir own m e an ings. 
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To change this situa tion Bangla d esh has taken a n ew step . This 

step is known a s  'com mu n icative l a nguage Teaching ( C L  T) . l t 

oesn'i m e a n  a rej ecti on  of gram m a r  rather i t  focu ses on  a 

n ewer ap proach to the teach ing of gram m a r. The p u rp ose of this 

m ethod i s  to e n ab l e  the stu d en ts to achieve com m u n i cat ive 

co m p etence so tha t  they can u se the l a nguage accord i ng to 

their  n ecessi ty .  For effective C L  T practice, the coun try n ee d s  

enough tra i n e d  teachers, good m a ter i al s ,  sma l l  c lass size o f  20 
to 25 stu d e n ts so that  teachers can give suffic i e n t  i n p u t , gro u p  

works, p ai r  works, stu d en ts centered cl a ssro o m  e tc .  B u t  the 

teachers of Bang lad esh have a grea t  fasci n a ti on for GT M .  As a 

resu l t  stu d en ts can n ot read , wri te, sp eak we l l  a n d  can n ot 

u n d erstan d  the l ecture p rop erly l ater .  So  i t  i s  i m p ortan t  to fi n d  

o u t  wha t  m e thod i s  u sed i n  the cl assroom n ow i n  Bangl adesh ,  

d esp i te a ttem p t s  b y  the govern m en t  o r  i m p l e m en ti ng CL T .  This 

stu dy fi n d s  o u t  the actu a l  state of thi ngs.  

Probl m Sta.t mont: 

Engl i sh i s  taught  and  l earn t i n  the cou n try from the p ri m a ry to 

the d egree l evel a s  a com p u l so ry su bj ect  b u t  even then stud e n ts 

cannot  co m m u n icate ,we l l  i n  Engl i sh .  Diffe ren t m e thod s were 

prop osed a n d  tri ed  and  p resen tly there i s  an a ttemp t  to shi ft to 

co m m u n icative a pproach e s  from the age o l d  gram m ar-
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tran sl a ti on m eth od desp i te l i m i tati on s  l i ke l ack of train ed 

teach ers, ab sen ce of i d ea l  cl ass s ize o r  lack of good teach ing

iearn ing m a te ri a l s. T h e  p rob lem i s  sti l l  serious .  T h i s  m ay b e  

b ecau se of d ifferen t  reason s, one of wh i ch m a y  b e  th e u se 

in effective meth odo logy. 

Obioetiv g: 

T h e  objectives  of this research a re as follows: 

1 )  T o  eva l u a te th e meth o d s  of Engl i sh teach ing l earn ing u sed 

in Bangla d e sh .  

2)  To suggest effective m eth od s for Engl i sh teach ing In 

Bang lad esh . 

S ig n ificAnce. of th study: 

I t  the prop osed research is carrie d  out prop erly, it is expected to 
b eing n ew d i m en sion In Engl i sh L angu age-teach ing In 

Bangl adesh .  T h e  research w i l l  h el p  th e p oli cy makers, p l ann ers, 

an d d e sign e rs in th ei r efforts to make n ew p olicy, p lan and 

d esign effective m e th od o l ogy, syl lab u s  and mater ia ls .  For the 
i m p rove m en t  of e d u ca ti on i t  wi l l  al so unfol d areas of research 

regarding Engl i sh e d u cation in B angl ad esh . 
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M thodology: 

Th e m eth od s em p l oyed for th i s  stu d y  were: 

1 )  Questi o n n a i re su rvey 

2) I ntervi ew 

3) Classroo m  ob servati o n . 

The  study was con d u cted with p rim ary a n d  seco n d a ry schoo l  

teachers i n  Bogra D istrict .  

Limitation: 

Th i s  study i n cl u d e s  th e view of th e teach ers a n d  stu d ents of 

Bogra d i stri ct o n ly .  However ,  it presents a rep resentative p i cture 

of Engl i sh teach i ng a n d  l e arn ing at th e p rimary a n d  second ary 

l evel s  i n  the  country. 
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Chapter -Two 

Literature Review 

From th e "Al och on a  m agazin e" th e research er com e s  to kn ow 

th a t  form th e time of  th e �ngl i sh ru l e to  Pa ki stan i regim e  and 

final l y  Bang lad esh i  syste m ,  ed ucati on h a s  evol ved n o t  on ly  in 

m e th o d s  b u t  a l so in fun d a m en ta l  asp ects l i ke l angu age and 

govern ance. In o th er words ,  through h istory. Bangl ad esh h a s  

gon e  through various  p h a ses  of e d ucati on s  syste m. During th e 

Bri ti sh ru l e ,  e d ucati on was m ain ly  kep t for th e wea l thy  cl a ss .  

The l angu age of  pedagogy was �ng l i sh as  re l igious n un s  and 

o th er Bri t i sh p eo p l e  ran sch oo ls .  Th e few n a tives wh o were 

fortun a te to receive e d ucati on were e i th er from wea l th y  fam i l i es 

(NAWA B S )  or wh o se fam i ly h a s  ti es wi th th e Bri ti sh govern ing 

b ody.  For one to receive h igher educati on, such as a un iversi ty 

d egre e, to b ecom e a professi on a l. on e had  to a tten d sch ools in 

�ngl i sh. Such was th e ca se of th e fam o u s  In d i an M a h a tm a  

Gan d i , wh o trave led  to Lan d on to stu dy l aw.  As  n a tive peop l e  

were trea te d  a s  secon d-c la ss c i tizen, educati on was l argely 

d en i e d  to th e gen era l  p op ul a ti on .  
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After the Bri tish had l ef t  th e I n d i a  Subcon ti n e n t, th e terri tory 

presen tly  known as Ba n g l a d esh ca m e  u n d er Pakistan reg i m e  as 

the s ta te of East Pa kistan, Educa tion d u ri n g  this p eriod was sti l l  

. very scarce b u t  those who had the m eans of a cq u i ri n g  i t  were no 

long er consi d ered secon d-cl ass ci tizens . The sta te l a n g u a g e  

was Udru: the mother tongu e  of Pakista n . I n  the region of East 

Pakistan, the n a tive l a n g u a g e  w as Bangia and not Urd u .  Duri n g  

tha t  p erio d  s chool system was l arg ely functioned  i n  the English 

language and few such schools l i ke the Holy cross an d 

n u m erous catho l i c  schools and  col l eg es, were s ti l l  tau g h t  by the 

Christi an Missionari es .  I n  order  to obtai n  governm e n t  jobs, one  

had  to know Urdu  as i t  was the state l anguage .  Beng a l" d i d  not 

wan t to l earn Urd u as they fel t ob l i ged t sub m i t  th eir  ri ghts to 

the Pakista n is .  After a lon g  a n d  b loody l a n g u a g e  move m en t, 

Beng a l is w e re given the r ight  to lise Ban gia i n  the own 

hom e lan d .  So, to recap duri n g  the Pa kistan i  era , th e e d u ca tiona l  

yste m was m ain ly  to i n doctri n a te s tu d e n ts to the Urd u  

Ian u a g e .  

After the l i beration w a r  of B a n  l a d esh i n  1 97 1 ,  the Peo p l e's 

Republ i c  of Bang lad  sh beca m e  n in depen d en t  n a tion free to 

ch ose i ts 0 n educa tiona l  d estiny .  As Ban g l a d e  h wa s, and 

sti l l  i a se u l ar sta te, any forms of e d u c  tion were p ermitte to 

co- xist .  The form i d ab le  Bri ti h syste m w a n d  sti l l  is, l a rg ely  
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p racti sed. I n  fact, prese n t ly, the Bangl adeshi sys e m  of 

edu ca tion i s  d'v'de i n  a th re differen t branche . Studen ts  are 

free to choo s anyone differ n t  bra n ches .  Students are free to 

. choose n y  n of them p rovided tha t  they have the m ean s .  

These b ra n ch e s  are: 

1 .  The En g l i sh Medi u m  

2 .  The Ben g a l i  Mediu m  

3. The Rel i giou s  Bra n ch. 

Ma i nstream E d ucat ion  system i n  Ba ngladesh:  At a Gla nce:  

A present, the m a i n stre a m  edu ation syste m i n  Bang ladesh is  

structured a s  fol lows: 

a) On e or  two year .  P -Pr'mary du c ti n i m p arted I n  

pn va hool s/kinder ar t  ns and inform a l ly In  

go I rn m nt  prim a ry school s  for six mon th s .  

b) Fve years co m p u l sory pri m a ry edu cation for the 6-10 year 

a g e  g ro u p, i m p arted m a i n ly i n  g overn m en t  and nan

g ern m e n t  prtmary school s. I n  m etro, al i t  n ci ttes ,  

however governm e n t  and non-gove rn m e n t  prrm a ry 

school cater  to the edu a ion n ee s t i Cite En g l i sh 

me I m scho ise c n ry school s  of N GO ru n non-

f m I h  a a t  ri n g  m a i n l  . for the drop-outs of the 
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govern m en t  a n d  non-govern m e n t  pnmary schools. Very 

few N GOs however impart e d u ca tion for the ful l  5 year 

prim ary e d ucation cycl e .  Because of that ,  on com p l etion of 

their 2-3 year non formal  p rim ary educa tion in NGO run 

schools, stu d e n ts norm al l y  re-enter into governm e n t/non 

govern m e n t  p ri m a ry schools at higher cl asses . 

c )  On co m p l e tion of p rim a ry e d u ca tion, stu d e n ts (11 +) e n rol l 

for junior secon d a ry e d u ca tion tha t  spa ns over 3 years a t  

the e n d  of this phase of e d u ca tion, som e  stu d e n ts bra n ch 

ou t to join the vocationa l  strea m ,  offered a t  vocationa l  

training i nstitu tes (VI I) a n d  Technica l Trai ning Cen ters 

( TT C) ru n by the Ministry of Edu ca tion a n d  the Ministry of 

Labor and  Employm en t  resp ectively. VVhiie, .stu d e n ts in 

the m ainstream con tin u e  I n  govern m ent and  non

govern m e n t  secon d a ry schools for a 2 year secon dary 

educa tion in their resp ective areas of sp ecia liza tion, tha t  is 

humanities ,  scien ce, co m m erce e tc .  At the e n d  of their 

secondary e d u ca tion tha t  s tu d en ts si t for their first p u b lic 

exa mina tion (S. S. C) u n d er the supervision of six e d u ca tion 

boards. 

d) After 1 0  years of schooling a t  p rim ary and  secondary l evel. 

S tu d e n ts (16+) who su cceed in p assi ng the second ary 

school certifi ca te (5.S.C) exa min a tion have the o p tion of 
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jOi n i n g  a col l eg e  for a 2 year h i g h er secondary educati on 

in  the i r  respective areas of sp eci a l izati on , or enro l l  i n  

tech n i cal/poly tech n i ca l  i n st itutes for tech n i ca l  edu cat ion.  

After  2 year  h i g h er secon d a ry e d u cati on, one has to sit for 

anoth er p ubl i c  exa m i n ation ca l l e d  h i g h er seco n d ary 

cert ificate (H . S . C) Exa mi n ation con d u cted by th e 

Edu cation Boards to qu a l ity for future edu cation . 

e) Un d er-graduate e d u cation of various  d urat ion (2 to 4 years 

i s  offered to 1 B+ stu d ents at a n u mber of public an d 

private u niversit ies  /d egree col l eg esf tech n i ca l  .colieg esJ 

sp eci a l ized i n stitution s. 

f) Post-gra d u ate e d u cat ions  norm a l l y  of 1 -2 year d u rat i on i s  

p rovi d e d  at u n iversit ies  a n d  sel e cted d egree �oiieg es a n d  

i n stitution s  ste m s.  

The d i rectorate of Pri m ary Edu cation s ( D P  E) and i ts  subord i n ate 

offi ces i n  the di stri ct a n d  u p azi l a  are  sol ely  respon sibl e for 

m a n a g e m ent a n d  su p e rvi si on of pri m ary e d u cati on. Th ei r 

respon sibi l i t i es i n cl u d e  recruitm ent ,  posti n g  a n d  tran sfer of 

teachers and other staff; arranging in-service training of 

teach ers a n d  d i stribution of fre e  text books a n d  sup ervi sion of 

schools .  The  respon sibi l ity of school con stru ctio n , repa i r  a n d  

su p p ly  of school furn iture l i e s  w ith  t h e  Faci lities Dep artm ent (F D) 
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a n d  local Govern m e n t  Engi n eeri ng Dep a rtmen t  ( LGE D) . The 

n a tion I Curri cu l u m  a n d  text Book Boa rd ( NeT B) are 

responsib le  for the d ep artm e n t  of cu rri cu l u m  a n d  prod u ction of 

text books . Vvhil e  the M in istry of Edu cations ( MO E) IS 
responsibl e  for form u l a tion of poli ies , the Directorate of 

Secondary a n d  Higher Edu cation ( D SH E) u n d er the Ministry of 

Edu cations is responsibl e for i m p l e m en ting the same a t  

e cond ary • ana higher  e d u ca tion l evels . The Ne T B  IS 
re ponsib le  for d eveloping cu rricu l u m  a n d  p ublishing standard 

textbooks . 

i n  govern m e n t  se co n d a ry s chools, there does not exist any 

S M C ( S chool Man agemen t Co m mittees) . The Head Master is 

sol e ly  responsibl e  for run ning the school a n d  is sllpervised by 

the Dep u ty Director of the respecti ve zon e .  Paren t  teacher 

Associa tions (PT As), however exist essen tia l ly  for ensuring a 

better tea ch'ng- Iearning environ m enL .  

(From "English phobia in our s hools and col l eges" wri tten by 

Sinha we co m e  to know tha t  in our  cou ntry we are stuck w i th the .. 
trad i tional  v i ew of a l a ngu age syl l abus . Here the E L  syl l abus is 

primar i ly  concern ed w i th wha t  is to be taught  or l earn e d: it is 

nothi ng b u t  a l ist of teaching i tems of the foreign l a ngu age. I n  

most s chools a n d  col l eges , l earn i ng E nglish m ea ns the rules of 

gram mar  a n d  m e moriz ing them i n  ord er to u n d erstan d  a n d  

Page - 12 



. 

m anipuia te the morphology a n d  syn tax of English l a n guage . But, 

according to the German  schools. F . L  Franke. "a l a nguage eouid 

be b est taught by using it  a ctive ly in the classroo m rather than  

using ana lytical procedures tha t  focus on exp l ana tion of 

I " gram mar r es .. . . . 

1 .  The m ajor focus in  our English cl asses is on the two b asic 

ski l ls of reading a n d  wri ting . Littl e or  no syste m a tic 

a tten tion is p aid to spea king or  listening . 

2. Gram m ar is taught by  p rese n ta tion and  study of gra m m ar 

rules a n d  these ru l es a re then p ra cticed through exercises . 

3. Study m ateria ls are not in teresting . 

4 .  B engali is used as the m edium of instruction in most of the 

schools a n d  col l ege to teach English . 

5 .  Stu d e n ts have littl e or no exposure to English, whereas 

according' many  linguists, exposure to a wid e  range of 

vocabulary rather than  s tudy of syn tactic range of 

vocabul ary rather than  s tudy of syn ta ctic s tructure is very 

importa n t  for FL  l ea rning . 

6. Ac curacy is em phasized a n d  too m u ch im portan ce is given 

on correctness. 
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m anip u l a te th e m orp h ol ogy  a n d  syn tax of Eng lish l a n g u a g e .  B u t, 

a ccording  to th e Germ an  sch ool s, F. L Franke ,  lia l a n g u a g e  cou ld  

b e  b est tau g h t  by  u sin g i t  actively in  th e cia ssroo m  rath er th an  

u sin g a n alytica l  proce d u re s  tha t  focus on  exp l a n ation of 

I " gram mar ru es  . . . . .  

1 .  Th e m ajor focu s in o u r  Eng lish c lasse s i s  on  th e two b a sic 

skil l s  of readin g a n d  wri tin g .  Littl e or  n o  syste m a tic 

a tte n tion is p aid to sp ea kin g o r  listenin g .  

2 .  Gra m m ar is tau g h t  b y  p rese n ta tion and  stu dy of gram m a r  

ru les  a n d  th ese ru l es are th en p racticed throug h  exercises.  

3. Stu dy m a teria l s a re n ot in terestin g .  

4 .  Ben g a li is u sed a s  th e m ediu m of in struction in m o st of the 

sch oo ls  a n d  col l e g e  to teach En g lish . 

5 .  Stu d e n ts h ave li ttl e or n o  exp o su re to En g lish, wh ereas 

accordin g Q m a n y  lin g uists , exp o su re to a wid e ran g e  of 

vocab u l a ry rath er th an  stu dy of syn ta ctic ran g e  of 

voca b u la ry ra th er th an  stu dy  of syn tactic structure is very 

imp ortan t  for FL  l earnin g .  

6 .  Accuracy is emp h a sized and  too m u ch imp ortan ce is given 

on correctness. 
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7 .  The l ectu res are teacher-orien te d .  Stu d e n ts g et very li ttl e 

scop e to express th e m  selve s .  

8. In  a big cl assroom with m ore than  50 and  in  som e  case s 

70 stu d e n ts, the teacher fai ls  to p ay prop e r  atte n tion to 

stu den ts.  Con ta ct h o u rs are a lso n ot adequ a te .  

9 .  Th e eva l u a tin g syste m is n ot a p p rop riate . 

1 0 . Stu d ents l ab o r  h ard to m a ster the gram m a tica l rul es .  

M o st of the tim es they faii to u n d erstan d  them . As a resu l t  

they m e m orize ru les  a n d  u l ti m a te l y  fail to have a com m a n d  

of the lang u a  e; th ey b ecom e  confu sed a n d  anxiou s a n d  

th u s  rem ain  in  fear. 

'"'he a l so gives som e  su g g e s'·ons .  A ccording to h er to im p rove 

our  stu d e n t's rofici e n cy in Eng lish, the fo l lowin g sugge stions 

can b e  taken in to con sideration .  

Th e aim r g oal of teachin g  English In  our  coun try sho u l d  b e  

fix d b y  a u th rities concern e d . 
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Cu rricul um: 

After th e g oal has b een set ,  we n eed to th i n k  about  h ow to 

ach i eve th e g oal. Th e term wh ich sh e wou l d  l i ke to m e n ti on of 

th i s  p oi n t  i s  'Cu rricu l u m' ,  wh ich accord i n g  to Al l an !l i s  a very 

g e n eral con cep t  wh ich  i nvo lve s consi derati o n s  of th e who le  

co m p l ex of  p h i l osop h ica l , soc ia l  a n d  a d m i n i strative factors wh ich 

contri b u te to th e p lan n i n g  of th e e d u ca ti onal p rogram." 

ChlSS sizo a nd tho rolc» of th l anguago t ach r: 

i n  a l an g u ag e  c lassroom we n ee d  a l i m i ted n u m b er of stu d e n ts. 

I t  i s  n ow b el i eved th at  for effective lan g u age l earn i n g  a l a n g u a g e  

c lassroo m  m u st n ot con si st o f  m ore than th irty to th irty five 

stu d en ts. And th e rol e of a l a n g u ag e  teacher  n ee d s  to  b e  qu i te 

d ifferent  from teacher  of o th er subjects. I n  our  cou ntry th e p u p i l s  

l e arn i n g  d e p e n d s  o n  th e effectiven ess of th e Eng l i sh teach ers 

l a n g u a g e  teach i n g  techn i q u es a n d  com p eten ce . It i s  b el i eved by  

many  l i n g ui sts th at  i n  m o st of  th e second l a n g u a g e  si tu ation s, 

the En g l ish teach er i s  p ri m ar i ly  a teach er  of l a n g u a g e  u nl ess h e  

or sh e h a s  b een train ed . 

M thodologv and study mAtorials: 

How to d esi g n  th e stu dy a n d  teach th ose effectively  i n  th e c lass 

i s  an o ther i m p ortan t  factor .  Teach i n g  i tems can be presen te d  in  

an  i n teresti n g  way i n stead of  teach i n g  the rules  of  gram m ar by  

u si n g  sen tences in i so la ti on .  Th ose can b e  contextu a l ized . Th e  

i te m s  a lso n eed to b e  carefu l ly g ra d ed . 
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Eva luat i ng Me c han ism:  

The tests n eed to  b e  p lanned In  such a w a y  that stu d e nts' 

co m m and  of the l a n g u a g e  can b e  p rop erty ju d g ed .  Less 

·m p ortance can be given on  gram m atica l  qu estions since it is 

easier to m e m orize the rul es of gra m m ar a n d  u se them in 

iso la tion than  u sin g them in writing .  Our q u estio n s  pa ttern s a lso 

n ee d  to b e  cha n g ed . This m a y  l essen Ban g ladeshi stu d en t's 

habit of m e m orizin g e ssays, essay-typ e a n swer to textua l  

u estio n s  o r  rules  of  gram mar .  

I n  order to  im p l em e n t  a l l  the se ,  a p ositive ro l e  m u st be  p l ayed 

b u t  the g overn m en t  and a new g overn m en t  p olicy is 

indisp ensable . Our i n sti tu ti on s n ee d  logistic sup p orts like 

c lassrooms, trained teacher , and stu dy m ateria ls, au dio-visu al  

aid s e tc to facilitate l a ngu a g e  teaching without  a hel p i n g  hand 

from the g overn ment, E n g lish l a n g u ag e  teachin g p ro g ram m ers 

can n ot be m a d e  effective . 

From She kh's "The sta te of pnmary educationa l  qua lity In 

Bangl adesh: an  evalu at ion " we co m e  to know that  In 

Ban g lad e sh ,  the Hinp u t-process-ou tp u t" fram e w o rk is one  of the 

m o st p op u l ar for asse ssm e n t  of qua li ty .  But  al l thre e  componen t  

o f  q u ality i s  sel d o m  cons id ered in  o n e  stu dy.  M o st o f  the studi es 

are focu sing on  the inp u t  a n d  ou tp u t  com p on e n ts.  This is 
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b ecau se th e process com p on e n t  in  quali ty assessment  is  

reiatively  n ew and th u s  l ess com m on in p ractice. In  asse ssing  

th e qual i ty of  p rim a ry e d u ca tion in Bang lad esh. the PSP MP 

• (20 0 1 )  stu dy  id entifi ed fou r  m ain Ch aracteristics. They w ere 

teachin g a n d  l earn i n g  process, school  learnin g clim ate, ou tsid e 

in p u t  and  enablin g  con ditions. 

H e  a l so incl u d es tha t  n o n e  of th e teache rs in g overn m e n t  

prim a ry sch oo ls  p rese n ts th eir l esson i n  a u niform a n d  

sequ entia l  way. For exa m p l e, by  a reviewing th e p revious d ay's 

l esson, in trod u cing  n e\tv l esson , prese n tin g, eva l u a tin g a n d  

e n capsu l a tin g th e l esson con textu a l  sa tin g of th e lesson and 

su m m ariza tion a t  th e e n d, as a p art of l esson p rese nta tion were 

a b se n t  m ain ly  in a l l  g overn m en t  p rim ary sch oo ls  th e p ractices of 

re 'je wing p revious d ay' l e sson , p rese n tin g and teachin g styl e of 

each teach er  within th e sam e" sch ool  were id e n tica l . I t  is 

ob served th a t  th e n on-govern m e n t  pri m a ry sch ool s fo l low so m e  

sort of sta n d ard procedures within the sch oo ls  b u t  the  

p roce d u res a re n ot u niform in a l l  th e sch oo ls .  Th e t i m e  

m a n a g e m e n t  by  th e teach ers i s  n o t  i n  satisfa ctory l evel in  

g overn m e n t  sch oo ls .  Often th e class  ca m e  to an  end  in th e 

mid d l e  of a readin g or wri ting exercise with th e nnglng  of th e 

b el l . Bu t the tim e  m a n a g e m e n t  is b etter i n  of th e n o n

g overn m e n t  p rimary sch oo ls .  
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Givi n g  home task by th e teacher  i s  found  to b e  co m m on i n  b o th 

typ es of sch oo ls .  But th e si tuati on i s  th a t  teach ers i n  th e 

g overn m e n t  p ri m a ry sch oo ls  often d o  n ot check th e h om e  work 

• prop e rly  on  th e n ext d ay. On th e oth er h a n d, i n  n on

g overn m en ta l  sch oo ls  h om e  tasks are fol l owed up by th e 

teach er  c l osely .  I t  i s  c o m pu lsory for each of th e stud e n ts to 

m ai n ta i n  a h o m e  task exerc ise n ote b ook where th e d ay's h o m e  

tasks are record ed m a kes i t  easi er for th e teach ers i n  n on

govern m en t  pri m a ry sch ool s to fol l ow-up th e h om e  takes 

p rop erly. In the g overn m e n t  sch oo ls  the p ractice of taking n otes 

and wri ti n g  is a b sen t  in mast of th e c l asses except for B a n gia . 

Wh en th e studen ts n otes, th ese are m o stly copy th e teach ers 

n otes on  th e b lackboard . Often th e teach ers ch ec k  the cop ies  of 

on ly  th ose wh o co m e  to h im/her .  The  stud e n ts feel  shy i n  

p artici p a ti n g  i n  a n y  d iscussi on . 

I n  Shah idu l l ah's "Sign ificance of teach i n g  l earn i ng si tuati on  i n  

l a n guage  l ea rni n g  an d a n  empi rica l  survey of th e teaching

l earn i n g-si tuation  i n  Bangl adesh " we can b e  Ski l l b ec k's 

curricu lar  m o d el. Ski l l b eck ( 1 984) p rop oses a curricu lar  mod el 

th a t  co mes to b e  kn own as  th e si tuati o n al m od el.  Th i s  m od el 

has  i ts b asi s i n  cul tural an alysis  a n d  i t  b egi n s  wi th an an alysi s 

and  a ppraisal  of th e i n sti tut i o n al si tuati on  Ski l l b eck a l so says  

th at  an  educati ona l  i n sti tu ti o n  sh ou l d  b e  a l ivi n g  educati onal 
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environment, d efi n ed a n d  d efinin g i tself as d i sti n ct en ti ty a n d  

characterized b y  a d efinite p a ttern o f  re la tionship s, aim s, va l u es ,  

n orm s, proce d u res and roi es .  Ski l l b e ck's m o d el of  cu rricu l u m  

d evel opment  i s  p resen ted  b el o w .  

An alysis o f  the situ ation 

.! 
Defin i n g  o bjectives 

� 
Definin g the tea chin g- learnin g program 

! 
Assessment  a n d  Eva l u a ti on 

Sig n if ica nce of Teach in g- Lea rn ing Sit uat ion i n  

Ski l l  beck' s  (1 984) Mod e l  of Ed ucat io n .  

I n  this writin g we al so g et Cohen a n d  M ainon's opinion s. Cohen 

and Ma ion ( 1977) ho ld  that  carefu l to  sea tin g a rran g em en ts 

con trib u ted  m ore than  any o ther asp ects of cl assroo m 

envi ronment . The l oca tion of the teacher's d esk o r  tea cher's 

p osition in the cl assroom m a kes a difference in teachin g  a n d  

l e arnin g. Teachers m ay take a form a l  p osition , som eti m e s  on  a 

raised p l atform or  a t  the sam e  l evel  with stu d en ts .  They m ay 

a lso take their p osition in the m i d dle of the stude nts i n  a circu l a r  

o r  se micircu l ar c lass o r  a t  a sid e  of the cl ass, o r  even 

o m etim e s  at  the b a ck of  the cla ssroo m .  Whatever is the 
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teacherl p o si tion i n  the cl assro o m, it has an im p orta n t  b earin g 

for teachin g and  l earn i n g, for m aterial s design  a n d  m ethodo l ogy 

of tea hin g, The fro n ta l  raised p osition is said to g ive a n d  

. a u thority t o  the teacher a n d  a lien a ted  him/her from the stud en ts, 

The o ther p osi ion show s a co-op era tive n on-authoritarian 

p osi tion for the tea h r a n d  facil i ti s a, m ore d em ocratic 

atm h r i n  h c l assroom, Shahidu l l ah al so says that the 

ar n g em en t  of stu d e n ts sitting a ls  an  im p orta n t  b earin g  on  

c l assroo m  teachin g  and l earning,  There can be fixed b enches, 

r cha'rs a n d  d e sks arranged  in l o n g  rows, which is suitab l e  for 

the l ectu re m od e  of teachin g a n d  l earnin g, or  a t  b est, for 
in divid I asks in the c lassroom or so m e  teache r-stud en t  (T -8, 
a n d  T-Ss) in teraction, The re can b e  a l so m ovab l e  chairs a n d  

d esks, which c a n  b e  arran ge d  i n  a n y  sha p e  the teacher wan ts  

to, This typ e of  si ttin g arra n g e m e n t  is  m ore suited for group  o r  

p air work for stu d e n t-cen tered in teractive l earnin g, Whatever is 

the prevai l ing seating  arra n g em e n t  in  an institu tion , or  in the 

m ajori ty of the c l a roo m s  in a coun try, it has for-reach' n g  

imp lic ti o n s  for teachi n g  a n d  learnin g, Hence, sitti ng  

arra n g em e n t  IS a situ a tiona l  f&ct r tha t  m u st b take� in to 

con sid era ion for effective teachin a n d  l earnin prugrams, 

From Ahm edls liT chin g En I i  h i n  the primary schools; 
Chal le n g es a n d  a tio n s" we c o m e  to kn ow tha t  a b o u t  o n e- third 
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of th e first grade chil dren drop o ut b efore com p l eting th e five 

year cycl e .  No officia l  syste m is in place of s essing  what 

childr n ac u II" l earn in p rimary sch ool s .  Avai lable evidence 

b e n independ ent research and sam p l e  su rve 's in dicate 

th at n e-third of the  chi ld ren c m p l e ting fiv years n 

m ain strea m p rimary sch oo l s and madras remain s fu nction 1/ 
ilrterate (Education v tch Rep rt 2003) Det i l  d udie in 2000 

b se n re re n tafve nat" o n  I s' m Ie of tud n a hieve m ent 

at h e  e nd f fi 'e In prascr'bed c m e t  n· s n h 

l-

• m ch Is cur l u  sn v th t n -third f the stu d e n ts 

hi  r i ed c m eten les (in r adin g. writin a n d  

I l a  and l ess than ten p rcent achiev th ese 

in Eng lish . 

Ie al inclLid s ,  tho  nati na l  pnmary educati n cu rricu l u m  

'n 2002-03, state the pu p ose f teachin g En lish in 

s n e  to fiv a lit nab l  t'le students to  com m u nicate in 

he Ian u a  a �im p l  I e  e l  I n  a natural a n d  sp o n tan eou s 

way ." T h e  l earnin g bjectives are to . 

eak  and u nde sta nd En lish accordin to th eir age  level 

2. Read and com p reh end textbooks accordin t th eir a e 

grou p and  l evel . 
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3. White a l phab ets, words,  n u m b ers, sim p l e  sen te n ce ,  

p assa g e s, p aragraphs, informa l  letters a n d  n u m b ers 

a ccordi n g  to their a g e  g rou p a n d  l evel . 

4 .  Un d ersta n d  sim p l e  com m an d s/in stru ction slrequ ests In 

Engiish a n d  carry the m  out .  

These learni n g  objectives are no t  overtly d em a n ding, b u t  as  

n oted ab ove, over 80 p erce n t  of  the chi ldren are  n ot achievi n g  

these ob·active s .  

in Khan's "Teachin g  En giish in Primary School s: Pros and Con s" 

vve 9 t n· fon a l  educa tion d a ta .  Nationa l  education da ta show, 

prim ary e d u ca tion is  sti li gra p pi n g  wil.h the p rob lem of access 

and p articip a tion . Taki n g  in to the curren t  enrolm e n t  a n d  

co m p l e tion rate ,  i t  cab b e  said tha t  over 40010 of the chiid ren 

CF 5S their p rimary school ing a g e  withou t  the b e n efit  of fu l l  cycl e 

of p rimary e d u ca tion . \/\then fi n dings  about  l earnin g achieve m e n t  

a n d  co m p el.en ci e s  are also con sid ered, i t  b eco m es obvious tha t  

the l arge m ajori ty of  chi l d ren of  Bang lad esh ,  as  many  as  two ou t 

f three ,  are g ro\tvi n g  u p  in to a d u l thood withou t  b asi c l i teracy 

a n d  i n n u m erac., ski l l s· n d  rep aration for life (Ed u cation  watch 

2003/4: XXVI). No v i t  can b e  a ssu m e d  tha t  in effective tea chin g  

l earnin g prevailin g  i n  the school s i s  m ain ly  resp o n sib l e  for this 

l ow a chieve m e n t. 
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As far as Eng lish teaching  is con cern ed i t  h a s  b een rep ea ted ly  

m e n tion ed th a t  th e sin gl e  big g est o b stacl e to E n g lish teachin g in 

Bang l  d e sh is th e l a ck of comp eten t  teachers at a l l  l eve ls .  As 

u a lifications of m ore th an  80 010 trad ers at  p imary I vel  a re 

eith er S S C  or  H S C  a n d  m any of th em are n o t  p ro erly train ed in 

En g lish teaching, the u stions of u a li ty's a far cry . To red ce 

drop out r te a we l l  as  th e b urden of Eng lish i t  wou ld  be b etter 

in tro d u ce Eng li h fro m  cia s 3 wh ere m ore q u alifi ed a n d  

train d En g" s h  tea ch ers can b e  en g aged  a n d  th en l earnin g 

ou tp u t  wil l  p erh ap s b e  b etter . M a n y  cou n tries ( In d on esia, 

Vie tn a m, Ru ssia a n d  T h ai l a n d) h ave in trod u ced Eng lish a t  

seco n d a ry sch o I s  n d  a re pining b e tter resu l ts .  O n  th e other 

h n d, recen tl y  so m e  cou n tries (Like China ,  Sou th Korea, 

M a l a  sia a n d  so m e  p rovin ces of I ndia) h ave in troduce d  En g lish 

n p rim a ry sch oo ls .  Bang lad esh b eing p red omin a n tl y  a 

m o nolin g u al cou n try wh ere th e m oth e r  l a n g u e  p l ays a g l orious 

and influenfal  rol e  in n a tional  and cu l tural  life of  th e p e op l e  

d eserves b etter care i n  educa tiona l  sch e m e  so th a t  desired 

cog n'tive a n d  vernacu l a r  l a n g u a g e  ski l l d eve l op m en t  of the 

l earn ers are ensu red . 

From Haq's HA baselin e su rvey of rural  seco n d a ry sch ool  a 

q u est for teachin-Iearning  q u ali ty" w e  co m e  to kn ow th a t  

cl assroo m in rural  seco n d a ry a n d  u n tidy b en ch es for stu d e n ts to 

sit a n d  a sma l l  siz d ch a l kb oard vith fad e  o u t  co l ors. T h ere is 
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very l i ttl e sp ace t m ove I n  a n d  arou n d  the cla ss .  Seve 

stu d e n ts si t i n  a b en ch hu d d l ed tog ether and  thi s  m a kes the 

u n c  mforta b l e  to read, wr i te and  even thi n k. The re i s  n o  sco p e  

or sp ace for group  work i n  the cl ass .  M o st o f  the teachi n g  i s  

l ectu re b ased a n d  tea cher cen tered . 

He a l so says tha t  stu d e n ts' e d u ca ti on al achi eve m e n t  i n  school s 

was  m ea sure d  i n  terms of p a ssi n g  rate i n  two classe s ,  VI I a n d  

IX.  I n stead o f  a l l  c lasse s, these two g rades were taken for 

m a n ageab l e  n u mb er of stu d e n  s and their  represe n tative n a tu re 

for the whol e g roup . Besi d es Cl ass V I I  was taken from jun ior  

sector (VI, V I I I) a n d  IX was taken from sen i or sectio n  ( IX & X) . I n  

g e n eral, secon d a ry schoo ls  d o  n ot provi d e  m u  ch atte n ti on to 

stu d e n ts of ju n i or gra d es (VI-VIII) .  Teachers p ay al l ou t  a tte n ti o n  

t stu den ts o f  cl asse s I X  & X. so tha t  these stu d e n ts can d o  we l l  

i n  the pub l i c  exa mi n a ti o n  a t  the e n d  of g rade .  
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CHAPTER-THREE 

0.0 thods 

From the historica l p ersp e ctive w e  are ab l e  to see th a t  th e 

con cerns th a t  h ave p romoted m odern m e th od in n ovations were 

simil a r  to th ose tha t  h ave al ways been a t  the center of 

discu ssion s o n  how to teach foreign  l a n g u a g es .  Cha n g es I n  

l a n g u a g e  teachin g m e thod s throu g h ou t  history have reflected 

recog nition of cha n g e s  in  th e kind of p roficien cy l earn e rs n e eds,  

su ch as  a m ove toward ora l p roficien cy ra th er th an readin g 

com p rehension a s  th e g oal of l a n g u a g e  study, they h ave also 

ref l ected cha n g es in  th eori e s  of the n a tu re of l a n g u a g e  and of 

l a n g u a g e  l earnin g .  Ke l ly (1969 )  and Howatt (1984) h ave 

demon stra ted tha t  m an y  cu rre n t  issu es in l a n g u a g e  teachin g a re 

n ot p arti cu l a rly n ew .  

I t  h a s  b ee n  estimated th a t  so m e  60 p erce n t  of today's world 

p op U l a tion is m u l tiling u a l . From b oth a con te m p o ra ry a nd a 

historical  p ersp ective , biling u alism o r  m u l tilin g u alism is th e n orm 

ra ther th an  th e excep tion .  I t  is fair, then, to say tha t  throu gho u t  

history foreig n l a n g u a g e  l ea rnin g  h a s  a lways b een an i m p orta n t  

practical  con cern . VVhere a s  today Eng lish is th e worlds m o st 

wide ly  studied foreign l a n g u a g e, 500 years a g o  it  w a s  Latin . 
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It the Western world back in the 17th, 18th and 19th centuries, 
foreign  l a n g u a g e  l earnin g was a ssocia ted with th e l earnin g of 

Latin  and Greek, both su p posed to promote sp eakers' 

. intel l ectu a li ty . At th e tim e ,  i t  w a s  of vita l importan ce to focus  on 

gram m a ti ca l  ru les, syn tacti c  structures, a long with rote 

m e moriza tion of voca b u l ary and tra n sl a tion of li terary texts. As 

th e statu s of Lati n  diminish ed from tha t  of a livin g l a n g u a g e  to 

an "occasiona l " su bject in the school curricu l u m, th e study of 

Latin took on a differen t  fun ction. T h e  study of classical  Latin 

and an  a nalysi s  of its gra m m ar and rhe toric b eca m e  th e model  

for foreign  l a n g u a g e  study from the seventeenth to the 
nin eteenth cen turies .  

As "modern" l a n g u ag es b egan  to e n ter th e curri cu l um of 

European  s hool in th e eig h teen th cen tury, th ey were  tau g h t  

u sin g th e sa m e  b a sic procedures th a t  were u sed for teachin g 

La tin. Textboo ks con sisted of statem e n ts of ab stract gra m m ar 

ru l es, lists of vocab u l a ry and sen ten ce s for tran sl a tion . Speakin g 

th e foreign  l a n g u a g e  w a s  not the goa l  and ora l  p ractice wa s 

limited to studen ts readin g a loud the sen te n ce th ey h ad 

tran sl a ted . These sen tence s  were con stru cted to il l u strate the 

gram m a ti ca l  syste m of th e l a n g u a g e  and con seq u e n tl y  bore  no 

rel ation to the l an g u a g e  of real com m u ni cation . The classical 

M ethod domin ated for centuries in l an g u a g e  teachin g History ,  
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throu g h  i t  h a d  n o  th eoreti cal  fou n d ati on s. Lati n  wa s tau g h t  i n  the 

cl a ssi cal  M eth od  i n  we stern cou n tri es  w i th a vi ew to b ecom i n g  

I soholarly or for second language reading profioienoy. In the 18th 

and 19th oenturie , the ola ioal Method was adopted as the 

Chief means for teaching foreign languages. In the 1 gth century 

th e cl assi ca l  M eth od ca m e  to b e  kn own a s  th e Gram mar  

Tra n sl a ti o n s  M eth o d .  Di rect M ethod  b eco m e  preva l e n t  rou n d  

1 90 0  a n d  i n  1 950s a n d  1 960s.  Som e other  m etho d s  th at w ere 

ried  i n  th e l ast  cen tu ry are Au d i o-l i n g u a l  M ethod, Natu ra l 

Ap p roach, Co m m u n i ca tive Lan g u a g e  Teach i n g, Total Physical  

Re sp onse ,  The S i len t  \f\Jay, Su g g e stop ed i a, a n d  Com m u n i ca tive 

L n g u a g e  Learn i n g  a n d  so on. T h e  n ext ch a p te r  gives a very 

brief accou n t  of th e m ajor  m eth od s, w h i ch h ave b een infl u e n ti a l 

for so m e  ti m e. I t  a l so d iscu sses th e m eri ts a n d  dem eri ts of 

different method . The methods-

1 .  Gra m m ar-Tran sl a tion M eth od 

2 .  Direct M ethod  

3. Aud i o  Lin g u a l  M eth od 

4 .  Co m m u n i ca ti ve Lang u a g e  Teaching etc will be 

d i scu ssed h ere . 
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Grammar-Translation Mcdhod : 

Stru cture syl l ab u s  a l so kn own a s  gram m ati ca l  syl l abus, i s  th e 

m o st com m on a n d  tra di ti on a l  syl l a b u s  typ e. I t  h a s  b een i n  u se 

by l a n g u a g e  teachers for m a n y  years. I t  i s  a product ori e n ts ,  

. con ten t  b ased syl l abus .  I t  b eg a n  i n  Germ any ,  or accurate ly, 

Pru ssi a .  From th e 1840s to th e 1940s, gram m ar tran sl ati on 

dom i n a ted  Euro p e  and  i n  m od ifi ed form i t  con ti n u e s  to be w id e ly  

u sed i n  som e  p arts of  th e wor ld tod ay .  I n  th i s  m ethod  En g l i sh i s  

treated a s  a kn owl ed g e-b a sed su bj ect .  Th e stu d en ts i n  thi s  

m e thod are tau g h t  abou t  th e gram m ar ru l es ,  n o t  the u se o f  i t  i n  

rea l  l i fe com m u n i cati on. I n  th e n a m e  o f  teach i n g  En g l i sh, th ey 

are actua l ly tau g h t  so m e  ru le s, wh ich are th en pra ct iced throu g h  

tran sl ati on of texts . A syl l ab u s  i s  fol lowed for th e seq u e n ci n g  of 

gram m ar p oi n t  throu g h  ou t  texts a n d  th ere is an a ttemp t to teach 

gram m ar i n  an org an ized a n d  syste m ati c way. No dri l l s  a n d  

l a n g u a g e  a ctivi t i es  are u se d  i n  th e l a n g u a g e  cl a ssroom for 

ach i evi n g  m a stery over the l a n g u a g e. Accuracy i s  g iven p l a ce 

over fl uency practi ce . S tu d en t s  are en couraged to learn En g l i sh 

thro u g h  tra n sl a ti on. wh i ch does  no t  take ora l  p ersp ecti ves of th e 

l a n g u a g e  i n to con si d erati on .  Gram m ar Tra n sl a ti o n s  course are 

reme m b ered w i th di sta ste by th ousan d s  of sch ool s l earn ers,  for 

w h o m  forei g n  l a n g u a g e  l earn i n g  m ean t a ted ious  exp erie n ce of 

m e m orizin g  e n d l ess l i sts of u n u sa b l e  gram m ar ru l es a n d  

vocab u l ary a n d  a ttem p ti n g  to prod u ce p erfect tra n slation of 
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sti l ted  or l i terary prose .  T h e  origi n a l m otivation w a s  reformist. 

T h e  traditi ona l  scho lasti c approa ch among  i n d ivid u a l  l ea rn ers in 

the eig h teen approa ch es a m on g in divid ua l  l earne rs in th e 

e i g h teen cen tu ry had  been  to a cquire a reading  kn owl e d g e  of 

foreig n l an g u a g es by stu d ying  a g ram mar  a n d  applyin g  this 

know led g e  to th e i n terpretation of texts with th e u se of a 

dicti on ary. As a resu l t ,  th o u g h  th e studen ts a cqu ire som e  

kn ow led g e  a b o u t  th e gram m a tical ru l e s  of Eng lish, th ey can n ot 

u se i t  to exp ress th ei r own mean i n g .  So: GT M often creates  

fru strati o n  for stu d en ts .  

The GT M h a s  no obviou s  th eoreticians .  It b o rrowe d  i d eas from 

stru ctura l  a n d  d escrip tive ling uists l ike Panini, Ferdin and de 

Saussure a n d  Noa m Ch o sky. I t  is th e perfect refl ection  of  the 

m eth o d s  a d o p te d  for cen turies to tea ch Greek and  Latin in 

Eu rope a n d  Sanaskri t in I n d i a .  In G T M  th e on ly  thing use d  as 

teach i n g  m ateri a l s  in a l a n g u a g e  cl a ss is a book of gram m a r, 

wh ich h a s  b een cal l ed  tra dition a l  gra m m ar by m o d ern a p p l i ed 

lin g u ists: b i lin g u a l  dictionary a n d  so m e  li terary texts. I n  som e  

case s acco mp any th i s  b ook .  The  bilin gua l  d i cti o nary is u sed to 

see word m eanin g s  on ly .  Fo l l owin g  l ayout migh t  b e  fou n d  I n  

GT M-

Cl assroom Proced u re s  of G T M  Meth od: 
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i) Teachers teach a piece of l itera ry text 

• The teach er read s  th e text i n  L2 and  tran sl a tes i t  p art 

by p art i n to L 1 Whi l e  tra n sl a ti n g; he l ooks for L 1 
equ iva l en t  to each L2 worl d .  For example, i n  th e 

sen ten ce, th ey h ave seen the m a n  i n  th e street, "h ave 

seen" th ey h ave seen th e m a n  i n  the street" h ave seen" 

m ean s d ekhya ch e" In Ben g al i. Th i s  IS un l i ke 

"dekh iya ch i l o" i n  Ben g a l i . Which m ean "sa w".  

• The teacher a sks compre h en si on q u esti o n s  after th e 

text a n d  stu d en ts a n sw er .  

• Th e tea cher  d eci d e s  w h eth e r  th e a n swer is  ri g h t  o r  

w ron g .  I f  i t  i s  wrong ,  h e  a sks an oth er studen t the sam e 

q u estio n s  or  h e/sh e g ive s th e rig h t  answ er .  

• Stu d e n ts tra n sl a te n ew word s fro m L 1 to L2. 

• Teach ers trans la te d i ffi cu l t  word s an d stu d en ts 

m e m orize th e m .  

i i) Teac he r  teac hes ara m m a r: 

M o st of th e teach ers tea ch gram m a r  i tem s w i th ou t  any referen ce 

to th e l i terary texts . However, i n  so m e  i n stan ce stru ctures u sed 

in th e l i terary texts m ay al so be tau g h t .  For exampl e ,  th e ab ove 

sen tence I have seen th e m a n  i n  th e streef m ay require so m e  
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exp lana ti on .  I n  so m e  ca ses, the teach er  exp l a i n s  th a t  h ave seen 

is p rese n t  p erfect. I t  m ean s 'd ekh iya ch i' . Th i s  is u n l i ke 'd ekh iya 

Ch ilam', w h i ch m ean  s 'saw' and  i s  p ast si m p l e  ten se .  Stu d en ts  

l i ke 'am i  take g otoka l d eh iya ch i' n eed fu ture exp l a n a ti on s .  The  

teach er g ives ru l es on  h ow to  trans la te th ese sen ten ce s .  

• T h e  teach er  th e n  g ives ru l es o n  a n y  o th er  i tem s 

she/he  take s fro m  th e text.  

• Stu d en ts a p p l y  the ru l es to wri te exa m ple senten ces. 

• Stu d e n ts tran sl ate i n  b oth d irecti o n s  (from L 1 to L2) 

a n d  vice versa) .  \/\/hi l e  th ey are tran sl a ti n g, th e 

tea ch er g ives th e m e a n i n g  of the d i ffi cu l t  vvo rd s .  

i i i )  Teacher teaches writing com positio n: 

• T h e  tea ch e r  read s  o u t  a p a ragra p h  or  a n  e ssay and 

tran sl a tes i t  to the stu d e n ts .  

• Th en th e stu d e n ts are a sked t o  wri te a sim i l ar o n e .  

Th ese can b e  d on e  i n  th e cl a ss or  as  h om e  work . 

Bu t  very few stu d e n ts wri te a com p o si ti on of thei r 

own . M o st stu d en ts m e m orize/copy i t  from thei r 

b ooks. 
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I 
I 

• Stu d en ts and  teach ers who a d o p t  gram m ar 

tran sl a ti on  m eth od ,  u se a b ook wh ich i n cl u d es i n  i t  

th e fo l l owi n g  th i n gs :  

i .  Gra m m ar rul e s  d efi n i tion  of  gram m ati ca l  i te m s .  

i i . A p ort o n  tra n sla ti on-of i solated sen tence s  and 

p a ssa g e s .  

i i i . A p art on  co m p osi ti on-essay ,  p aragra p h ,  l e tter 

and  app l i ca tion  wri ti n g .  

TM: 

The l i m i ta ti o n s  of th i s  m eth o d  are m a rked as  fol l ows:  

I t  p l ays l i ttl e or no a tten ti on to th e sp o ken a sp e cts 

con si d ered sup enor  to sp oken l a n g u ag e  w h i l e  th e 

op p osi te i s  the fact . Learn ers l ook for m other  ton g u e  

eq u ival en ts of a l l  word s of th e l a n g u a g e  they are 

l earn i n g .  

• Gram m a ti ca l  ru l es a n d  tab l es of conj u g ation  and  

d ecl e n si on s  are tau g h t  w i th m uch i m p orta n ce .  Th e 

a ctu a l  u se of l a n g u a g e  th at  i s , th e practi ce of th e four 

ski l l s  is  not  d o n e .  No n ee d  for p arti ci p ati o n  i n  th e 

learn i n g  proces , g r up  or  p ai r  works i fel t .  
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B 

• Stu d en s d o  n ot i n teract i n  th e cl ass .  As a resu l t  

stu d en ts l earn a b o u t  th e l a n g u ag e  b u t  th ey can n ot u se 

i t  i n  real co m m u n i cation . 

• Tra n sl a tion  e n c  u ra es  u se of th e m o th er ton g u e ,  

w h i ch sl ows d w n  sp eed i n  th e forg et  I n g u a g e  w h i  h 

u si n g  i t  for a ctu a l  m m u n i ca ti on .  

T h e  teach r ' s the u l ti m  te con tro l er a n d  a thori ty of a l l  

l earn i n  a n d  tea ch i n  a ctivi ti e . He d o e s  m o st o f  th e 

ta l ki n  a n d  con ro l n ten s ,  on ent ,  m a teri a l s  a n d  

a f th e earn i n g  pr  e s .  I n  oth er words ,  h e  i s  th e 

. ta or .  On h th er h a n  . s d e n ts h ave very l i ttl e 

fr e w i l  . M o  of th tim e  th ey l i sten . Th y e a k  a l i tt l e .  

T h e  h ave l i ttl e t ive p arti ci a '  n .  desp i te th e fact th a t  

u s  n g  I n 

an t .  

e m n s  u si n g  i t  a s  an active 

i s  th n m e  of n g "ves t d irect M eth o d . Arou n d  

he beginning of the 20tr centu ry, Gouin's concept of basing 

con d  l a n g u a  e ,  l earn i n g  on  first l a n g u a g e  a cq u i si ti on .  th a t  is  
ts  of  ora l i n teraction , sp on tan eou s u se of th e l a n g u a g e .  no 

tra n sl ati on  be ween L 1 and L2 . and  l i tt l e or  no ana lysi s of 

ram m ati cal ru l es .  g ai n ed cred ib i l i ty i n  th e d irect m e th od .  
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Ch ar les Berl iz com m erci a l ized the m e th od a n d  ca l l e d  i t  th e 

Berl i tz M e th o d .  I t  wa s su ccessfu l i n  p rivate l a n g u a g e  sch oo ls  

wh ere cl i e n ts are m o tiva ted  a n d  wi l l i n g  to  p ay h igh  p ri ce s  for 

s m a l l  cl a sses,  i n d ivi d u al a tte n tion  a n d  i n tensive stu dy .  I t  d i d n o t  

ta ke w e l l  i n  p u b l i c  e d u ca ti on ,  wh ere con stra i n ts on  b u d g et ,  

cl assro o m  size , a n d  ti m e  a n d  tea ch e r  b a ckgrou n d  m a d e  th e 

m eth od d i ffi cu l t  to u se .  I t  b eca m e  m ore p o p u l ar on Eu rop e ,  w h i l e  

t o  u s  l a n g u a g e  curri cu l a  e m p h a sized readin g  a n d  th e GT M .  T h e  

d irect m eth od was d evel oped  i n i ti al ly as  a reacti on  t o  th e GT M 

i n  an  a ttem p t  to i n tegrate m o re u se of the targ e t  l a n g u a g e  i n  

i n stru ction . I n  th i s  m eth od l esson s b egi n w i th a d ia logue  u si n g  a 

m o de rn conversati ona l  styl e i n  th e targ et l a n g u a g e .  M a teri al i s  

frst p resen ted  o ral ly w i th acti o n s  o r  p i ctu res. T h e  moth er  ton g u e  

i s  n ever u sed . Th ere i s  n o  tra n sl a ti on .  T h e  p referred typ e  of 

exerci se i s  a seri e s  of q u esti ons  i n  th e targ et  l a n g u a g e  b ases on  

th e d i al o g u e  or an  anecd otal  n arra tive . Qu esti on s are a n swered 

in th e target  l a n g u a g e .  Gram m ar is  tau gh t  i n du ctive ly-ru l es are 

g e n eral ized from th e p ra cti ce a n d  exp eri ence wi th th e targ et  

l a n g u a g e .  Verb s are u se d  fi rst and  system ati ca l ly conju g ated 

on ly  m u ch l a ter after som e  ora l m astery of th e targ et l a n g u a g e .  

Advan ce stu d e n ts read l i terature for co m p rehensi on a n d  

p l easu re .  Li terary texts are n ot analyzed g ram m a ti ca l ly .  

Learners acqU Ire knowl edge  of g ram mar  i n d u ctively by  

practi ci n g  w i th comp l e te a n d  m ea n i n gfu l  u ttera n ces.  Oral  work 
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( l i sten i n g  a n d  sp e ki n g ) I S  very b a si c  i n  th i s  m e th od .  Read i n g  

wri ti n g  fol l ows th em . Greater e m p h asi s I S  g iven on 

p ro nu n ci a ti on ;  often w i th th e ai d of the p h oneti c  tran scri p ti o n  

voca b u l a ry i s  stresse d  over gram m ar .  Un dersta n d i n g  o f  targ et  

l a n g u a g e  l i fe a n d  cu l tu re i s  con si d ered i m p ortan t  as  i t  h el p s  

l earn i n g  th e l a n g u a g e .  

• The l earn er w i l l  a cqu ire th e ru l es o f  gram m a r  

i n d u ctively .  T h e  b e st m etho d  i s  n ot t o  m a k e  the l earner 

l earn th e rul es th emsel ves,  b u t  p rovi d e s  p racti ce i I 

sp eaki n g  an d read i n g  thro u g h  i m i ta ti on  an  . rep e ; i u  I .  

• T h e  b est m eth od of tea ch · ,l Q  m CC :lI  i l l  i I �  u , . j , (n  

sen sory.  exo enC I . c  r�e p ti on .  

I \J� C; L  uJ l I · j  d I S from h a s  b een i nfl u en ti a l  

a \J u t  A J  '"' i U .  i 1 so m e  cou n tri es ,  for exa m p l e ,  i n  

F a l ce ,  a t  o n e  tim e  i t  ach i eved th e statu s of offi ci a l 

n g  a e ea h i n g  m e th od .  After a sh arp d ecl i n e  i n  th e 

fir few d ecad es of th e twen ti eth cen tu ry .  Reg a i n ed a 

l o t  of a tten ti on i n  1 950s .  

Limit tion : 

Al th o u g h  th e O M  enj oyed p o p u l ari ty i n  Eu rop e ,  n ot everyon e 

e m b raced i t  en th u si a sti ca l ly .  T h e  O M  i s  u n d ou b ted ly a h i g hly  

effective m eth od i n  term s of teach i n g  l an g u a g e  l earn ers who are 
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very com p eten t  i n  u Si n g  th e targ et l a n gu ag e  com m u n i cati ve ly .  

H owever, i t  req u ires sm a l l  c lass sizes ,  m o tivated l earn ers a n d  

ta len ted tea ch ers sm a l l  cla ss sizes ,  motivated learn ers a n d  

l en ted teach ers in  ord er t o  su ccess real ly  wel l .  Th ere I S  a 

fun d amen ta l  fl ow to th e d i rect m ethod- i t  cannot  e n su re stu d en ts' 

ach i eve m e n t  of a suffi ci ent  l evel of p rofi ciency i n  L2 stru ctu re 

a n d  read i n g . The  metho d  con ta ins  n oth i n g  in i ts essenti a l th eory 

a n d  pri n ci p l es th at  dea ls  w i th th e l earn ers th em selve s .  

A 

I n  th e m i d  1 9505 a n ew m ethod em erged  i n  the Un i ted  State s ,  

w h i ch b e  . me ver p op ul ar and cam e  to b e  kn o wn a Au d i o  

I n g  I Meth o d . T h e  Au d i o- l i n g u al M eth od or th e army meth o d ,  

r I so th e n ew key, i s  th e m od e  of l an g u a g e  i n stru cti on b ased 

n b eh aviorist i d eo logy ,  w h i ch p rofesses th a t  certa in  tra i ts of 

l ivi n g  th i n g s, a n d  in th i s  case h u m a n s, cou l d  b e  tra i ned th ro u g h  

a syste m o f  rei nforcem en t. T h e  i n stru ctor  w ou l d  th en correct 

model of a sen ten ce and  th e stu dents  wou ld  h ave to rep eat  i t . 

The  tea ch er w o u l d  con ti n u e  by  present ing  n ew w ord s for th e 

stud en ts to sam p l e  i n  th e sa m e  stru ctu re . Th ere i s  n o  exp l i ci t  

gram m a r  i n stru cti on everyth i n g  i s  sim p l y  mem orized i n  from .  

They i dea i s  for th e stu d en ts to p ra cti ce th e p arti cu l ar con stru ct 

u n ti l  th ey can u se it sp on ta n eou sly .  I n  thi s  m a n n er ,  th e lessons 
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are b u i l t  on sta tic d ri l l s  i n  w h i ch th e stu den ts h ave l i tt le or n o  

con trol on their  own o u tp u t .  

Th is  m eth od d erives from the i n ten sive tra in ing  g iven to th e 

Am eri can m i l i ta ry personn el d urin g  the secon d wor ld  war ,  wh ich 

resu l ted i n  a h i g h  d egree l i sten i n g  a n d  sp eaki n g  ski l l s  b ei n g  

a ch i eved i n  a re la tively very sh ort ti m e .  The b est known l i n g uist 

w h o  worked on American Arm y l a n g u a g e  p rogram a n d  tri ed  

Aud i o-l i n g u a l  m ethod wa s Leonard B loomfi el d .  B loomfi el d 

( 1 942)  provi d ed th e g ui d el i ne  for th e organizati on ,  l ayou t  a n d  

execut ion of the i n ten sive cou rse desi gn ed for Am eri can Arm y .  

I n  th e d eve lopment  of  Aud i o- L i n g u al M eth o d  proper  the 

Am eri can l i n g u i sts ch a rl es C .  Fri es, Nel son Brooks and  Robert 

Lad o ,  w h o  were al l  foreig n  l a n g u a g e  tea ch ers, p l ayed an 

i m p orta n t  ro l e  for p o p u l ariz i ng  th i s  m eth od in  th e 1 9505 .  

The  b asic b el i efs and  pri n cip les of  Au d i o-L in g u al M eth od can b e  

su m m arized a s  fol l ow s: 

1 )  New m a teri a l  i s  p resen ted i n  di a l o g u e  from . 

2 )  Th ere i s  d ep en d en ce on m i m i cry , memorization  of set 

p h a ses a n d  over l earn i n g . 

3) Structures are sequ enced by mean s of con trastive an alysi s  

a n d  tau g h t  o n e  a t  a ti m e .  

P ,.., '" 
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4)  Stru ctu ra l  p a ttern s a re tau g h t  u si n g  rep eti ti ve d ri l l s .  

5 )  Th ere i s  l i tt l e or  no gra m m a ti cal exp lana ti o n .  Gram m ar i s  

t u g h t  b y  i n d u ctive ana logy rath er th a n  d e d u ct ive 
I , .  exp l ana ti on . 

6)  Vocab u lary i s  stri ctly l i m i te d  a n d  learn ed i n  con text. 

7) There is m u ch u se of tap e s, l a n g u a g e  l a b s  a n d  vi su a l  a i ds .  

8 )  Grea t  i m p o rtan ce i s  a ttach ed to  p ro n u n ci a tion  

9 )  Very l i tt l e u se of  th e m other tong u e  by tea ch e r  i s  p ermi tted . 

1 0 ) Su cce ssfu l resp onse s  a re i m  med i a te ly re inforced . 

1 1 ) Th ere i s  g reat  effort to g et stu d e n ts to p ro I ,  v a  error-free 

u tterances .  

1 2) Th ere i s  a ten d e n cy t o  1 11 9 n i p u l ate I Gil i � u a g e  a n d  

A ·y tJ ; v  .... ; ,�u d i u- Li n g u a, ' c1 n g u a g e  cl ass m a y  h ave th e fol l owi n g  

form at :  

1 � ""; e a  her  p rese n ts a m o d el d i al og u e .  He/sh e ei th e r  rea d s  

i t  o u t  o r  p l ays on a tap e .  S tu d e n ts rea d  i t  i n  ch orus a n d  

gra d u al ly m e m orize i t .  



2) Now stu d e:-::!; con su i l  i.: I t-: ; ,  oU\:Jr-.::S .  
u any pron u nciat ion d ifficu l ty a n d  

i J r . �e/&;� - i mprove s th e stu den ts' 

r . .  d 
, .  I ' I ' J gl a l  mar  an  p r  I La ...... - - . . .t  J . , u f  

vari o u s  typ es.  

4) u b 's  n ow do some vo ca b u l a ry work and som e  

wri tin  . 

5 )  VVri ti n g  i s  kep t  to th e m i n im u m . At th e b eg i nn ing  i t  i s  n o t  

m ore th an th e copyi n g  o f  sen tences ,  exp a n d i n g  

gra d u a l l y  t o  wri ti n g  p arag rap h s .  

6 )  A s  fol lovv-up  a ct ivi t ies  m ore d ri l l s  are done  i n  l a n g u a g e  

l a b oratory .  

7)  Di scu ssi on on su i ta b l e  top ic  e . g . :  a game or  any a sp ect 

of th e targ et l a n g u a g e  takes p lace .  

8) Du rin g  a l l  th ese a ctives a tea ch er d oes th e fol l owi n g  

I .  Lang u a g e  learn in g  i n  th is meth od i s  seen to 

resu l t  form active verb a l  i n teracti on b etween th e 

teach e r  a n d  th e l earners.  So,  th e AL M b ecom e s  

very p o p u l a r  

I I . Encoura g es correct p ronunci a ti o n  a n d  u se 

targe t  l a n g u a g e  on ly .  

I I I .  Help  stu dents  w i th cl u e s, sm i les  when  a correct 
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T h e  a ud i o-l i n g u a l  method i s  ma rked by the  fol l owi n g  

l i mitati o n s: 

Lan g u a g e  forms are n o t  practi ced for so ci a l  p urpose s  

n d  i n  si tu a ti on al setti n g s .  As a resu l t , w ha t  stu d en ts  

I arn s i n  th e cl assroom ,  m a y  n ot b e  tran sferred to  th e 

u se i n  real co m m u n i cat ion o u ts id  th e cl a ssroom? 

L n u a g e  beh avi or i n t m erely hab i t  form ation , ra th er  

' t  is  reated every tim e  as new i n st · n ce s  of I • _ LJ d g  

u se ,  

• 0 i l l s  and  practi ce u sed I n  a u di r I �  a l  cl d ';u ';:' d a 

m e ch an ica l  a n d  Q t f ..., l I J.e,,d d I I h ave I i  tl 

co m m u n i cati'v Vc1 :  e . 

• So . a u d i  -! i a :  �r c,� ' u  d S  p roved u n sati sfyi n g . 

hing: 

i: I e  c,j • •  1 mu n i ca tive I n a g e  teach i n g  ( CL T )  i s  an  a p proach to 

th e t h i n g  of second a n d  forei g n  l a n g u ages th a t  em p h a size s 

co m mu n i ca ti on or  i n teracti on  as  b oth th e mean s a n d  u l ti m ate 

goa l  of learn i n g  a l a n g u a g e .  The CL T was th e product of 

educa tors a n d  l i n g ui sts  w h o  h ad grown d i ssa ti sfi ed w i th earl ier  

GT a n d  AL Ms ,  wh ere stu den ts were not  l earn i n g  e n o u g h  

rea l i stical ly ,  soci a l ly n ecessary l an g u ag e .  Therefore they 
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b eca m e  in terested i n  th e d evel o p m en t  of com m u n i cati ve-sty le 

teach i n g  in th e 1 970s,  focu sin g  on a u th en ti c  l a n g u a g e  u se a n d  

cl a ssroom exch a n g es wh ere stu dents en g a ged  I n  rea l  
. 
co m m u n i ca tion  w i th one  ano ther .  

CL T sets th e g oa l  of  crea ti n g  com m u n i cative co m p eten ce) i n  the 

learn ers. Teach i n g  stu d e n ts h ow to u se th e l an g u a g e  I S  

con si d ered t o  b e  as  i m p orta n t  a s  learn i n g  th e l a n g  a e · ts � .  
CL T m a kes u se of rea l- l i fe si tu a ti on s  th o c C  si ta te 

co m mu n · ca ti or. .  The tea ch er sets o si u a ti on th a t  stu d en ts 

re l i ke ly to encou �t.. 1 ; , rea l  l i fe .  The  rea l  l i fe si mu l ' :· v . 5  

�h a, , � �  fur I I  a y  tod ay .  S tu d en ts' m otivati .i  I r . .  LCl ll e s  

a m  their  d esire to com m u  . ; .:: ..... d · n  I l ac d l ; " gfu l  ways a b o u t  

mean i n gfu l top i L  

C L  T starts fr I I I  � � : d n g u a g e  com m u n i ca ti o n .  The  g oa l  

' d �n � U a � d  ...:,ach i n g  is  to  d evel op wha t  Hymes referred to a s  

' com m u n i ca ti ve co m p e  ence)  i t  m e a n s  what  a sp eaker n e e d s  to 

kno v i n  ord er to b e  com m u n i ca ti on com p eten t  i n  a sp eech 

com m u n i ty .  Learn i n g  a secon d l a n g u age  i s  v iewed by  th e 

p ro p on en t  of C L  T a s  a cq u i ri n g  th e l i n gu i st i c m ea n s  to p erform 

d i fferen t  ki n d s  of fu n cti on , as Hol l i d ay cou nts  them : i n stru m en ta l , 

reg u l atory, i n tern a ti on a l , p e rson a l , h e u ri st ic ,  i m a g i n a tive a n d  

rep resentati on a l . Accord in g ,  to Ri ch ards and  Rodg ers ( 200 1 ) , 

Page - 4 1  



th ere are fou r  ch ara cteri sti cs of th e com m u n i ca tive vi ew of 

l a n g u a g e :  

1 )  Language  i s  a syste m o f  exp ressi on o f  m ean i n g . 

2 )  The primary fun cti on of l a n g u a g e  i s  to al l ow i n teracti on 

and co m m u n i ca tion . 

3) The stru cture of l a n g u a g e  refl ects i ts fun damenta l  a n d  

co m m u n i cative u ses .  

4 )  Th e p rimary u ni ts of l a n g u a g e  are fu n ctional a n d  

n oti o n al categ ori es ,  rath er th an stru ctural  ones .  

Som e of t he basic a s pects  of CL T a re ;  

1 )  An e m p h a si s  on  l ea n i n g  to com m u n i ca te through  

i n teracti on i n  th e targ et l a n g u a g e .  

2 )  T h e  i n trodu cti on o f  a u th en ti c  texts i n to th e l earn i n g  

si tu a tion ; 

3)  th e provi si on of o p p ortu n i ti es for learn ers to focus ,  n ot 

on ly  on  th e l an g u a g e  b u t  a lso on th e l earn i n g  process 

i tself; 

4)  An enhance m e n t  of h e  l earner's own p ersona l  

exp eri ences a s  i m p or a n t  con tri b u ti n g  el ements  to 

I ssroo m  Ie rnm g .  

5 )  An a ttem p t  to l i nk  classroom l a n g u a g e  l earni n g  w i th 

l a n g u ag e  activation  ou tsi d e  th e cl assroom . 
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Toachi ng commun ication compot nco : 

o For  teach i n g  com m u n i ca ti ve co m p eten ce , th i s  

m etho d o logy a d d resse s th e existin g  co m mu n i ca ti on 

co m p e tence of th e stu den ts .  

• Exp l o i ts 'vllh a t  th ey b ri n g  to th e classroo m .  

• m h asiz s on the soci a l  aspects of l an g u ag e  learn i n g .  

Tha t  i s, stu d ents  are n o t  cons· d ered a s  va cu u m  

r cep ta cl e ,  they m u st h ave acq u i red th e l a n g u a g e  to 

sa m e  extent .  And th ere are certa i n  l evel s  of 

exp ectati ons .  From d i ffere n t  p arti es of th e soci ety-

9 . rd · ans ,  p arents,  p a re n ts ,  g overn m en t  e m p l oyees 

and so on . 

2) T hOng languago as commun ication:  

I n  teach i n g  l a n g u a g e  as  com m u n i cati on learn ers existin g  

co m mu n i ca tive comp e ten ce a n d  l a n g u age m o d el are u sed  a s  

i n p u t  a n d  l an g u a g e  u se i s  seen as o u tp u t .  Stu d e n ts p racti ce u se 

of l an g u a g e  i n  p a irs,  i n  g ro u p  a n d  i n d ivi d u a l ly .  M axi m u m  

o p p ortu n i ty i s  given for stu den t' s  i n i ti at ion . I nform at ion g a p  

a ctively i s  an  e xa m p l e  of stu den t' s  l a n g ua g e  p ra cti ce . 
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3) T ch i ng/ L anina languag as discou rs : 

Th is  i s  ra th er con si d ered i m p orta n t  i n  co m m u n i ca tive l an g u a g e  

teach i n g  stu d en ts h ave t o  com m u n i cative w i th th e text or  

d i scourse th a t  i s  l a n g u a g e  a s  i t  i s  u sed . Stu d ents  u se text o r  

l an g u a g e  d a ta as i n p u t  a n d  p rod u ce n ew text a n d  d i sco u rse as  

o u tp u t .  They h ave to  un l ock a text a n d  solve d i fferen t  typ e s  of 

p rob l em s  from th e text. 

4) Auth nticity: 

Co m m u n i ca ti ve m eth odo l ogy I S  a u then ti c  i n  the sen se th a t  i t  

m eets th e needs  o f  a l l  con cern ed p a rti es a n d  tasks p racti ced i n  

th e classroom a re n o t  m erely cla ssroom activi t i es ,  ra ther  th ey 

reflect th e u se of l a n g u a g e  i n  th e so ci ety .  

I n  co m m u n i ca tive l a n g u a g e  teach i n g  teach er has two m a i n  

ro les :  

( 1 ) The  first i s  to  faci l i ta te th e co m m u n i cat ion proce ss 

b etween a l l  p arti ci p a n ts i n  th e cl assroom a n d  b etween 

these p arti ci p a n ts and th e vari ous a ctivi t i es a n d  text .  

(2) The second role is to act as  an  i ndepen dent  p arti ci p an t  

w i th i n  th e l earn i n g  teach i n g  grou p .  T h e  l earners h ave 

so m e  rol e a l so .  As n eg o ti ator be tween th emselve s ,  the 

l earn i n g  p roce ss and th e obj ects of l earn i n g . The 

i m p l i ca tion  for ' th e  l earner i s  tha t  h e/sh e sh ou ld  

con tri b u te as m u ch as  h e/she g ains ,  a n d  thereby l ea rn 

i n  a n  i n terd ep en d ent  way.  
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L rnors' rot : 

Learn ers work a s  n eg o ti a to rs .  T h ey d o  pa i r  a n d  gro u p  works, 

• are engaged in rol e p l ay,  sim u l a ti on a n d  a l so in p layi n g  g am e s. 

They engage  th emselve s i n  p rob lem solvi n g  tasks a n d  real l i fe 

activi ti es .  

Commun icative. d ri l ls:  

Dri l l s  a re very com mon I n  l an g u a g e  teach i n g  and u sed i n  a l l  

m eth o d s  of l a n g u a g e  teach i n g .  However ,  com m u n i cative 

ap proach to l a n g u a g e  teach i n g ,  u n l i ke a u d i o- li n g u a l m eth o d , 

wh ich use s  mean i n g l ess a n d  m e ch a n i cal  dri l l s , m ake s dri l l s  

m ea n i n gfu l a n d  u sefu l .  I n  com m u n i ca tive m eth od stu d en ts ,  

wh i le  practi ci n g  d ri l l s , n eed to th i n k . They d o  n ot d o  anyth i n g  

h avi n g  th ei r m i n d s  sh u t. I n  o th er  o rd ers, th ey d o  n o t  d o  anyth i n g  

w i th o u t  knowi n g  w h y  they a re d o i n g  so . F o r  su cce ss i n  

co m mu n i ca tive l a n g u a g e  tea ch i n g  an  a p p ropri ate meth o d ol ogy 

is i n evi tab l e .  However,  com m u n i cative m eth o d ol ogy w a s  

d eveloped i n  the west a n d  i t  i s  n ow sa i d  tha t  th i s  m ethod d oes 

not a lways fi t th e needs  of non-we sterns con texts .  T h e  term 

co m m u n i ca tive h a s  th e p o ten ti a l s  to i n corporate w i th i t  th e i d ea s  

n ecessary for b ri n g i n g  a b o u t  ch a n g es t o  m a ke i t  ap p ropri a te .  
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Cone I sio n :  

Th ese h ave b een th e m aj o r  d eve lop m en ts i n  E n g l i sh l a n g u a g e  

tea ch i n g  i n  th e l a st 50/60 years. Ban g l a d esh u sed GT M for a 

. I ong  ti m e .  F r th e l ast 8 to 1 0  years a ttem p ts h ave b een m a d e  

to swi tch over t o  co m m  u n i ca tive a p p roach , tho u g h  th ere are 

re u rce constan ts  i n  th e cou n try . M a n y  of our  teach ers are 

b ei n g  trai n ed in CL T, textb ooks a n d  materi a l s  are b e i n g  

produ ced , focu s i n  testin g  a l so h a s  b een cha n g e d . I n  th is 

con text, w h a t  i s  th e m eth o d  u sed i n  Bang lad esh i s  th e ma in  

focu s of th e e m p i ri ca l  research in  th i s  stu d y. 
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Chapter- Fou r 

Research Methodology 

After com p l eti n g  th e three ch ap ters, th e research er p rep are d  a 

q u es ' i onn a ire con si sti n g  of twen ty q u esti ons .  Th is  ch ap ter 

d i scusse s th e meth od ol og i es th a t  were u sed to col lected d a ta 

for eva l u a ti n g  Eng l i sh teach i n g  i n  primary & h i g h  schoo ls  in  

Ban g l a d esh .  I t  d i scussed sa m p l i n g , desi g n in g  of  th e 

i n struments,  a d m i n i steri n g  the stu dy and  th e proce ss of 

tab u l a ti n g  a n d  ana lyzi n g  d a ta .  

To col l ect d a ta , q u esti onn a ires were given t o  the p ersons 

con cerned  wi th a req u est to  a n swer th e q uesti on . The 

q u esti onna ire w a s  stru ctu red i n  su ch a way th a t  th ere d efi n i te 

a n d  con crete a n swer p rovi ded  for each i tem . The q uesti on s 

were p resen ted wi th exa ct ly th e sam e  word i n g  a n d  i n  th e sa m e  

ord er t o  a l l  resp on d ents .  T h e  form of the q u esti ons  wa s m u l ti p l e  

ch o ices a n d  th e l a n g u a g e  u sed  for th e q u estions  wa s b o th 

Eng l i sh a n d  Ben g al i  for easy u n dersta n d i n g  of th e resp on dents. 

Nu m erical  fi g u res were u sed  to record resp on ses, b ecau se th ey 

are m o st conven ien t  for sta ti sti cal  ana lysi s. Lan g u a g e  was kep t 

as easy a n d  si m p l e  as p ossi b l e .  A p i l o t  stu dy was con d u cted to 

see if th ere wa s any p ossi b l e  comp l exi ty or confu sion a b ou t any 

to th e i tem s .  After th e p i l ot stu dy som e  of th e i tem s were refi ned  

a n d  so m e  o th ers were drop p e d . The  proce ss of  an a lyzi n g  d a ta 

a l so wa s kep t i n  m i n d  w h i l e  desi g n i n g  the q u estion na ire . 
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(a) I nterv iew with st udents  and  teaohe rs :  

I n tervi ews were con d u cted w i th th e teach ers a n d  stud en ts .  

I n  th e ti m e  of i n tervi ew i f  th e i n tervi ew s  faced any prob l em 

to u n derstan d  the q u esti ons th en th e in tervi ew exp l a i n ed i t  

a n d  i f  needed i n  Ben g a l i .  T h e  i n tervi ew s  were arra n g ed i n  

consu l ta ti on w i th the resp onden ts.  A stru ctu red i nstru m en t , 

th e one  u sed for q u esti o n n ai re su rvey,  w a s  u sed for th e 

i n tervi ew . 

(b) C lassroom o bs e rvat io n :  

T h e  researcher a l so ob served som e  cl asses t o  see what  

meth od th e teach ers u sed w h i l e  tea ch i n g  En g l i sh .  A 

stru ctured i n stru m en t  was used  for th e ob servati on . 

( Pl ease see a p p en d ix-3 )  

Both th e stu d ents a n d  th e teach ers are very i m p ortan t  for thi s  

research . So , the research d eveloped  two d i fferen t  sets of 

q u esti onn a ires for th em . To ge t  a u then ti c  da ta th e research er 

h a s  fol l owed su rvey, i n tervi ew and ob servati on meth od s. 

I n stru ments  were d evel op ed for a l l  three meth od s  of d ata 

col lecti on . 
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Quest ionnaire fo r S u rvey 

All  the q u esti ons  were d esig n ed very carefu l l y  and  i n cl u ded  

i m p ortan t  asp ects of  gram mar  tran sl a ti on meth od s, a u d i o- l in g u a l  

meth od a n d  com m u n i cative l a n g u a g e  teach in g .  T h e  teach ers' 

q u esti onn a ires con ta in  20 i tem s. I tem s n o .  1 4  is i tem s n os .  1 ,  

2 , 3 , 4 , 5 , 1 0 , 1 1 , 1 3  are asp ects  of GT M i tem nos .  6 .  7 ,  B ,  9 ,  1 2 . 1 5 , 

1 6 , 1 7 , 1 8 , 1 9  & 20 a re asp ects of CLT .  Th stu den t' s  

q u esti onn a ires con ta i n  1 5  i tem s .  I tem s n os. 1 .  3 ,  4 ,  5 .  B ,  1 0 , 1 2 . 
1 4  are Asp e ct of GT M ,  I tem n os. 2 , 6 , 7 , 9 , 1 1 , 1 3 , 1 5  ar  asp ects of 

CLT .  

The q uesti onn aire starts w i th a no te o f  requ est to  th e 

responden ts for answeri n g  th e q u esti onn aire a n d  h a s  two p arts 

Part- 1 :  Persona l  i n form a ti on a n d  p art 2: I tems on m ethod s. 

The  q uesti ons  seq u e n ce was cl ear  a n d  sm oo th ly  m ovin g .  A 

rel a tion  to an other vas cl ear to th e resp ondents .  Qu esti ons  th a t  

easi est to  a n swer were pu t  i n  th e b eg in ni n g  a n d  th en gra d u al ly  

c m p l ex i te m s  vere i n trod u ced . The op eni n g  uesti ons  were 

h s can ar  u se i n teres i n  h e  res onden ts.  Fo l low i n g  th e 

open i n g  q uesti n th e a h er q u esti ons  were conn e cted i n  a 

thread  a n d  th ey fol low i n  a seq u en ce one after an other .  T h e  

q uesti on s sequ en ce conformed t o  th e resp onden ts' way of 

th i n ki n g  ( Koth ari . 1 985 rep ri n t  2003 .  1 26 ) .  The  i tems on th e 

q u esti onn a ire em erged  form th e d i scu ssi on of th e cl assro o m  

produ ce s  f GT M a n d  CL T di scu ssed i n  Ch ap ter two o f  thi s  

thesis .  
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Sampl i ng for classroom obs rvation 

The researcher ob served 1 0  sch oo ls  from 1 0  d i fferen t  cl asses. 

The q u esti ons  were of clo sed typ e w i th op ti on s  to ti ck lA' I S ' an 

' C' .  They stoo d  for 'yes'  ' No '  som eti m es resp e ctively and a lso 

h ere were so m e  open-en ded  form s. 

Studen ts'  q u esti on n ai re was al so of cl osed typ e vv i th op ti on s  lA' 

' B ' a n d  ' C' w h i ch stood for Iyes' ' n o' a n d  ' so m eti m es' 

resp e ctively to ti ck th ere were som e open e n d ed form s. The 

researcher  g ave th e q u esti onn a ires to  th e stu d en ts and  tea ch ers 

a l i  of who m  were q u ite fri e l1d ly to fi l l  up th e sch ed u l es .  ( See 

a p p en d ix 1 & 3)  

Q uostionnair for In;; rVlow 

The researcher  has  i n terv iewed stu den ts an d tea ch er a b ou t  th e 

En g l i sh teach i n g  u Si n g  th e sam e  instru m ents  u sed for 

q u esti on n a ire survey. 

O bsorvation : 

A stru ctu red i n stru m en t  w i th 8 I te m s  on i t  w a s  cl assroo m  

o bservati o n .  
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Sampl ing Dosign : 

To col l ect th e d a ta sam p l e s  were taken form 1 0  Govern m e n t  

a n d  p rivate sch ool s from Bogra d i stri ct o f  th e country . T h e  

cou n t  y h as a u niform syste m .  Th ere are pri m ary and  h i g h  

sch oo ls  a l l over th e cou n try . To col l ect au th en ti c  da ta th e 

researcher ch ose sch o o l s  from ru ral areas of B an g l a d esh , 

b e cause 85%  p eo p l e  of our coun try i ive i n  th e ru ral areas .  S o ,  

m ajor  emp h a si s  w a s  given on  the sch ool s of rural areas .  The  

research er sel ected cl uster sam p l i n g  b e  ause th a t  w i l l  repres n t  

th e who le  cou n try .  Clu s  er  sam p l i n  was  easier for th e 

es arch er .  S a m  l es ,  h owever, were sel ected w i th o u t  any b ias  

or  p referen ce .  For  su rvey one h u n dred stu d e n ts an  30  

' ea ch ers were sel ected a n d  for i n terv iew 30  stu d en ts 1 0  

tea ch ers were sel ected fr m 1 0  d i fferen t  sch oo l s  th resp on se 

'vvere co-op er tive i n  fi l l i ng  n ow u p  the q u esti onna i res,  a n d  al so 

'n a n sweri n g  q uesti ons  d u ri n g  i n tervi ew ,  

F r o b serva ti on , the  research er o b served ten cl asses from 

th ese 1 0  sch ool s.  Only Ban g i a  m e d i u m  schoo ls  were ob served 

to see th e real p i ctu re of E n g l i sh teacher i n  B a n g l a d esh , 

T a ch ers of th ose cl asses an  th e h ead  teach er of sch oo l s  

con cerned were consu l ted for a rra n g i n g  the ob serva ti on . 

Sam l es sel e cted for each m eth od are shown I n  th e fol l owin g  

tab l e :  
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a) Sa m p i i ng fo r q ue st ionna i re s u rv ey 

M ethod s of investi g a ti on of sa m p l e  

Studen ts Questionnaires 1 0 0 
T e a ch ens Questi on n a i res 30 

b)  Sa m p i i ng fo r i nte rv iew 

I 
Stu d en ts 

The p ri m a ry sc hoo ls :  

The p ri m ary schoo ls  sel e cted for emp i ri ca l  research were :  

1 )  Pa l i ka n d a  Ash rafp u r  Primary g overn ment  sch ool . 

2 )  Ch a p a ch i l  Govern m en t  Pri m ary S ch ool  

3 )  Ch a l u nja  ka l i ta l a  GovL Primary S ch ool  

4 )  Sh i h a l i  G overnment  Primary sch ool  

5)  Pal i kan d a  B RAC Sch oo l . 

The h i g h  sch ool s ch o sen for e m p i ri ca l  research were : 

1 )  Pa l i ka n d a  Ashrafp u r  Dwi- M u kh i  Hi g h  Sch ool  

2 )  Sh iha l i  H i g h  S ch ol l  

3 )  Khayrarp u ku r  S .  M .  Da kh i l  Madrasha 
4 )  Jan g ra m  Shah Su l ta n  Da kh i M ad rash a 

5)  Ch a l u nj a  Ka l i to l a  H igh  sch ool  

Page - 52 



The reason for ch oosi n g  th ese sch oo ls  were th e research ers' 

own con ven i ence.  In  the su rround ing  areas of the research er' 

own resi d ence ,  sh e fel t more co mforta b l e  to m ove a b o u t  a n d  

i n teract w i th th e resp on d e n ts .  

A d eta i led  samgU ng Dia n is giv ing i n  t he t a b le be lo,,'IG. 

Ta b le·  1 , sa m p l i n g  p l a n  

I I n  stit ub as I Q 3 c h ers 

I Pal i ka n da Ashrafpur 
I I ntervi ewed S u rv eyed 
I 

P rim ary govern m ent ., .... .. J 
sch ool . 
C h a pachi l  Govern m ent 

1 3 
Pri m a rv  S o h o ol .. 

C haJunj a  kalita la Govt. 
I PrImary S c h ool 
I Shi hal i Govern m ent 
I Pri m a ry  sch o ol 1 4 

Chalu nj a  Kal itol a H igh . 2 
S ch ool 
Pal i ka n da A5h rafpur Dwi-
M u kh l  H i gh S c h ool 
Shi h al i  H igh  S c h ol l  
Kh ayrarpukur S .  M D a khj J  I I M a dra sha  I 
J a n gram Shah  S u lta n 
D akhl Madrash a 
Pal ika n da B RAG sch ool . 

1 3 

2 6 

2 4 

:3 

1 2 
I 

Stu d o nt s  

Intervi ewed S u rv eyed 

4 1 0  

3 1 0  

..... 

1 0  

5 1 0  

1 0  

4 6 

,. 1 4  !) 

4 1 0  

1 0  

5 1 0  
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Ad m I n ist rat i ng t he E m  p i r ica I study with the  st udents and  

tea c he rs :  

The research er a d m i n i stered th e q u esti onn a ire su rvey a n d  

i n tervi ew i n  1 0  primary sch oo ls  by  h e rself. The  first p ri m ary 

sch ool wa s Pal i kan d a  Ashrafp u r  Govt . p rim ary sch ool . The  

research er i n tr d ced h erself to  th e Head m a ster.  H e  wa s 

he lp ful  and  arran g ed a m eeti n g  w i th 1 0  stu den ts from cla ss IV 

and V w i th w h o m  th e research er d id th e su rvey. The stu den ts 

were very e n th u si a sti c a n d  active wh i l e  fi l l i ng  u p  the 

q u esti onn a i re .  The  research er  h a d  to exp l a in  som e  of q u esti ons  

i n  Benga l i  bu t  l earn ers w ere sup p ortive and  fri end ly v� i th the 

researcher .  4 stu dents of thi s  school  were i n tervi ew .  3 teachers 

answered q uesti onna ire a n d  2 teach ers gave i n tervi ew from this 

sch ool . The  research er al so ob served a class of cl a,.ss of two to 

see what  th e scenari o  of Eng l i sh teach i n g  and  l earn i n g  i n  sch ool  

w a s .  

I n  Ch a pach '  Govern m en t  Primary School  th e research er 

b served 1 cl ass. The researcher  d irect ly met  th e Hea d m aster 

in h i s  offi ce . He was very co-op erative and  fri end ly and  fri end ly 

to h el p  th e research a n d  h el p ed h er to do  a su rvey w i th 1 0  

stu den ts from class  IV a n d  V a n d  three of th em were 

i n tervi ewed al so.  The research fo l lowed th e sam e  ap proach i n  

th e oth er sch oo ls  too . 
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Data procossing and Analvsis : 

Frequen cy cou n t  and  p e rcen ta g e  of resp on se for th e op ti on s  of 

each i tem were done  in th e form of tab les .  The  raw d a ta wa s 

h a n d  tab u l a ted  first a n d  th e resu l ts are presen ted i n  b o th tab ul ar 

a n d  textu a l  form s.  

Concl usion: 

The m eth o d s  d escribed  In th i s  cha p ter he lped  col l ect rel evdn t  

d a ta for th i s  stu dy.  The  processed a n d  an alyzed d a ta are 

presented a n d  i n terpreted i n  the n ext ch a p ter .  
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Chapt r Five 

Results and discussion of Results 

Introd u ction: 

Th is  ch ap ter presents the resu l ts of th e d ata after proce ssi n g  

a n d  tab u l a ti n g  th ose i n  a syste m atic way .  Data w a s  col l ected , 

h a n d  tabu l a ted  a n d  analyzed i n  term s of freq u e n cy cou nts .  The  

resu l ts are p resented i n  th e fo l lowi n g  tab l es. 

Results of teachers ' Questio nnai re Survey and 

I nterview: 

Re su l ts of Teach ers' Qu esti on n a i re Survey a n d  I n terview are 
prese n ted i n  th e tab le  2 b el ow .  

T ble-2 
R esu lt sh e et of the teach e r' s  q u esti o n n ai re ,  I nte rv i ew a n d  

su rvey.  
I tem Queeti o n e  Re eu l te 

No I n tervi ew Su rvey 

a b c a b c 

1 .  Do you often Lectu re I n  th e 8 0 2 24 0 6 

classroom? 

2 .  Do you u se B a n g i a  I n  I: n g l i sh 0 0 1 0  1 0 29 
Cl assroom ? 
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3 .  

4 .  
. 

5 .  

6 . 

7 .  

B .  
I 

. U . 

1 1 . 
I 

1 2 . 

1 3 . 

Do you use both Bang ia  a n d  
E n g l i sh i n  th e cl a s sro o m ?  

Wha t  percenta g es of B a n g i a  

are u se d  i n  th e cl assro o m ?  

H e  tV m u ch of th e cl a ss ti m e you 

ta l k? 

Do you u se p ai r  work in  he 

cl assro o m ?  

D o  you p ra cti ce gro u p  work I n  
th s cl assroom? 

-

Do :: 1 _  s' :.J d e n ts enj oy worki n g  

i n  gr�l l l') C::? 
- . 

Do you a l low th e _ :J "':  .... n t s  to 

" 1 'n , 5 d i fferen t  top i c  I n  the 
classroo m :  

�. - -

I Uo you ask  ,.. . � e  .... t i on to th e 
I lu d en ts? 
I - - -I Do yc:.:. -",  l a i n  gra m m a ti ca l  

u l es i n  g ra m m r c I  s ? 

Do you a sk to your stu d e n t s  to 

fi n d  ou t gram m a r  rul e s  from th e 

con ext of h e  au enti c  ext? 

Do you p u t  e m p h asi s  on a l l  fou r  

ski l  s , C re a d i n g ,  wri ti n g , 

sp e a ki n g ,  l i sten i n g )? 

7 0 3 2 4  0 6 I 

2 3 5 6 9 1 5  

3 5 2 1 3  1 3  4 

4 2 4 1 1 1 5 1 
I-

6 2 '" " e  i 1 0  4 

I -
.... 2 2 \ 2 1 9 .... I 

I 
l ' I 7 0 3 1 7  2 I I  , I 

I n��1 I 
1 0  1 0 0 "1 11  

I 
I 

8 1 2 0 27 1 3 0 

1 0  0 0 26 1 3 

1 0  0 0 30 0 0 
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I 

. 

1 4 . Do you sa y someth i n g  i n  th e 7 2 1 23 3 4 

class and ask you r  studen ts 

actively p arti cip a te i n  cl a �5? 
1 5 . Can you ensure parti cip ati on of 5 0 5 1 8  0 1 2  

all  stu d en ts? 

1 6 . Do your stu den ts a ct ive ly 7 2 1 1 9  .... 4 { 

p a rti i p ate i cl ass? 
1 7 . Do you provi d e  feedback on 9 0 1 30 0 0 

stu d e n t' s  p rob lem? 

1 8 . Do you correct errors I n  th e 1 0  0 0 30 0 0 
cl ass? 

1 9 , Do you over look errors in  the 2 8 0 8 22 0 
cl ass? 

20.  Wh a t  I S  th e sea ti n g  9 0 1 28 0 2 
arrangement in you r  

cl a3sro o m ?  

N ote:  l a '  sta n d s  for Iyes' , I b '  sta n d s  for ' no ' , and  ' e  sta n d s  

' someti mes' For q u esti on n o .  4 & 5 l a' stands  for '90%' , ' b '  

sta n d s  for ' 5 0 %' , a n d  ' e' sta n d s  for 1 20%' , 

I n terview N =  1 0 , su rvey N = 30 .  

On ly for i tem 20 ,  a = l o n g  l i ne  of  b en ch es,  b =  m ovea b l e  ch a i r  

a n d  d esk, c=  sem i  ci rcl e .  
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Res u lts of I nterv iew: 

F o r  ite m  no. 1 ,  8 teach ers ti cked  "A" (yes l i ke lectu ri n g ) ,  2 
teach ers ti cked li e" ( so m eti m e s  l ecturi n g  i n  th e cl assroo m ) , a n d  

n on e  ti cked "B"  ( no ) .  The resu l ts su g gest th a t  m aj ori ty f each er  

. l ectu re i n  cl assroom . 

F r item no . 2, al l  th e 1 0  teachers ti cked "ell w h i ch su g g es s 

tha t  ( th ey so m eti m e s  u se Ban l a  i n  their  clas 9S) . 

For  item no. 3, 7 teach er ti cked "A" ( they u se a m ixture of 

Ban g i a  a n d  En g l i sh ) ,  a n d  3 teach er ti cked " e" ( so m eti mes u se 

Bang ia  and  E n g l i sh m i xture) a n d  n o n e  ticked li B"  wh i ch mean s 

th ey d o  n o t  m ix  Bang ia  a n d  Eng l i sh w h i l e  l ecturi n g .  

For  item no.  4, 2 tea ch e rs ti cked "A" ( u se 90010 Ban g i a ) ,  3 

teach ers ticked li S"  ( u se 50% Bang ia  a n d  5 teach er ti cked "e" 
( th ey u se 2 0 %  Bang ia  in th e cl assroom ) .  

For  item no.  6 ,  3 teach ers ti cked "A" ( they ta l k  70%  of  th e cl ass 

ti m e ) ,  5 teach ers ti cked " B" ( th ey tal k 5 0 %  of th e cl a ss tim e )  and  

2 teach ers ti cked "e" ( th ey tal k l ess th en 40% of  the cl ass tim e )  

w h i l e  teach i n g  i n  cl ass .  

For ite m  no.  6, 4 teach ers ti cked "A" ( th ey use pair  work) ,  2 
teach ers ti cked " B" ( th ey d o  no t  u se p air  work) a n d  4 teach ers 

ti cked "e" ( T h ey someti m e s  u se p a i r  work. ) 
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For  ite m  no. 7,  6 teach ers ti cked "A" ( th ey practice g ro u p  work ) ,  

2 teach er ti cked H B "  ( th ey d o  no t  p ra cti ce g ro u p  work) and  2 

teach ers ti cked " e" ( th ey so m e ti m e s  u se g roup work) .  

F r item no.  8,  6 teach ers ti cked HA" ( Th e  stu d en ts enjoy g ro u p  

work ) ,  2 teacher ti cked HS"  ( th e  stud e n ts d o  n at enj oy) a n d  2 

teach er ti cked H e" ( th e  stu den ts so m e ti m e s  enjoy g roup  work i n  

th e class) .  

For item no.  9 ,  7 teach ers ti cked HA" (wh ich m ea n s th ey a l l ow 

stu d e n ts to d i scuss d i fferen t top ics ) ,  3 teach er ti cked He" ( Th ey 

som eti m e s  a l l ow )  a n d  n o  o n e  ti cked H S" ( n o ) .  

F o r  item n o .  1 0, a l l  th e 1 0  teach ers ti cked HAil ( Th ey al l ask 

q u estion ) .  

F o r  ite m  n o .  1 1 , 8 teach ers ti cked BA" ( th ey exp l ai n  gram m a ti ca l  

ru l es )  a n d  2 tea cher  ti cked HS"  ( n o )  a n d  n o  on e ticked II C" 

( Someti m es) .  

F o r  ite m  no.  1 2, al l  ten  teach ers ticked HA" ( th ey ask stu d ents to 

fin d  a u t  gra m mar  rules from a u th en ti c  texts ) .  

F o r  ite m  no . 1 3, a l l  th e 1 0  teachers ti cked BAn ( they p u t  

em p h a sis  o n  four  ski l l s ) ,  a n d  n o  o n e  ti cked li B"  ( n o )  a n d  He" 
( Someti mes) .  
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F o r  item no.  1 4, 7 teach ers ti cked "An ( wh i ch m ean s th e 

stu dents rep eat  i t ) ,  2 tea ch er ti cked "8"  wh i ch mean s th e 

stu d en ts d o  n ot and  1 tea ch er ti cked "C" wh ich mean s th ey 

so m eti m e s  rep eat  i t . 

For  item no.  1 5 , 5 teachers ti cked "A" ( th ey can ensu re 

p arti ci pa ti on of a l l  stu d en ts)  and  5 teach ers ti cked "G" 
( someti m es th ey can en su re th eir stu den ts' p arti ci p a ti o n )  

F o r  Item no.  1 6, 7 teach er ti cked "A" ( their  stu dents  a ctively  

p arti cip a te i n  th e cl a sse s )  a n d  1 teach er ti cked " e" ( Someti m e s  

h i s  studen ts active ly  p a rti ci p a te i n  th e cl ass )  a n d  2 teach er 

ti cked " B" w h i ch means th e stud en ts do not actively  p arti ci p a te 

i n  th e cl ass.  

F o r  item no.  1 7, 9 teach ers ti cked "A" ( th ey a lways p rovi d e  

feed b ack i n  th e cl asses)  a n d  on ly  o n e  tea ch er ( so m e ti m e s  

provi d e  feedb ack)  

For  ite m  no.  1 8, al l  th e 1 0  teachers ti cked "A" ( they correct 

errors in th e cl ass)  a n d  no on e d en i ed . 

For  item no.  1 9, 8 teach ers ti cked " B" ( th ey d o  no t  overl ook 

errors) and  2 teachers ti cked "A" ( th ey overl ook errors ) .  

For  ite m  no.  20, 9 tea ch ers ti cked ! lA" th a t  m ea n s  th ey h ave 

long  l i n e  of b e n ch es in th e cl assroom and  only 1 teach er  ti cked 

!lC" wh ich mean s h i s  si tti n g  arra n gement  i s  se m i-ci rcl e .  
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Rosu lts of S urvoy: 

I n  the survey, the research er has  g ot d ifferen t  resu l ts for 

tea ch e rs' q u esti o n na ire .  

. F o r  q ue st ion  no.  1 ,  2 4  teachers sai d  th ey l ecture i n  th e 

cl assroo m ,  a n d  6 teach ers sai d  th ey someti mes lectu re i n  th e 

cl a ssroo m .  

For  q uest ion  no.  2, 2 9  tea ch ers ti cked He" ( S o m eti m es use 
Ban g i a ) i n  the cl assroo m  and  only 1 teacher a lways u se Bang i a 

i n  th e classroom . 

For  q uest ion  no. 3,  2 4  teach ers sai d  they u sed a m ixtu re of 

B a n g i a  and E n g l i sh ,  n o  teach er d en ied  and  6 teach ers sai d  th ey 

so meti m e s  u se a m ixtu re of B a n g i a  and  E n g l i sh i n  th e 

cla ssro o m . 

For  q uest io n  no.  4, 6 tea ch ers sa i d  th ey u se 900k Bang ia  i n  th e 

ci assroo m .  9 teach ers sa i d  th ey u se 50% B a n g i a  and 1 5  

teach ers sai d  th ey u se 2 0 010 Ban g i a  i n  th e cl assroom .  

For  q uest ion  no.  6, 1 3  teach ers sai d  th ey ta l k  m ore th an 70010 

of th e cl a ss ti m e ,  1 3  tea ch ers sa i d  th ey ta l k  5 0 %  of th e cl ass 

tim e  and  4 teach ers sai d  th a t  they ta l k  40% of th e cl a ss ti m e .  

F o r  q uest ion  no. S ,  th e researcher h a s  fou n d  th a t  1 1  tea ch e rs 

l ike p a ir works i n  th e cl assroom 4 teach ers d o  n o t  l i ke a n d  1 5  

tea ch ers so m eti mes l i ke p a i r  work i n  th e cla ssroo m .  
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F o r  q uest ion  no. 7 ,  1 6  teach ers sai d  th ey practi ce group  work 

i n  th e cl assroom s, 1 0  teachers d o  no t  p racti ce grou p work i n  th e 

cla ssroom a n d  4 tea ch ers som eti m e s  u se gro u p  works i n  the 

cl assro o m .  

For  q uest io n  no.  8 ,  2 1  teach ers sai d  th at  th e stu den ts enj oy 

worki n g  i n-grou p s  a n d  9 teachers sai d  they d o n ' t  h ave any i d e a  

a b o u t  i t .  

For  q uest io n  o. 9, 1 7  teachers sai d  th at  they a l low the 
stu den ts to d i scu ss d ifferen t  top i cs ,  2 teachers sai d  th a t  th ey d o  

not ,  and  1 1  teach ers sai d  tha t  th ey someti m e s  a l l ow th e 

stu d en ts to d i scu ss d i fferen t top i cs.  

For q uest ion  no. 1 0, 1 00% teach er said tha t  th ey ask questi on 
to th e stu d e n ts .  

F o r  q uest ion  no. 1 1 , 27 teach ers said  tha t  th ey exp l a i n  

gra m m ati ca l rul es i n  the cl ass a n d  3 teach ers sa i d  th a t  th ey d o  

no t  exp l a i n  gram m a tica l  ru l es .  

Fo r q uest i n no. 1 2, 26 teachers sai d  tha t  they ask stu d en ts to  

fi n d  out  g ram m ar ru les and 1 teach er d id  n ot do i t  and  3 

teach ers so m eti m es a sk stu dents  to fi n d  out  g ram m ar ru l es. 

For q uest ion  no.  1 3, a ll the 30 teach ers p u t  m aj or emp h a sis  on 

four ski l l s  th a t  m ean s on read i n g , wri ti n g ,  sp eaki n g  and l i sten i n g . 

Page - 63 



F o r  q uest ion  no. 1 4, 23 teach ers sai d  tha t  th e stu d en t  ask 

th em to rep eat, 3 tea ch ers sai d  th ey d o  not  ask ,  4 teach ers sa id  

stu d en ts so m eti m e s  a sk th em to  rep eat p oi n ts when d o  no t  

fol l ow .  

F o r  q uest ion  no. 1 5, 1 8  teach ers sai d  th at  th ey ensu re 

p arti ci p ation of stud en ts a n d  n o  one d en ied  a n d  1 2  teach ers 

sa i d  th at th ey someti m e s  ensu re th ei r stu dents' p a rti ci p a ti o n  i n  

th e cl assroo m .  

F o r  q uest io n  no. 1 6, 1 9 teach ers sai d  that  th eir stu d en ts 

a ctively p arti ci p a te i n  the class ,  7 teach er d e n i ed i t  a n d  4 

teach ers sai d  th a t  som e ti m e s  th e stu d en ts actively p arti ci p a te i n  

th e cl ass.  

For q uest ion  no.  1 7, 1 00 %  tea ch ers sai d  th a t  th ey p rovi d e  

fee d b ack o n  stu d ents' p rob l e m .  

For  q UQst io n  no.  1 8, 1 00oA, teachers sai d  tha t  they correct 

errors i n  th e cl ass .  

For q est ion  n . 1 9, 8 teach er sai d  that  th ey overl ook errors 

a n d  22 teach er  sai d  th at  th ey th a t  th ey d o  not  overl ook errors. 

For  q uest i o n  no. 20, 28 teach er sai d  th at  the si tti n g  a g reem ent  

i n  th eir cl assroo m  is  l on g  l i n e  of  b en ch e s  a n d  on ly  2 teach er 

sai d  th at  th e si tti ng  arran g em e n t  i n  the i r  classroom i n  se m i-ci rcl e 

a n d  th ey si t on th e g roun d  as  they d o  not  have any ch a i r  i n  th e 

classrooms. 
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A s u m m ary of the  res ults of Teachers'  Q estio n na i re 

s u rvey a nd i nterview: 

The sum m a ry of the teach ers' q u esti onna i re su rvey sh o w s  th a t  

800/0 teach er  a lways l ecture i n  th e cl assr o m s. T h i s  fin d i n g  

h e l p s  u s  con cl u d e  th a t  o u r  p rese n t  cl assroom tea ch i n g  i s  m o stly 

l ectu re-based and teach er  cen tered . On ly  20% teach ers 

l ectured someti m e s. So the d om i n a n t  trend  is l ecturi ng  a n d  m o st 

of o u r  each er sti l l fol l ows th e conven ti ona l  m o d e  of te ch i n g . 

Ab o u t  50% teach er som eti m e s  l i ke th e stu en ts to g o  f r r 

Narks. An d a b o u t  36 . 67% teach ers I i  p a ir  works ' n  th e 

classroom .  Th is  i s  a p si t ive si n i n  our  con text b eca u se p ai r  

rv rk encoura es  tu den ts-centered ap proach , wh ich i s  a recen t 

a n d  ap recia ted cl assroom tea ch i n g  tech n i q u e .  On ly  1 3 .33 % 

teach ers d o  n t l i ke p a ir w orks i n  th e cl assroom .  T h i s  i s  a m a tter 

of great  h op e  for our cou n try tha t  teacher  th a t  teach ers a re 

a d o p ti ng  a n d  ap preci a tin g  i n d u ctive a n d  stu den ts cen tered 

teach i n g  tech n i q u e .  9 6 . 6 7 %  teach ers someti m e s  u se Bang ia  i n  

th e cl assroo m .  At th e sch oo l  l evel Bang ia  i s  n ecessary 

som eti m e s  to l arify certa i n  term s a n d  con cep ts to th e stu d en ts.  

T h u s, i t  is g ood to u se Bang ia  so m eti m es. T h i s  faci l i ta tes a n d  

enhances l earn i n g .  Only 3 . 33% tea ch ers always u se Ban g i a  i n  

cl assro o m .  Th is  rem i n d s  u s  o f  our  conven ti on a l  way  o f  tea ch in g .  

An d 20% teach ers 8 0 %  teach ers al ways u se a m ixtu re of 

Bang ia  a n d  Eng l i sh i n  th e cl a ssroom . An d 20%  teach ers 

som etim e s  u se a m ixtu re of Bang ia  & Eng l i sh i n  the cl assro o m . 

I t  i s  so m e ti m e  good to u se Bang ia  a n d  E n g l i sh to faci l i ta te 

u n d erstan d i n g .  Th is  i s  th e d o m i n a n t  tren d i n  our  rura l sch oo ls .  
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20% teach ers sai d  tha t  th ey u sed 90% Ban g i a  i n  th e cl assro o m . 

30% teach ers sai d  th a t  th ey u sed 5 0% Bang ia  i n  th e cl assro o m .  

An d 5 0 %  teach ers sai d  th a t  th ey u ses 200lb Bang ia  i n  th e 

cl assroo m  wh ich i s  a m a ter of hope  th a t  50% of our  teach ers 

u se very l i tt l e b an g l a  to exp la in  E n g l i sh .  5 3 . 3 3 %  teach ers 

practi ce gro u p  work in th e cl assro o m . Wh i ch su g g ests th a t  w e  

are advanci n g  toward s stu d e nts- cen tered cl assroom teach i n g  

ap proach . 1 3 . 3 3 %  teach ers someti mes  p racti ce group  w ork i n  

the cl assroom . 3 3 . 33°1b tea ch ers n ever practi ce g r  u p  w ork i n  

the ir  cl assro o m s  a n d  for th i s  the stu d e n ts d o  n o t  h ave any i d e a  

ab  u t  g ro practi ce , a n d  s o  th ey d o  not  enj oy worki n g  i n  

gro u p s .  

90%  te  ch ers exp l a i n  g ra m m ati ca l  ru l es i n  the gram m a r  cl ass .  

1 0% teachers do not  exp l a i n  gram m a ti ca l  rules  i n  the class .  

Exp l a n ati ons  of certa i n  ru les  ensu re effective l earn i n g . An d 

8 6 . 67% teach ers ask th eir  stu dents to fi n d  o u t  gra m m a r  ru les 

from th e con text of  th e a u th en ti c  text. 3 . 33% tea h ers do n o t  

fol l ow th i s  p attern an  I 1 0 % teach ers so meti m e s  ask the i r  

stu d en ts to  fi n d  ou t  ram m ar ru l es from th e con text of  th e 

a u th e n ti text. Th i s  i s  a p osi tive si g n  for Bang l ad esh that  th e 

teach ers are engag i n g  stu den ts in  com m u n i ca tive meth o d . 

1 00010 teach ers p u t  e m p h a sis  on  a l l  four ski l l s . The  

co m mu n i ca tive com p eten ce of  o u r  sch ool  stu d e n ts i s  b ou n d  to 

i m p rove . Parti cip ati on of al l  stu d en ts is a n ecessary step 

toward s effective teach i n g .  Aro u n d  60% teach ers ensu re 

p arti ci p a tion  of stud e n ts i n  the cla ssroom , a n d  40% teach ers 

so m e ti m e s  ensure p arti cip a tion of stu d ents  i n  th e cl assroo m .  
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Stu d e n ts of aro u n d  63 . 33 %  teach ers act ively p arti cip a te i n  th e 

cl ass.  1 00% teach ers a lways ask q uesti on to th e stu den ts .  

5 6 . 67010 teach ers a i l ow th e ir  stu d en ts to  d i scu ss d i fferent  top i cs 

i n  th e classro o m .  O n ly 6 . 67% teachers d o  n o t  a l l ow th ei r  

stu den ts to d o  i t  b eca u se th eir  studen ts  d o  not  h ave a n y  i dea of 

g roup  work or p a i r  work. 

43 . 33% teach ers tal k  70% of th e class tim e .  Th i s  refers to m ore 

of a conve n ti on al way to teach i n g . An d 4 3 . 3 3 %  teach ers tal k  

5 0 %  o f  th e cl ass  tim e .  Here th ere i s  a n  equal p arti ci p a ti on of 

teach ers a n d  stu dents .  1 3 . 33 010 teachers tal k  l ess 400i� of th e 

cl ass tim e .  Here the cl ass I S  m o re stu den ts-cen tered than 

teachers-cen tered . I n  our  con text th e stud en ts-ce n tered 

ap proach is m o re n ecessary .  70% stud en ts enj oy worki n g  i n  

gro u p s, a n d  1 00%  teach ers p rovi d e  fu l l  feed b ack n studen ts' 

prob lem . Th ere i s  n o  teacher w h o  d oes no t  provi d e  any  

feed b a ck on stu d en ts' probl e m s .  So ,  teach ers are con cern ed  

a b o u t  p rovi d i n g  feedb acks .  1 00% teach ers correct errors i n  the 

cl assroo m .  Th ere i s  n o  teacher wh o does no t  correct al l errors.  

Error correcti on  is a n ece ssary toward s effective teach i n g .  

However , th i s  sh ows th a t  w e  are sti l l  b i t  tra d i ti onal . 73 .33%  

tea ch ers n ever overl ook errors. 2 6 . 6 7 %  teach ers overl ook 

errors. In  9 3 . 33(% classroom s,  si t ti n g  a greem ent  i s  l on g  l i n e  of  

b en ch es, wh ich is  trad i ti on al way of si tti ng  i n  th e cl assroom . 

On ly  i n  6 . 67%  cl a ssroom si tt i n g  arra n g ement  i s  se m i -ci rcl es .  I n  

B RAe sch oo l  th e stu den ts si t i n  se m i-circl e ,  wh ich i s  a g oo d  

si g n  o f  com m u n i ca tive cl assroom , b u t  th e ;  d o n ' t  h ave a n y  ch a i r ,  

a n d  so si t on th e fl oor .  
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Results of student' s questionnai re S urvey nd 

I nterview 

Resu l ts of stu d en ts' q u esti onna ire su rvey a n d  i n tervi ew are 

. presen ted i n  tab l e-3 b el ow :  

I tem 

N o .  

1 .  

2 .  

3 .  

4 .  

5 .  

.... b . 

Table-3 
Resu l t  of stu den t' s  q u e sti on n a ire Survey a n d  i n tervi ew 

Qu esti o n s  

Do you r  teachers l ecture i n  the 

classroo m ?  

Do you r  g e t  a n y  

group d iscu ssion? 

D o  you r g e t  any 

th e cl a ssro o m ?  

Doe s  th e tea ch er 

ch an ce for 

feedb ack I n  

e n q a a e  you .., .., 

i n  read i n g  wri ti n g  sp ea ki n g  

l i sti n g ?  

Are you al l owed to u se Ban g i a  

i n  th e cl a ssroom ? 
Do you u se any E n g l i sh i n  th e 

cl a ssro o m ?  

Re su l ts 

I n tervi ew S u rvey 

a b c a b G 

30 0 0 gg 0 1 

1 5  1 0  5 44 29 27 

26 1 3 94 2 4 

26 0 4 96 1 3 

1 7  .. 1 2  60 3 �"'"7 I v I  

I -

1 4  ,... 1 3  55 1 44 .j 
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7 .  Wh a t  p ercen ta g e  of E n g l i sh 6 9 1 5  9 48 43 

you u sed in  th e cl a ssro o m ?  

8 .  Do th e tea chers focu s m ore o n  1 9  1 1 0  85 3 1 2  
gram m a r? 

9 .  Are th e te a ch ers fri en dly? 2 4  2 4 98 0 2 
1 0 . Do you r teach ers speak I n  1 4  0 1 6  47 1 5 2  

Ba n g i a  i n  th e cl a ss? 
1 1 . I s  the cl assroom a tmosphere 24 3 3 97 2 1 

rel exd ? 

1 2 . Do you r  tea ch ers correct errors 26 0 4 1 00 0 0 

i n  th e cl ass? 

1 3 . Do you r teach ers p arti ci p a te i n  26 1 3 99 0 1 

th e cl a ssro o m ?  

1 4 . Do you r  tea ch ers a sl( 2 8  0 2 1 00 0 0 
""" 

q u e sti o n ? 

1 5 . H fol m u ch of th e cl ass ti m e  4 8 1 8  1 5  33 52 
you tal k? 

N ote:  "a"  sta n d s  for 'yes" ' b '  sta n d s  for ' no ' ,  ' e' sta n d s  

' someti mes' .  F o r  q u esti on s  n o  7 & 1 5  ' a' sta n d  s for ' 70% ' ' b '  

stan d s  for ' 50% ' ' e '  sta n d s  for ' 2 0 % ' .  I n  th e I n terview N =  3 0 .  

survey N =  1 00 
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Rosu lts of I nt rvu�w: 

F o r  Item no. 1 ,  al l  30 stud en ts ti cked "A' ( Th e  teach er l ecture i n  

th e cl assro o m s )  

F r It m no . 2 ,  1 5  out  of 3 0  stu den ts ti cked "A' ( th ey ge t  ch a n g e  

fo g roup  d iscu s sion ) ,  1 0  stud e n ts ti cked li B "  ( th ey d on ' t  g e t  

cha n g e )  a n d  5 stu den ts ti cked l ie" ( So meti m e s  th ey ge t  ch a n g e  

for g roup  di scu ssion ) .  

For  Ite m  no. 3 ,  2 6  stu d e n ts ti cked "A" ( th ey g et feedb ack i n  th e 

cl assroo m ) , I stud en ts ti cked " B" ( does no t  ge t  any fee d b a ck i n  

th e cl assroom s )  a n d  3 stu den ts sa i d  som e  ti mes  th ey ge t  

fee d b ack.  

For Ite m  no. 4 ,  26 stu den ts ti cked "A" th a t  su g gests th a t  th ei r 

teach ers e n g a g e  th em i n  rea d i n g , wri ti n g ,  sp eaki n g  a n d  l i sten i n g  

n o  one ti cked li B "  ( n o )  a n d  4 stu den ts ti cked "e" ( th eir  teach ers 

so m e ti m e s  enga  e the m  in 4 ski l l s ) .  

For  Item n o .  5 ,  1 7  stud e n ts ti cked "A" ( th ey are a l l owed t o  u se 

Ban g i a  i n  the classrooms ) ,  1 stu d e n t  ti cked u B "  ( does no t  u se of 

Ban g i a )  a n d  1 2  stu dents ti cked "e" ( th ey som eti m es u se b a n g l e  

i n  th e classroom ) .  

F o r  Ite m  no.  8 ,  1 4  stu d e n ts ti cked "A" ( they u se En g l i sh i n  th e 

cl a ssro o m s ) ,  3 stu d en ts ti cked li B"  ( T h ey d o  n o t  u se �n g l i sh )  

a n d  1 3  stu d en ts ti cked li e" ( m i xture) 
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For  Ite m  no. 7,  6 stu d ents  ti cked "A" ( th ey u se 70010 t=ng l i sh i n  

th e cl assroo m ) ,  9 stu d e n ts ti cked " B "  ( T h ey u se 5 0 %  En g l i sh i n  

th e cl assroom ) ,  1 5  stu d en ts ti cked " C" ( Th ey u se 2 0 %  t=n g l i sh i n  

• th e cl assroo m ) .  

F Item no . 8, 1 9  stu d e n ts ti cked "A" w h i  ch sh o w s  th a t  

teach er are sti l l  gra m mar  b ase s,  I stu dent  ti cked li B "  ( teach ers 

d n ' t  p u t  em p h a si s  on g ra m  mar )  a n d  1 0  stu den ts ti cked "C" 

( Someti mes the i r  teach er  focu s more on g ram m a r ) .  

F r Ite m  no .  9 ,  24 stud e n ts sai d  th ei r  teach ers are fri e n d ly ,  2 

stu den ts ti cked "B"  ( th eir teachers are n ot frie n dly)  and  4 

stu den ts ti cked  II C" ( S o m eti m e s  their  teach ers are friend ly  a n d  

o meti m e s  no t ) . 

F r Item no.  1 0, 1 4  stu den ts ti cked "A" Wh i ch su g g ests th a t  

their  teach ers u se b an gi a ,  a n d  1 6  stu d e n ts ti cked l ie" 

( Someti me s  th e ir  tea ch e s  u se Bang i a ) .  

For  Item no.  1 2, 2 4  stu d e n ts sai d  th a t  cl assroom a tmosp h ere i s  

rel axe d ,  3 stu d ents  con si d ered a tm o sp h ere i s  relaxed . 

For  Item no.  1 2, 26 stu d e n ts ti cked IIAn ( th eir teach ers correct 

errors in th e cl a ss ) ,  no o n e  ti cked liB "  a n d  4 stu d e n ts ti cked "C" 

wh ich sh ows tha t  som eti m es th ei r teach er corrects errors in th e 

cl ass .  
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For  Item no. 1 3, 26 stud en ts ti cked "A" ( th ey p arti cip a te i n  th e 

cl a ssroom ) ,  I stu d en t; t i cked H 8 "  ( d oes n ot p arti ci p a te) a n d  3 

stu den ts ti cked "C" ( T h ey som eti m es p a rti ci p a te i n  th e 

cl a ssroom ) .  

For  Ite m  no. 1 4, 2 8  stu den ts ti cked "A" which sh ows th a t  th ei r 

teach ers a sk q uestio n s  i n  th e cla ssroo m n o  one ti cked li B"  and 

on ly  2 stu d e n ts ti cked HC" ( Someti mes th eir  teach er  a sk 

q u esti on ) .  

F o r  I tem no.  1 5, 4 stu d en ts ti cked HAil \I\lh i ch sh ows th a t  70QIo of 

th e cl ass tim e  they tal k, 8 stu dents ti cked Il S"  w h i ch sh o w s  th a t  

50%  of  th e cl ass ti m e  th ey ta lk ,  1 8  stu den ts ti cked "C" th a t  i s  

th ey sai d  th a t  20 Cllb o f  th e class  tim e  th ey ta lk .  

Resu lts of Su rvey: 
I n th e su rv ey, th e resu Its we re d ifferen t . 

For  q uest io n no . 1 ,  99 stu den ts ( ou t  of 1 00 )  sai d  th a t  teachers' 

l ectu re in th e cl a ssro o m s  a n d  only 1 stu dent  ti cked "e" w h i ch 

m ea n s tha t  so m eti mes tea ch er lecture i n  th e cl assroom . 

For  Ite m  no. 2,  44 stu den ts sai d  tha t  th ey ge t  ch a n ce for g ro u p  

d i scu s si on , 29 stu d e n ts ,  sa i d  th ey d o  not  cha n g e  for g roup  

d i scu ssion . 
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F o r  Ite m  no.  3,  94 stud en ts sa i d  th ey get  fee d b a ck i n  th e 

cl assro o m ,  2 stu d en ts sai d  th ey d o  n ot ge t  any feed b ack i n  th e 

cl assroo m  a n d  4 stu dents sa i d  th ey som eti m es ge t  feed b a ck i n  

th e cl assroo m .  

For  I tem no.  4 ,  96 stu d en ts said  th eir teach er engage  th em I n  

read i n g ,  wri ti n g ,  l i sten i n g  a n d  sp eaki n g , I stu d en t  d en ied , a n d  3 
stu den ts sai d  so m eti mes  th e i r  tea ch ers en gage  them i n  fou r  

ski l l s . 

F o r  Ite m  no.  5 ,  60 studen ts  sa id  Ban g i a  i s  a l lowed i n  En g l i sh 

cla ssro om ,  3 stu dents d en i e d  and  37 stu dents sai d  som eti m e s  

Bang ia  i s  a l l owed i n  th e E n g l i sh cl asses .  

For  Item no.  S ,  55 stu den ts agreed th a t  they u se E n g l i sh i n  th ei r  

cl assrooms .  I stud en ts d en i ed and  44 stu d en ts sai d  so meti m e s  

th ey u se E n g l i sh i n  th eir E n g l i sh cl a sse s .  

For  Ite m no.  7 ,  9 stu d e n ts sa id  th a t  th ey u se 7 0 %  Eng l i sh i n  th e 

cl assro o m ,  48 stu dents sai d  th ey u se 50% En g l i sh .  43 stu d en ts 

sa i d  th ey u se 20010 Eng l i sh i n  th e cl assroo m .  

For  Ite m  no.  8,  8 5  stu d e n ts sa id  th a t  their teach ers focus m ore 

on g ra m m ar .  3 stu d e n ts den ied a n d  12 stud ents sai d  thei r 

teacher so meti m e s  focu s m ore on g ram m ar.  

For  Ite m  no.  9 ,  98 stu d en ts sai d  th ei r teach ers are friend ly .  n o  

o n e  den ied a n d  2 stu d e n ts sa i d  so m eti m es their  teach ers are 

fri end ly .  
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For  I tem no. 1 0, 47  stu d e n ts sa i d  th ei r tea ch er sp eak i n  Ban g i a  

i n  the ir  En g l i sh cla sses ,  I stu d en ts d en i ed a n d  5 2  stu d en ts sai d  

so m e ti m e s  th eir tea ch ers sp eaks Ban g i a  i n  th ei r En g l i sh 

.cl a sse s. 

For  I tem no. 1 1 ,  97  stu d ents  sai d  their class  room atmosp h ere 

is rel axed , 2 stu dents den ied  a n d  4 stu d en ts sa i d  th ei r 

cl a ssroom a tmosp here i s  som e ti m e s  rel axed . 

For  Ite m  no . 1 2, 1 00010 stu d ents  sa id  th a t  th eir tea ch ers correct 

errors in the cl ass .  

For Ita m  no . 1 3 , 99 stud e n ts sai d  th a t  they p artici p ate in  th e 

cl a ss .  

F o r  Ite m  no. 1 4, 1 00%  stu d en ts sai d  th at  th ei r  t a ch er a sk 

q u esti on s  i n  th eir cl ass. 

F o r  Ite m  no . 1 5, 1 5  stu den ts ti cked HAil wh i ch sh ows th at  70 % 

of the class ti m e  they ta lk ,  33 stu d e n ts sa i d  50% of th e cl ass  

tim e  tal k, 5 2  stu den ts sa id  th a t  20%  of  th e cl ass ti m e  they  ta l k. 

A s u m  m ary of the res u lts of Stud nts ' Questionnai re 

y and interv· ew : 

The su m m ary of th e resu l ts of stu den ts' q u estionna i re su rvey 

a n d  i n tervi e'vv' sh ws tha t  we h ave n ot yet b een a b l e  to get  ri d of 

th e trad i ti on a l  tea ch er  cen tered a p p roach .  9 9 %  stu d ents  sa i d  
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th a t  th eir tea ch er always  lecture i n  th e cl assroom . On ly  1 % 

stu d en ts sa i d  th a t  th eir tea ch ers som e ti m es l e ctu re i n  th e 

c lassro o m .  S o ,  th e d o m i n a n t  trend  i s  l ectu re i n  th e cla ss room . 

. M o st of th e stud e n ts resp o n d ed th a t  th ey g et ch a n g e  for g ro u p  

d i scussi on . 4 4 %  stu d en ts resp on d ed th a t  they g et ch a n g e  for 

g ro u p  di scu s si o n .  29% den ied  i t  a n d  27% sai d  so m eti m e s  th ey 

g e t  ch a n ce for group d iscussion . 9 4 %  of th e stud en ts sai d  th ey 

ge t  fee d ba ck sai d  they g et feedback in th e classro o m . 2 010 of th e 

stu den ts sa i d  th ey d o  n ot g et feed b a ck and  4 %  of th e stud en ts 

sa i d  som eti m e s  th ey g et fee d b ack 96%  stu d en ts sa i d  four  ski ll s  

are em p h a sized a n d  1 �1o deni ed , a n d  th e rest 3 %  sai d  

' someti m es' . Th i s  sh ow s tha t  the co m m u n i ca tive co m p eten ce for 

our s ch ool  stu den ts i n  b ou n d  to i m p ro 'e . 60%  stu d en ts sa i d  

th ey are al l owed t o  u se Bang ia  i n  th e E n g l i sh cl a ss room , 3 %  

d en ied a n d  3 7 %  sai d  so m eti m es.  Yet  i t  i s  g ood for Bang l a d esh . 

55q,h stu d en ts sa i d  th ey u se E n g l i sh i n  th e classroom 1 % den ied  

a n d  4 4 %  sa i d  th ey som eti m es u se En g l i sh in  th e cl assro o m .  9 %  

stud e n ts sa i d  th a t  th ey u se 7 0 %  En g l i sh in  th e cl a ssroom , 4 8 %  

stu d en ts sa i d  th ey u sed  5 0 %  En g l i sh ,  43010 stu d en ts sa i d  th ey 

u se 20% E n g l i sh i n  th e cl as sroom . 8 5 %  stu d ents  sa i d  teach er 

focu s m ore on  gram m ar, 3% stu d en t s  den ied and 1 2% sa i d  

so m e ti m e s  tea ch er sa i d  som eti m e s  tea ch er focu s on gram mar .  

98%  stu d en ts  sa i d  their  teach er a re fri en dly 2 q,h sa i d  so m eti m e s  

the ir teach er are fri en dly .  47% stu den ts sai d  th ei r teacher u se 

Bang ia  i n  the cl assroo m ,  1 010 d en i ed a n d  52% sai d so m e ti m e s  

97°A, stu d e n ts sa i d  th e cl assroom a tm osp here i s  rel axed , 2 %  

sai d  "n o' a n d  rest 1 % sa i d  "someti mes" the cl assroo m  

a tm o sp h eres i s  re l axed . 
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99% stu den t s  sa i d  they p arti ci p a te i n  the cla ssroom a n d  1 % sai d  

so meti m e s  th ey p arti ci p a te i n  th e cla ssroom . Parti ci p at ion of al l 

stu den ts i s  n e cessary step toward s  effective tea ch i n g .  1 5%) 
tu d en t  sa i d  tha t  70%  of th e cl ass ti m e  they ta lk ,  33%  stu den ts 

·
sa i d  5 0 %  of th e cl ass ti m e  th ey ta lk ,  5 2 %  stu d en ts sai d th a t  20%  

of  the cl ass ti m e  ta lk .  Here th e cl a ss i s  m ore stu d e n ts cen tered 

th an teach er-cen tered . T h i s  i s  an  encoura g i n g  si tuat ion i n  our  

con text. 

Res ults of classroom observ tion : 
Re su l ts cl a ssro o m  ob servati on i s  p resen ted in  tab l e  4 b el ow :  

Table.4 

Re u lt s he et of the  c lassroo m o bservat ion  of 1 0  c lasses 

fo rm 1 0  sc h o o ls . 

I tem Re su l ts 

No . Yes No Oth ers 

1 .  I t  the cl assroom wel l  5 5 0 
organ ized? 

2 .  Is  th e cl a ssroom i n tera ctive? 9 0 1 

3 .  Doe s  gram m�r p l ay a b ig  ro l e  1 0  0 0 

i n  th e cl a ssro o m ?  
4 .  Wh at m eth odology i s  u sed for 1 0  cl a sse s u sed CL T 

tea ch i n g  i n  E n g l i sh cl a s se s? M e th od 
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5 .  Doe s Ba n g i a  p l a y  m aj o r  rol e i n  1 0  0 0 
E n g l i sh cl a ss? 

6 .  Do th e stu d e n ts pra cti ce group 5 5 0 
work i n  th e cl a ss roo m ?  

7 .  Do th e 5 u e n ts g e t  proper 1 0  0 0 
feedb a ck i n  th e cla ssroom? 

8 .  Do th e tea c  r overlook 0 1 0  0 

r rs? 

N ote: N= 1 0  

I n  q ue st ions  no. 1 ,  of cl a ssroom ob servation . 'v.;e can see th a t  

among 1 0  cl asse s 5 cl asse s were n o t  we l l  organ ize d .  

I q uest ions  no 2 , e can see th a t  9 cl asses w ere i nteractive . 

I n  q ue t ions  no 3, we can see i n  1 0  cl a sse s g ra m mar  p l ayed a 

b i  rol e .  

I n  q ue t ions no 4,  sh ows th a t  a l l  th e 1 0  cl asse s C L  T wa s u se d .  

I n  uest ions n o  6 ,  '.fe can see th a t  i n  al l  the 1 0  E n g l i sh 

cI sses ,  B an g i a  p l ayed a b i g  rol e .  

u t ions no 6 , we can see th a t  stu dents o f  5 classe s 

practi ce group  work and  i n  o th er 5 cl a sses stu den ts d o  n o t  

p racti ce g ro u p  w ork. 
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I n  q uest ions no 7, Stu de n ts of a l l  th e 1 0  cl asses were g Iven 

feedb ack i n  th e cl a ssroo m .  

I n  q uest i o ns no 8. We can see th a t  1 0  cl asse s among  1 0  
. 

cla sse s d o  n ot overl ook errors. 

The  ob servation resu l ts sh o w  th a t  i s  sti l l  a g ood a d eal of th e 

tra d i ti on al m eth od i n  th e classroom . The ob serva ti on d a ta i s  
si g n i fi can tly d i fferen t from th ose of survey a n d  i n tervie w .  

However, th e overal l resu l ts sh o w  th a t  th ere i s  som e  u se th e 

CL T i n  Ban g l a desh b u t  th ere i s  sti l l  a g ood dea l  of th e Gra m m ar

Transl a ti on M eth od u sed i n  th e p ri m a ry and  secondary sch oo l s  

in  Bang lad e sh .  
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Chapter:  Six 

Co e lusion and recomme ndation 

I t  i s  told i n  th e i n trod u cti on chap ter th a t  this stu d y  wi l l  fi n d  au 

wheth er cl assroom m eth odo logy  is g rammar tra n sl a ti on .  aud io

l i n g u al or com m u n i ca ti o n .  The resu l ts sh ow th a t  the tra d i ti ona l  

teach er cen tered . Lan g u a g e  c lass i s  p redom i n a n t  i n  our  con text 

b u t  th e coun try is keep i n g  a tten tion  toward s  th e com m u n i ca tive 

m o d e  of tea ch i n g .  53 .33% teach ers practi ce g ro u p  work i n  th e 

classro o m s  a n d  70 % stu den ts enj oy workin g  i n  groups .  

M oreover 36 .67% teach ers l i ke p a ir works in  th e cl assro om . We 

d o  n o t  h ave a ful ly stu d e n t  cen tered classroom b u t  i t  i s  a m a tter 

of great  h o p e  th a t  so m e  sh ift towards ski l l s- tra d i n g  a n d  

p arti ci p a tory l earn i n g  i s  ta kin g  roo t  i n  th e oun try. 

The research er h a s  surveyed more th an 1 00 stu d en ts a n d  30 

teach ers. Al l are ch osen from d ifferen t  l evel s a n d  secti on to ge t  

rea l  d a ta .  Though  E n g l i sh i s  u sed i n  our  cl asses ,  m ost of  th e 

ti me i t  i s  n o t  u n d erstood . Thou g h  E n g l i sh i s  ta u g h t  i n  Bang ia  

m ed i u m  sch ool s ,  m o st of  th e l ectures are g iven i n  Ba n g i a .  As a 
resu l t ,  stu d en ts d o  n o t  feel  any i m p ortance to sp eak E n g l i sh .  

Though  o u r  NeTB syl l a b u s  cla i m s  th a t  stu den ts w i l l  devel op four  

ski l l s ,  a t  th e end  of  th e cou rse th e stu dents a ch i eve two ski l l s  

th ese are rea d i n g  a n d  wri ti n g .  They d o  n o t  set for any 

exa m · n a ti on for o ther  two ski l l s  th ese a re sp eaki n g  a n d  l i sten i n g .  
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The researcher  h a s  fou n d  th a t  m o st of th e tea ch ers i n  Ban g i a  

m e d i u m  sch ool s are tra d i ti on a l . Teach ers teach th eir stu d en ts in  

trad i  i onal way i n stea d  of com m u n i cative way .  Even , m ost of  th e 

sch oo ls  d o  n o t  h ave any gradu a te E n g l i sh tea ch ers. I f  we h ave 

to ensu re l earn er-cen tered cl assro o m  envi ronment ,  th ere i s  n o  

a l tern a tive t o  effi ci e n t  teach i n g  for wh ich teach ers h ave t o  b e  

prop erly  tra i ned . I n  a d d i ti on ,  i n  order  to e n co u ra g e  g en u i n e 

stu d en t com m u n i ca ti on i n  th e cl assroom , th e teacher sh ou ld  

work towards creati n g  a p osi tive l ea rni n g  environment  i n  wh ich 

stu dents feel  free to co m mu n i ca te-rath er th an fri g h tened . The 

cl assroom con d i ti o n s  are al so n ot fi t for effective teach i n g  and  

l earn i n g . Few cl assroom- seati n g  arra n g ements  are d i su sed for 

i n teractive cl assroom . I n  m a d rasa cla sses the cla ssro o m  

a tm o sp here i s  no t  relaxed . T h ey d o  n o t  the cl a ssroom 

a tm o sp h ere i s  n ot rel axed . Th y d o  n ot h ave a ny e lectri c b u l b  

a n d  suffi ci en t  w i n d o  lI S  thro u g h  wh ich l i g h t  can com e  i n  th e 

l a sse s .  To overcome thi s si tu a ti on  th e i m portan ce of Eng l i sh 

sh o u l d  b e  cl early  exp l ai n ed to the general peop le  of our  cou ntry 

to m a ke th em i n terested to learn a n d  u se En g l i sh p rop erly .  To  

m a ke su cce s sfu l th e co m m u n i cat ion meth o d ,  a l earn er m u st 

p erform a n d  sh ou l d kn ow abou t  th e four ski l l s  sep ara tely a n d  

a l so u se th e ski l l s  effective i n  vari o u s  co mb in a tions  depend ing  

n th e n a ture of th e i n teractive . 
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The m ai n  p urp ose of l a n g u a g e  tea h i n g  i s  to he lp  l earn ers wri te , 

read ,  sp e I .  a n d  l i sten we l l  i n  th e l a n g u age .  The  resu l ts of the 

stu dy sh o w  th a t  a p osi tive p i ctu re of En g l i sh teach ing  ; s  

gra d u a l ly emerg ing  i n  Bang lad esh , bu t  CL  T i s  no t  properly  

i m p l emented . So  we h ave to m ove towards m eth od s  tha t  can 

h el p  ski l l s  trai n i n g  or  devel o p m e n ts of com m u n i ca ti on 

co m p etence .  Wh en th e tea ch er d oes sp eak,  i t  wou ld  b e  i n  

En g l i sh-as p os si b le al th o u g h  th ere are som e  sch oo ls  wh ere 

good l i b rary faci l i ties  are th ere . There w a s  very l i ttl e u se of it d u e  

to l a ck o f  i n terest among th e stu d e n ts .  So i t  i s  a u th ori ty' s d u ty to 

i n crease th e i n terest among  th e stu d e n ts .  Cla sse s can not b e  

i n teractive u n l ess m a teri al s are no t  i n teractive . S o  teach ers 

sho u l d  u se m ateri al s i n  the i r  c lasse s .  

To observe th e re u l ts of  th e stu d y , t he  researcher wou ld  l i ke to 

reco m mend  a few p o i n ts for teach i n g  Eng l i sh prop erly  i n  the 

pri m ary a n d  secon d a ry l evel s i n  Ban g l ad esh .  These ares-

a .  C lass room a t m o sp h ere sh ou ld  b e  relaxe d .  

b .  Both th e stu d en t s  a n d  tea ch ers sho u l d  b e  fri end ly  

c .  I n stan t  feed b ack sh o u l d  be g iven . 

d .  p a ir  w ork, g ro u p  work sh o u l d  b e  g iven 

e. Errors sh ou ld  b e  overl ooked m o st of th e times  b u t  we  

sh o u l d  be  careful n ot to  i n ti m i d a te the  l e arners by  

correcti n g  a l l  errors. 
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f. Teacher m u st p u t  m ore em p h a si s  on readi n g  wri ti n g  

sp eaki n g  a n d  l i s  en ing  th a n  tea ch i n g  of g ra m m ar .  

Q .  Ban g i a  sh ou ld  b e  u sed for cl arifyi n g  som e  cri ti ca l  

term s. 

h .  Stu d e n ts ta l ki n g  tim e  sh o u l d  b e  i n creased . 

Teach ers sh o u l d  b e  very fri en dly  a n d  c -op erative . 

J .  We sh u l d  try to c ea  e an En I i  h peakn 

envlronm n n cl a ss oms a n d  ' i th I n  th e 

· n  i t  ti ons .  

r . i nd i  i d u  I '. ks h ou l d  b e  u sed 

. A en I on h Id  be g iven to evel op m a teri a l s  a n d  

n i n g  test form ats. 

m .  To I m p r  ve q u al i ty f educa tion , we n eed fi nancia l  

a n d  tech n i ca l  a ssistan ce  to  b ui l d  good  l i b rary and  

l a b oratory fa ci l i ti es a n d  teach ers' trai n i n g .  

n .  J I CA vol u n teer works a t  d ifferen t  l evel for years I n  

Ban g l a d esh .  They sp end  th e first for l earn i n g  the 

l ocal l an g u a g e  a n d  th en i n  th e second year they carry 

so m e  tra ini n g .  Th i s  i s  a very short ti m e  for trai n i n g . 

Th erefore . i t  i s  su g g e sted th at  th ei r stay p eri od  

h o u l d  b e  l o n g er to p rovid e  b etter resu l t .  
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A PPE DICES 

Ap p en d ix - 1 

Teach er' s Q u e sti ons :  

1 .  Do you often l ecture i n  th e cl assro o m ?  

'�lIT�r� � � � tt�tfii � � �2 

,., L .  

(a ) Y e s  (em) ( b )  No ('iit) 
Do you se Bang ia  i n  E n g l i sh cl assroo m ? 

�� on� <r.li� � ?  
fa ) Yes f7iJ1) ( b )  N ve (�i.;rt 'iit) (c) Someti m e s (� ��) 

3 .  D o  you u se b o th Ban g i a  a n d  E n g l i sh i n  Cl assroom? 

� � �  � 
(a ) Yes (�) (b )  No (';rt) 

4 .  \/Vh at  p ercen tage o f  B a n g i a  are u sed i n  th e Cl assroom ? 

'6I"Mitlil 1Prt � � � \!4'I'Y1f.{� �441a �? 
'a ) 90% (�o�) ( b )  50%  (�o �) (c) 2 0 %  (�o �) 

5 .  How m u ch o f  th e cl a ss t i m e  you ta l k? 

\!iItYraqia 1,tm ;;1tJ'fif 4'\!5tgl� � "\!irt� �� �� 

(a ) 70% ( q oi5t't) fb ) 50% (t?"o �) (c) Less th an40% (8 0 etc�<pf) 
6 .  Do you u se p a i r  w ork i n  th e cl assroom? 

\!4'I'Y1f.{ 'f<f; � C\lt1\\p1 Q" � � ? 
(a 'as (�) I b )  No ('itt) 

7 .  0 y u p racti ce g ro u p  work i n  cl assroom ? 

� � � liit114Qi\Ylt'4 � � ? 
a )  Yes (�) ( b )  No ('-art) (c) Someti m s (� ��) 
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8 .  Do th e stu dents enjoy workin g  i n  grou p s? 

� �  11fC1«j�@1'4 � � � <na ? 
(a ) Yes (�) ( b ) No ('itt) (c) Som eti mes (� �) 

9 .  D o  you a l low th e stu den ts t o  d i scu ss d ifferen t  top i c  i n  th e 

cl assro o m ?  

�� 1J1Vi' !(\iil"f'G C<I'l � �  �tcti'lliSi41 � Gli1(f\!; Ofit? 
(a ) Yes (QJl) ( b )  No ('itt) 

1 0 . Do you ask q u est i on to th e stu de n ts? 

�� 1Uiltt'li:l � [QiBilJiI �f 
(a ) Yes ( '") ( b )  No ''itt) (c) Someti m es (� ��) 

1 1 . Do you exp l a i n  g ra m m a ti ca l  ru les  i n  gram m a r  class? 

� � �rt<fiiM � "fJi<tJitCiHl � m� �? 
(a ) Yes (CQi) ( b )  No (-rt) (c) Someti m es (� ��) 

1 2 . Do you ask to your stu d en ts to fi n d  o u t  gram m ar ru l es from 

th e con text of th e a u th en ti c  text? 

� � "\!iIt� f(\lZt"'� � ��AA f.{ifi � � cnt<1iiM' � GCfil 

� �? 
(a ) Yes (�) ( b )  No (.n) (c) Someti m es (� ��) 

1 3 . Do you p u t  emph asi s  on al l fou r  ( Read ing  Wri ti n g ,  sp eaki n g  

Li sten i n g )? 

�� � mmt  "'�\!51� � � � (�, �, <nm, �) I 
(a ) Yes (�) (b )  No ('itt) (c) So m eti m es (� ��) 

1 4 . Do you say som eth i n g  i n  th e cl a ss a n d  ask you stu d en ts to 

rep ea t  i t  severa l t im es? 

� � � � � � �� �� ejiilC'fil oiitt � <mt 1 .. it1ifu 
(a ) Yes (CQ1) ( b )  No ('itt) (c) Someti mes  (� <r:�) 
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1 5 . Can you ensu re p a rti ci p a ti on of ai l stu dents? 

�� t\liil,;rn � �'J5f � Mfit;\!5�? 
(a ) Yes  (QJl) ( b ) No (o:rt) 

1 6 . Do your stu d e n ts a ctively p roact ively p artici p a te i n  cl ass? 

'Gli-·1� 7f<f $� � � � �1Lf � �f 
(a ) Yes (�) ( b ) No (-.rt) 

1 7 . Do you p rovi de  fee d b ack on  stu den t' s  pro b l em i n  th e 

cl assroo m ?  

�� � �. �:.1ilh."'HI �� '1mtt<f �. �? 
(a ) Yes (�) ( b ) No (*rt) (c) Someti mes  � <lS�) 

1 B .  D o  you correct errors i n  the cla ss? 

�� 1JtVf ,\Wi«i1ft � � �? 
I"a ) Yes '1U1) � \ . ( b ) No (..-t) (c) Someti mes  (� iQi�) 

1 9 . Do you over l ook errors? 

�f<t; \ldl�'fItt it� �? 
(a ) Yes (em) ( b ) No ("itt) (c) Someti m e s  � <li�) 

2 0 .  What  i s  the si tti n g  arra n g e m e n t  i n  you r  classro o m ?  

\'!iI1Yi-.lil CElt11<iiC"4lil � � �. ? 
(a ) Long l i n g  of bench es (� � GCi$) 
(b ) M ovab le  cha i r  and  desk (bOlii� � �Cf� � �) 
(c) Si tti ng  arrangement  (� � �  cs\l1'i'j14114) 
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Appendi x -2 
Trib ulat ion of Resu lts of Teac he rs' Questionnaire Su rvey 

:J.  N I tem 1 2 3 4 5 6 7 8 9 1 0  1 1 1 2  1 3  1 4  1 5  1 6  1 7  1 8  1 9  
,. "-

No 

I .  a c a c a c a a a a a a a a c c a a a a 

, a c a c a c a a a a a a a a a a a a b � 

L a G a G a G a a a a a a a a a a a a b a 
L a c a c c a a a a a a a a a 2 4 � b a 

) . a c a b b a a a a a a a a c a a a a b a 
, 

a 0 a a b a a a 0 a a 0 a a 0 0 a a b a l .  

, C C a a c c a a c a a c a !:l a a a a b a ... 

I .  c c a a b a a a a a a a a c a a a a b a 

I .  a c a b b c b b a a a a a a c c a a a a 
i I 

O .  a G a b b c b b a a a a l a a G b a l a  a a 
r-- -I- -

1 .  a c a b b c b b a a a a c. b a a a a 
.-

,., a a a a b a a a a a a c a c c b a a b a "- . 
3 .  c c c c b c c a 0 a a 0 0 b a b a 

4 .  a c a b l b 1 a a a c a a a a a a a a a b a 
5 .  a 0 a b b b a a a a a a a a a b a a a a 

6 .  a c a b b c b b a a a a a a c b a a a a 
7 a c a b b c b b a a a a a a c b a a a a . .  

8 .  a c a c a b b b b a a a a a a a a a b a 

9 .  a c a c b b b b a a a a a a a a a a b a 
O .  a c a c a c c c c a a a a a a a a a b a 

. 
1 .  a c a c a c c c c a a a a a a a a a b a 
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� 2 .  a c a c a c c c c a a a a a a a a a b a 

� 3 .  a c a a a a a a a a a a a a a a a a b c 

� 4 .  a c a a a a a a a a a a a a a a a a b c 

� 5 .  a c a c a b b c c a a a a a a a a a a a 
. 

'6 . a c c b b a b a a a a b a a a c a a b a 

7 .  a c c c a c b b a a a a a a a G a a b a 

8 .  e e e e e a a a e a b a a b c a a a b a 

9 .  c c c c c a a a c a b a a b c a a a b a 
O .  C C C I C C a '" a c a b a a b c a a a b a I C2. 

App ndix .3 
Tri b u lat i o n  o f  Re achers '  

. N  I tem 1 2 3 4 5 6 7 8 9 1 0  1 1 1 2  1 3  1 4  1 5  1 6  1 7  1 8  1 9  2(  
No 

1 .  c c c c c a a a c a b a a b c a a a h e .., 

---
2 .  a c c c c a a a c a b a a b c a a a b a 

3 .  a c a c a c a a a a a a a a a a a a ' b  a 

4 .  a c a c b b c c � � � � � � c c c � b � 

5 .  c c a a b a a a a a a a a c a a a a b a 

6 .  a 0 a b b b a a a a a a a a a b a a a a 

7 .  a c a b b c b b a a a a a a c b a a a a 
8 .  a c a b b c c c c a a a a a 0 a a a b a 

9 .  a c a a a a a a a a a a a a a a a a b c 
1 0  a c c c a c b b a a a a a a a a a a b a 
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Appendix - 4 

Student 's Quest ionnaire :  
1 .  Do you r  tea ch ers l ecture i n  th e cl a ssroom ? 

cl!Slitla � fir; � �1S11fif <ritifii? 

(a ) Y s (�) (b ) No ("itt) (c) Someti mes (� <fi$t) 
2 .  D o  you g e t  any ch a n g e  for g ro u p  di scu ssi o n ?  

� f<f; � "C'IlliIl$l8lt� \!iI!cl11lbifl � � 11't'fi I 

(a ) Yes (�) ( b )  No (..t) (c ) Someti m e s  (� <Ii�) 
3 .  D o  you g et a n y  feed b a ck i n  th e cl assroom? 

� -- 'titjCtitjl � � � , 
'a ) Yes (�) (b ) No (itt) (c) Someti m es (� <Ii�) 

4 .  D oes t h e  teacher engage  you i n  rea di n g. Writi n g .  speaki n g.  l i sten i n g? 
� � (\!Slille., �, �, �, (", .. It\! f;rtutM\! � ? 

(a ) Yes (�) ( b ) No ('ift) (c) Someti mes  (� <fi�) 

5 ,  Are you a l l owed to u se Ban g i a  i n  the Cl assroom? 

,\!Slitla � "iJtc�nrt�'C'Il1 � \!iIiilf\!S � ? 
(a ) Yes (�) ( b ) No ('iJt) (c) Someti m es � CJ�) 

6 .  Do you u se a n y  Eng l i sh i n  th e Cla ssroom ? 

�� � ���,��a � ? 
(� ) Yes (�) ( b ) No (.n) (c) Someti mes (� ��) 

7 .  Wh at  p ercentage of En g l i sh y o u  u sed in  the cl as sroom ? 

t\!Slilla 1.Yrt ii>IOia � \$t  ��, W*� �j�o;lf!t � � 

(a ) 70010 ( �o�) ( b )  50% «(l-o�) (c) 20% (�o �) 
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8 .  D o  th e tea ch ers focu s m ore on g ram m ar? 

� f<J "'lJ4iH)#1 � � � �? 
(a ) Yes (�) ( b )  No Ciit) 

9 .  Are th e tea chers fri en d ly? 

fiti$S4i1't fir; �.  ��f 
(a ) Yes (�) ( b ) No C-.rt) (e) Son eti mes (� Cli�) 

1 0 . Do you r  teach ers sp ea k i n  Ban g i a  i n  the Cl assroom? 

C\!it�til ��q- � � � cTI'<U'jhl <tr� �? 

(a ) Yes ("iiJ1) ( b ) No ('if\') 
1 1 . I s  th e cl assroom a tmo sp h ere relaxed? 

f.Ei�4,,"¥:a �1rntc\iit f.$ �t";\ti!i"lll4$ ?  
(a ) Yes  (�) ( b ) No ("iit) (e) Someti mes  (� <fi��) 

1 2 . Do you r  teachers correct errors i n  th e cl ass? 

'QiSI'I14��� � � � � �  �? �, 

(a ) Yes (�) ( b )  No ('itt) (e) Someti mes (� (fS'<tii) 
1 3 . Do you p a rti cip a te i n  the cl assroom ? 

� � � � � ��? 
(a ) Yes (em) ( b )  No (-.rt) (e) Someti mes (<rNI'ii 4i�) 

1 4 . Do you teachers a sk q u esti ons? 

Wit� � 2tlt rwIJli �? 
(a ) Yes (QJl) ( b )  No "*it) , \.. , (e) Someti mes (� <fi�) 

1 5 . How m u  ch of th e cl ass ti m e  you ta l k? 

c\!5jiliil 1tm iiltJ't'l � � � �<JTCrt'<I"oTi 
(a ) 700/0 ( qo�) ( b )  50010 (�om) (c) 20% (�o m) 
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A ppondix - 6 
Tri b u lat ion of res u lts of stud e nts Quest ion na i re S urvey : 

Q . N 1 2 3 4 5 6 7 8 9 1 0  1 1 1 2  1 3  1 4  1 5  

1 .  a c a a c a b a a c a a a a b 

2 .  a c a a c a b a a c a a a a b 
3 .  a c a a c a b a a a a a a a b 

4 .  a c a a a a b a a c a a a a b 
5 .  a c a a a a b a a c a a a a b 

6 .  a c a a c a b a a c a a a a b 

7 .  a a a a c a b a a a a a a a a 
8 .  a c a a a a b a a c a a a a b 

9 .  a c a a c a b a a c a a a a b 

1 0  a b a a a a b a a a a a a a b 
.. 

1 1 a c a a c a b a a c a a a a c 
1 2  � c a a c a c a a c a a a a c 

1 3  a c a a c a b a a c a a a a b 

1 4  a 0 a a c a b a a c a a a a b 
1 5  a b a a c c b a a c a a a a b 

1 6  a c a a c a b a a c a a a a c 
1 7  a c a a c a b a a c a a a a c 
1 8  a c a a c a b a a c a a a a c 
1 9  a a a c a b a a c a a a a c 

20 a a a a c a b a a c a a a 1'\ b a 

2 1  a b a a a a c a a a a a a a 0 

22 c b a a a c c a a a a a a a c 
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23 a b a a a c c a a ra a a a a c 
, I 

24 a b a a a c c a a a a a a a c 

25 a b l a � a c c a a a a a a a c .... 

26 Oil b Oil b Oil e e a a Oil a a a a c 
- . - 1--. 

27 a b a a a c c a a a a a a a I e  
23 a b b a a l e e a a a a a a a c 

I I I 
29 a b a a a c c a a a a a a a c 

30 a b a a a c c a a. a a a a a c 

3 1  a a a a a a c a a a b a a a I b 
32 a a a a c a c a a a a a a a b 

-

33 a a a a a a c a a a a a a a b 
34 a a a a c c b a I b a a a a a a 
35 a. a a a c a b b a a a. a a. a. b 
36 a a a a a a " a a a a a a 1,,2 b v 

37 a a a a c a c c a a a a a a b 
38 . a. a a a. c a b a a a a a a. a I b 
3 9  a a a a I'" .... a b b a a a a a a b 
40 a a a a c c b b a a a a a a b 
4 1  a b l a a a c b a a a a a a a c 

4 2  a a c � a c c a c c a a a a c IWt _.-
43 a ,... a a a j a  b a l a a a a a a I e  ,.... 

I .. , I 
44 a c a a a c c a l a c a a a a l Cl  
45 a l b  I e  a � c c c a a a a a a a ... 

46 a e a a a e e a a c a a. a a. I e  ! 
1---' 

: I : 1 :1 47 a c a '::I a c b a a r- a a .... v 

48 a c 3 a a l a b a a c a a 
I I I I I 

4 9  a c a a a c b a a ,..., a a a a I t,: Q I ..... i 
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5 0 .  I a c a a a c b a a a a a a a c 
5 1 . a a c c a c b a a a c a c a c 
52 . a a a a a c b a a c a a a a c 

- --� - -

� "3 a c a c a c b a a c a a a a c 
54 a r:; a a a c G a a Ij a a 2! 2! G I t 6 6 .  e b e e b 0 0 0 a 0 0 e e a 0 
5 6 .  � b c a a a c a a Oil Oil Oil a Oil c 

5 7 .  a b a a b c c a a c c a a a b 
58 .  a b a a a c c a a c c a a a b 
5 9 .  a b a a a b c c c a a a a a c 
eo . a b a a b a c 8 a a b a a a c 
6 ;  fl fl fl el fl I!I C C a el c e I!I I!I e 
62 , a a e a a c c c a a a e a a e 
63 . a a a a a c c C .d a a a a a a 

64 . a a a 8 a a c a a a a a a a a 
" r- a a a a a a c a a a a a a a a 0'] . 

-'.- -
56 " 

I a a a a a a c c a a a a a a 'oJ 

0 7  a a a a a a G G a a G a a '- a a 
- - --

68 e et e et e e c 0 e e 0 e e! eI e 
6 Q .  Oil Oil a Oil a Oil c c a Oil Oil a a a Oil 

70 .  a a a a a a c a a a a a a a a 
7 1 . a c a a a c c a a a c 1 8  a a c 
"1") I �  a c a a a c c a a Ei c a a a c 
7) a c a a a c c a a a c a a a c 

-74 
-

a b a a a a b a a a a a a a c -
7 6 .  a e e a e a b a e a 0 e e e c 
7 6 .  � b a a a a b a a Q c � a g c 

7 7 .  a b a a a c b a a a a a a a c 
7 8 .  a b a a a c b a a a a a a a c 
79 a � a a a c b a a a (' a a a c 

I- r-eo a b a a a G b a a a a a a a c 
8 1  e I!I I!I e 0 c b e fl !!l C fl fl fl c 
8 2 .  a b g � a a 0 a a a a a a a a 

8 3 .  a b a a a a c a a a a a a a b 
84 . 8 a a a c c b a a a c 8 a a c 
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1 
1 
1 

I 

I 

I 

8 S .  
8 6 .  
8 7 .  
88 
89 
90 
Q 1 .  

9 2 .  
g '-..J .  

94 
9 5 .  
96 
CJ 7 .  
Q 8 .  
99 . 
1 0 0 

. N  
1 .  
2 .  
3 .  
4 .  
5 .  

a 

a 
a 
a 
a 
e 

a 

a 

a 
1 8  

a 
a 
a 

a 

a 
a 

a 

a 

a 

a 

a a 

a a a 
a a a 
b a a 
a b a 
e e e 

a a a 

a a a 

a a a 
a a a 
a a a 
a a a 
a a a 

a a a 

a a a 
a a a 

2 3 4 
b c c 

c a 

b a a 

b a c 

b a a 

c 

a 
c 
a 
c 
0 

c 

c 
c 
c 
c 
c 
0 

c 
c 
c 

c b a a a 
c b a a a 
c b a a a 
a c a a a 
c b a a a 
0 b e e a 

a a a a a 

a a a a a 

a a a a a 
a a a a a 
a a a a a 
a a a a a 
a a a a a 

a a a a a 

a a a a a 
a b c a a 

A x -

c a a 
c a a 
c a a 
a a a -
c a a 
0 a e 

c a a 

c a a 
c a a 
c a a 
c a a 
c a a 
0 a a 

c a a 
c a a 
a a a 

t i  n of r u lts of st udents  

I nt rv iew 

5 6 7 8 9 1 0  1 1  1 2  1 3  
a c a c a a c c 

c b ,... c b c a .... 

a a b c a c b c 

c b c a c a b c a 

a 0 b a a a a a a 

a c 

a c 
8 c 
a a - -
a c 
e 0 

a a 

a c 

a b 

a b 
-

a b 
EI b 
a b 
a b 

a b 
a a 

1 4  '1 5 
a c 

a c 

a b 
c c 

a 0 
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6 .  a a a a 

7 .  a a a a 
8 .  a a a a 

g .  a a a. a 

1 0  a a a a 

1 1 a b a a 

1 2  a b a a 
1 3  a b a a 

l-- 1 4  a b a a 
1 5  a a a a 

1 6  a a a a 

1 7  a a a 

1 8  a a a a 
I-- 1 9  a a "'" f a ct 

20 a c a a 
\- - I--- --2 1  a c a c 

22 a a a a 

23 a a c c 

24 a a b a. 

25 a b til 3 

26 a a a a 
! 27 a a I a I e 

I 28j a c a a 
29J a I c a a 

r- t - r - 1-
30 a C I I a 

c a 

c a 
c a 

c a 

c a 

a a 

a b 
a c 
b c 
a a 

a a 

a c 

a c 
I a a 

a c 
a c 
a c 

a c 

c c 

a 

e e 
c c 

c a 
a a 

c a 

b c a a a a a a a 

a a a c a a a a b 
a a a c a a a a b 
a a a c a a a a b 
a a a c a a a I 
c b .a a a a a c 

c c c a a a a a c 
c a a c a a l a a b 

-t-c a a c a a a c 

a · c  a a a a a 

c a a a a a a b 
c c a a a a a a a 

c c a a 3 a a c 
/-- -e c a l e a a a I�a e 

c a a c a a a a 0 

b a a c a a a a c 

b a a a a a a a c 

a a a a c a c a c 

b a a c a a a a c 

c a a 3 a a a 

b a a c b a a a c 
b a a c a a a a c 

b a b a a a a a c 
0 0 a 0 a a a a b 

I - --
c l c c c c c c c c 
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I n  t n.an a nts �o r e ia s s : o � r  .. , o b s e rva t i o t  : 

1 .  i s  [t e cl a s sroom '�v 6 i l  org a n i z e d ?  

( b )  No ( c) Oth crs 
:2 .  I s  th e ci a s sroom i n tera ct,vE;? 

(a ) Yes ( b ) Neve r  ( c ) Others 

3. Do e s  gram mar  p l ay a b i g  rol e in  ih e ci a ssr;] o rn ?  
( a )  Y e 3  J I r,. .. .  ( D )  I'JO ( c) Oth ers 

.4 .  , IIJh a t  m e th o d o l ogy i s  u sed for te a ch i n g  i n  En g l i sh d a :;sb ..!! ':' 
( a )  GT M ( b )  AL M ( c) CL T 

5 .  Doe s B a n g i a  Play m aj or rol e i n  En g l i sh ci as�? 

( a )  Yes ( b ) No t e) O th er� 
6 .  Do th e stu den ts p racti cE; g ro u p  '-\t ork i n  th 6 c ia .;sro o m ?  

.I \. \. J ( 8 ) ( 6 '; ( b ) No  ( c) O ih ers 
7 .  80 th e stu d e r ts g et p rop er fe ed b a ck i n  th e cl a ssro o m ?  

(a ) '( e s  ( b )  No ( c) O th e rs 

8 .  D o  th e tea ch ers overl ook errors? 
( a )  Y e s  ( c) O th ers 



! 

R es y ; .  s h e et of th e cl ssroom Observ�(; v r.  f 1 0  l asses froni 1 0  sch � ol ;:; .  
- - - - - - 1 , 

I' I Re SI) l fs I 
" �  m Q '  I I 
, " I i I u e s  "l Y e s  I-I - N a  T O therw-l 
I � _ __ _ _  1-.-____ , _  - --' -I 1 .  I s th e ci a room wei !  I � S ,  L 
I 1 orG a n ized ? 

I 
I : 

� .., ! I ,,>  th e c! a s s-roorr i nterac ive? ---1,_ -9 i- 0 ----� -1- --1 
r! 3�. --+:-=O=-o-s-s qr-4-m-mar pray -a-bIg r o l e : -10----1- O---�O ----j 
f--I _-+I_'n_thP "I a �"ro"m ? I 1 I I 
I 4 , \Nh at m ethodo logy I S  used for I 1 0  C' d.bS9 1S u se d  CL T 

!� __ �l_t e_a_C_h_i n_g __ i n  __ E_n_g_l i s_h __ cl_a_s_se_s_? __ �I ______ �A_e_th_o_d _____ � 

I 5.  I Doe s Bang ia  p l ay  maj or rol e i n  i ', 0  0 u ,  
, I i I : E n g l i sh rol e i n  E n g l i sh c l a ss? : I I 
� - I --- -- --I ----I-- - L ------j 
I b i Do th e etu a e n te ora cti ce fJro u p  I b I 0 I 0 I 

! I I I I : ___ I work i�Hle ci a s3ro o m 7  ! !-----------l,-------l 
' 7 . ! On th e �tu d � n t'3 prB cti C'P grouo I 1 0  i 0 I ! 

L 
I f/.  

I I I I 

II ' r " I' t � I - s r-G m "'"  I I ! : .J\i U t\ il il \;; � c.I_� U , (  1 I ;  ! Do h e  te ? c-� �r� OVAri ook l O : 1 l,. I e)  
: I::!rrors( i I I 1 


