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Abstract 

In this world of globalization, we need a common language for international 

communication and is the that serves this purpose. So it is almost 

impossible for anyone to become successful in professional life without suffiCient 

communicative skill in English. year thousands of Bangladeshi workers go abroad 

in search of job in different countries. It is noteworthy that these workers often suffer a 

lot for not having sufficient practical command over English. In this research I try to find 

out their problems and develop a tentative ESP syllabus to 

overcome those problems and fulfill their needs within shortest period of time. This 

is mainly based on the data collected through quaternary survey. 

1 took help from different books, journals, internet sources and works of different 

scholars that greatly contributed to the field 
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Chapter- One 

INTRODUCTION 

This chapter presents the background of the study, the problem statement, the research 

questions, the purpose statement, significance of the study, delimitations, limitations and 

definition of key the terms. 

1.1 Background 

In the age of globalization, English language is playing very important role in the areas of 

trade and commerce, culture, education, exchange of views, mobility of labor etc. Now a 

day, people living in different parts of the world need to communicate with each other as 

frequently as everyday. English today has become the most important and widely used 

means of communication among people around the world. In modern world, many people 

including students, businessmen, servicemen and common people have consciously 

started learning English to meet the challenges of the new century as well as ensuring 

their places in the competitive world. 

Overseas workers need to communicate with people in different countries. They also 

need to cope with the ongoing changes of the world. They often interact with other 

people who have good command over English. Their success in the respective jobs 

largely depends on their ability to communicate with others. English is widely spoken 

language which makes the communication much easier for them, so they need to have 

good command over English so that they can communicate successfully with the people. 

However, in most cases, these overseas workers have to learn English within a short time 

to face the target situation. 
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Problem S tatement 

The inability overseas workers to speak successfully in the situation. It 

is noticeable that most overseas workers have very low proficiency in Engl They 

know English but cannot use it properly. face In 

properly in contexts. 

Research Questions 

This study to address the following research questions; 

1. Why do overseas workers need to learn English? 

2. Where do to use it? 

3. What are some their problems regarding 

1.4 Purpose of the study 

ish? 

the study is to out problems that an overseas In The purpose 

spoken At the same time, study also on the needs a spoken 

course for 

problems, the 

overseas workers in Combining the 

to a tentative syllabus of English for 

which will assist to improve their oral skill. 

Significance of Study 

In the modern world, one needs to learn English different purposes. An 

overseas worker access to some specific communicative domains. play a vital 

role in improving our national economy. They frequently to communicate in 

situations where English plays an important role. in most cases, 

do not have good command over spoken ish. 

fail only 

at 
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overcoming major obstacles and thus provides a guideline for the improvement of spoken 

English skill for the overseas workers. 

1.6 Delimitations 

It seems to be useful to narrow down the topic because of time constrain .It would be 

better if the researcher could make an extensive and detail study but researcher thinks 

time limitation would not allow him to conduct such a research. In some cases, selection 

of participants might not be that much random. Sometimes, participants might not be co

operative to respond. 

1.7 Limitations 

In Bangladesh, this type of study is rarely conducted as far as the researcher's knowledge 

is concerned. It is possible to find out institutes or coaching centers offering spoken 

English courses especially for the overseas workers, but syllabus has not been developed 

yet. So, it is difficult to collect any information or material on this topic from any institute 

or coaching centre. For this research, the researcher will have to depend mainly on books, 

magazines, journals, newspaper etc. Besides, interviews will also help as an important 

source of data and information. The East West U niversity library does not have sufficient 

materials on the topic. In some cases workers afraid to face interviews or not very 

cooperative. Some of them might give vague replies well. So the researcher will have to 

convince them saying that it would be beneficial for them in future. 

1.8 Definition of the key terms 

The important key terms of this paper are defined below as it will be helpful for others to 

understand the contextual meaning of some words. 



1.8.1 EFL 

EFL is an abbreviation 

as a subject 

as a 

but not 

Language. 

as a medium instruction 
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is 

nor as 

a language communication In government, business or industry) within the 

country. role of English in Bangladesh is like 

1.8.2 ESL 

is known as English as a Language. 

within country (e.g. as a language instructions at 

context, is widely used 

as a language business 

and government communication, everyday communication by some people). For 

example: Malayasia, and 

""'�'V"y language. countries also use 

mother tongues. 

1.8.3 

study of is called I 'UF,�"w'" 

communication' (Platt & Weber, 1987: 1 67). 

other countries are using English as a 

as an 

It is 

language ",,",_,n.",,:' their 

defined as 

it has 

independent discipline. Now i t  covers areas like Psychol 

of human 

accepted as an 

Sociolinguistics, 

Applied linguistics, Comparative I etc. 

1.8.4 Domain 

Vll'".4U.''' are situations or contexts based on which the 

For example: family, market, educationa l institutions etc. 

and use of 
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1. 8.5 Ll 

L 1 is an abbreviation for first language, or mother tongue. Sometimes it is used to refer to 

speakers w ho are speaking their mother tongue. For example, Bengali is L 1 for 

Bangladeshis. It is often contrasted with L2. 

1.8.6 L2 

L2 is an abbreviation for second language or a language that is not the mother tongue for 

a nation or the people of a country. For example, English is L2 for the Indians. 

1.8.7 Jargon 

The term 'jargon' is typically used by those unfamiliar with that particular type of 

language. Usually speech or writing contains specialized words such as the jargon of law, 

the jargon of engineering etc. 
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Chapter- Two 

LITERATURE REVIEW 
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English for Specific Purposes (ESP) is known as a learner-centered approach to teaching 

English as a foreign or second language. It meets the needs of adult learners who need to 

a foreign language for use in their specific as technology, 

medicine and academic learning. That's why Manivannan (2008: 3) defines "An ESP 

program is therefore built on an assessment of purposes and needs and functions for 

which English is required." In accordance with their needs, students, businessmen, 

and common people have consciously learning English to meet the 

of as well as their In world. 

2.1. ESP and ESP students 

focuses on English used in areas and for specific purposes. It is a learner-

centred approach to language teaching. the learners are people who at 

knowledge or skill in English. They are mostly adult learners and they to 

know English to meet demands of their fields such as science, technology, 

medicine etc. So there are courses like English for Academic purposes, English 

and technology, English for etc 

2.2 History of ESP 

As with most developments in human activity, was not a planned and coherent 

movement, but rather a phenomenon that grew out a number of converging trends. 

These trends have operated in a variety ways around world and made a tool 

for learning special subject. Hutchinson & Waters (1987: 6) mention "there are three 
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reasons common to emergence of all the a Brave New World, a 

revolution a nd focus on the learner" 

Waters (1987) mention two breathed life into ESP. 

of the Second World War brought with it an enormous and unprecedented 

in scientific, technical and economic on  an international scale. 

the importance, they (1987) various reasons, most notably the 

of the United States In world, the role [of international 

fell to E nglish" (ibid 6).' 

Crisis of the 1970s in western money and knowledge 

into the oil-rich countries. knowledge became English. 

general effect all was to exert pressure on the 
language teaching profession  to 
E nglish had previously decided 
the wishes, needs and demands 
(Hutchinson & Waters, 1 

goods. 
it now became 

other than language 

The second key reason was cited as having a tremendous impact on the 

was a revolution in  linguistics. traditional linguists set out to 

of language, in linguistics began to focus on in 

which language is communication. Hutchinson and (1987) point out 

that o ne significant ways that spoken and vary. In 

other words, given context in which E nglish is of English 

will change. This idea was one step farther. situations 

varies, then tailoring instruction to meet the in specific 

contexts is also the late 1960s and were many 
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attempts to describe for Science and Technology (EST). Hutchinson and Waters 

(1987) identify and Latorre, Swales, Selinker and Trimble (I I) as a of 

descriptive 

final reason Hutchinson and Waters (1987) as influenced the 

has to do with linguistics and everything to do psychology. courses 

simply focus on the method language delivery, more 

which and the in the 

Learners were seen to employ different use 

was to the ways in 

is acquired. 

different learning schemata, and be motivated by different needs and Therefore, 

focus on the learners' equally paramount as the methods employed to 

disseminate 

individual 

knowledge. 

was a natural 

specific courses to better meet 

"""",,,ULl of this thinking. Until recently, the catchword in 

circles is learner-centered or learning-centered. 

2.3 Types of ESP 

IS all over 

an inevitable part of 

world for a language, truly it is considered as 

(EL T). With the development of 

demand is growing up. Now it covers various areas. 

trying to work on it. Few years back the language 

three types of 

are deliberately 

David (1983) 



1. English as a Restricted Language. 

2. English for Academic and Occupational Purposes. 

3. English with Specific Topics. 

9 

The language used by air traffic controllers or by waiters are examples of "English as a 

Restricted Language." Mackay and Mountford (1978) clearly illustrate the difference 

between restricted language and language with this statement: 

. .. the language of international air-traffic control could be regarded as 
'special', in the sense that the repertoire required by the controller is 
strictly limited and can be accurately determined situationally, as might be 
the linguistic needs of a dining-room waiter or air-hostess. However, such 
restricted repertoires are not languages, just as a tourist phrase book is not 
grammar. Knowing a restricted 'language' would not allow the speaker to 
communicate effectively in novel situation, or in contexts outside the 
vocational environment (pp. 4-5). 

The second type of ESP identified by Carter (1983) is "English for Academic and 

Occupational Purposes". Carter's idea of classifying second type of ESP is almost similar 

to the 'Tree of EL T' (Hutchinson & Waters, 1987) where 

ESP is broken down into three branches: a) English for Science and 
Technology (EST), b) English for Business and Economics (EBE) and c) 
English for Social Studies (ESS). Each of these subject areas is further 
divided into two branches: English for Academic Purposes (EAP) and 
English for Occupational Purposes (EOP). An example of EOP for the 
EST branch is 'English for Technicians' whereas an example of EAP for 
the EST branch is 'English for Computer Science Studies'. (p. 8) 



Hutchinson and Waters (1987) clarify and as 

There is not a clear-cut distinction and can 
work and study simultaneously; it is also likely that in many cases the 
language learnt for immediate use in a study environment will be used 

when student takes or returns to a job. (p. 16). 

1 0  

The third and final type identified Carter ( 1 983) is "Engl ish Specific 

" ( 1 983) notes that it is only where from purpose to topic. 

This type of is uniquely concerned with anticipated future ish of, for 

example, scientists requiring for postgraduate reading 

conferences or working in institutions. However, (1983) further that 

this is not a separate type ESP. Rather it is an integral component of 

programs which focus on situational language. situational 

determined based on the interpretation of from 

used in target workplace 

three of to some extent study is concerned about 

courses or 

has been 

of authentic 

Academic and Occupational Purposes" which is also divided three branches and one 

of them is English Science and Technology. branch focuses on the of 

English in and Technology sector as English for Civil English 

for Computer Science and Engineering, Technical purposes etc. This 

EST, can classified into two areas; are known as ish for 

Purposes [henceforth and for Occupational [henceforth 

such as a J engineer, a technician etc. whose 



intention is to use English in their job sectors to communicate with officials for 

purposes. 

2.4 ESP in Bangladesh 

has bright future in our new world at century. In our country, we also 

I 1 

skilled people having good of relevant to But it  is a matter 

regret that very intuitions in our country are 

competitive world, we need skilled people who have 

E SP courses. In this highly 

command over English for 

this purpose ESP has no alternative. In many cases, lack proper ESP materials also 

in Bangladesh. 

of Scholars 

There are 

Basically all 

opinions and ideas of course. It nA''''''''''"'1 on individual ""''''''"', .,, 

opinions on how language can be learned 

6) points out "the first ability required in order to 

Gatehouse 

I y  communicate in 

occupational and academic settings is the ability to use the particular jargon according to 

that specific context". like Richterich and (J point out 

to 

desirable." 

Needs Analysis is most used situations 

. They further "the aim is not only to but 

importance, to find out what is indispensable, necessary or 
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course depends on language situations, how can teach for its 

users. So West (1994) claims, Needs is essentially a pragmatic activity focused 

on situations although In sLich as nature of 

and curriculum. 

According to some other researchers ESP course also depends on some other things. 

example: age level, psychological factor, motivation, inhibition etc. 

(1985:96) "positive attitudes motivation are to success in 

second " (1985:96) further points out 

Motivation in second language learning is a complex phenomenon 
which can define in terms of two factors: communicative 
needs and their attitudes towards second language community. If 

need to speak the in a wide range social 
situations or to fulfill professional ambitions, they will the 
communicative value of the language and will 

to (p.97) 

(2007: 2) suggests in his writing a communication 

communication depends on sub skills. He says: 

A successful oral communication can be characterized by spontaneous 
use sub-skills in intelligible pronunciation, right choice 
words, phrases, appropriate constructions and finally, 
contextualized use of of 

not always result in 
However, deviations of these categories 

of a conversation. 

oral 

Lightbown and Spada (2000) claim adult learners capable of doing 

communication but pronunciation, accent can differ from learners: 



Many adult second language learners become capable of 
communicating very successful in the language but, for most, 
differences of accent, word choice or grammatical features distinguish 
form native speakers. (p. 25) 
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So the researcher here tries to develop a tentative sylJabus which can help overseas 

workers to improve their communication skills. At the same time workers will find an 

interesting syllabus which will motivate them to learn. Teacher can teach overseas 

workers depending on communicative method. Researcher's suggestion is that a teacher 

should be eclectic to maximize the learning output when it is needed. That is why ESP 

course is effective and it depends on particular domains. 



Chapter- Three 

METHODOLOGY 

This chapter provides an account of the methodology of study and 
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discusses the 

nature of the design, theoretical framework, sampling, data collection 

instruments, method of 

3.1 Research Design 

collection, data procedure and obstacle encountered. 

is an attempt to identify the problems and of spoken Eng\ish for 

overseas This study combines both quantitative and qualitative 

deal with for Occupational Purpose' and (J 983) notes that it is only 

where emphasis shifts from purpose to topic. This type of is uniquely concerned 

with anticipated future of English needs. However, he further that this is not a 

type of rather it is an integral component of ESP courses or programs which 

on situational language. This situational language has been determined by 

interpretation of from analysis of authentic in target 

workplace Quotations and suggestions of various scholars are used in theoretical 

framework to support the importance and of the study. Information collected 

through will form the basis of research. 

3.2 Theoretical Framework 

Every research a framework on which it Data and 

information are colleted either to suit the framework or to support the framework. In ESP 

courses, needs analysis plays the most important role. The course is learner 
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so focus goes onto their an course to cope 

with the areas of 

Richterich and Chancerell (1987) point out Analysis is most often 

where learners in situations face very similar difficulties. aim is not only 

to identify elements but to establish relative importance, to find out what is indispensable, 

or desirable." 

They also mention (1987:13 )  "ESP is an approach to ing in which all 

as to content are on learner's reason learni 

They (1987: 19) identify target needs as "what the to in the target 

situation. " For describing the term 'target needs', they carry ideas Necessity and 

Lacks. In their (1987) opinion 

We can call the need determined by the demands 
target situation, is, what the learner has to know in order to 

function in the target situation. example, a or 
to understand business letters, to communicate 

conferences, to the necessary information from 
and so on. . .. what the knows so that 

decide which of lacks. 
be to read texts in a particular subject area .... 

.... ""·\>1<·""'" the two can referred to as the leamer's lacks. (P.p. 53-

In 1976, a workshop was at lJL..w.l'LI. (Dhaka) on Problems and Policies 
Rationale for a Teaching There Rahman identified 
"three kinds of need for learners English in Bangladesh . . . .  (a) (b) 
Occupation and (c) Study needs . " 

to Khan (2007: 1), IS generally that pronunciation 

difficulty, inadequate knowledge of grammar inappropriate use of vocabulary 

badly learners' oral pronunciation." further claims "cross-cultural 
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understanding among users of English all around (native and non-native) the world needs 

to be developed that it can promote mutual understanding in communication." 

In Khan's research (2007: 12), he gets response from various teachers about learners' 

common mistakes in oral communication. He finds that students create problem in 

using adverbs like hard and late; for example, 'worked hardly'. They fail to convert 

words from one part of speech to another especially between nouns and verbs. In 

regard to pronunciation, usually they do not use long vowel sounds. For example 

bird, father, food etc. When they make sentence they have troubles in using 

prepositions, adverbs. It is also noticed that Sub-verb agreement, tenses, prepositions 

always create a big problem in speaking English. 

Khan (2007: 2) suggests in his writing for a successful communication which can be 

characterized by its spontaneous use of sub-skills in speaking, intelligible 

pronunciation, right choice of words, phrases, appropriate sentence constructions and 

finally, contextualized use of meanings. Slight deviation from any of its categories 

may not always result in communication breakdown or misunderstanding between 

interlocutors. However, serious deviations of these categories might lead to an 

unsuccessful end of a conversation. 

Successful communication is inevitable part of language learning. There is no alternative 

of it. Another researcher Harmer (1998: 88) mentions some good speaking activities. He 

points out 



Good speaking activities can and should be highly motivating. If all the 
students are participating fully and if the teacher has set up the activity 
properly and can then give sympathetic and useful feedback- they will get 
tremendous satisfaction form it. Many speaking tasks (role-playing, 
discussion, problem-solving etc.) are intrinsically enjoyable in themselves. 
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Brown and Yule (1999: 26) say "correctness in terms of pronunciation is also, as we have 

remarked a frequent goal in spoken language programmes." 

Noordin and Samad (2001: 3 )  propose for a Spoken English syllabus as "The syllabus is 

closely associated with notional/functional type of syllabus as it emphasizes on 

communicative language teaching and learning. It reflects how English is used in 

everyday life where specification is on the notions, concepts and topics learned to enable 

them to communicate effectively." 

3.3 Setting 

The setting of the study will be informal and the interviews will be conducted among 

various workers who are going abroad for job. Participants will be asked to fill up 

questionnaires which will ultimately lead to the development of the syllabus. A careful 

and detailed study will shape the final syllabus. 

3.4 Sampling 

For this study, participants from different areas will be selected to fill up sample 

questionnaires. So, to a large extent, the respondents will be selected randomly (only a 

few respondents were known to the researcher). For this study, 40 people of ongoing 

workers will be selected for interviews. In the manpower office, the researcher has two 

known persons who assure him that they will help in collecting data. 
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Instruments 

For this I'PC<'<>"I" will 

digital camera will 

hope that participants will 

3.5.1 Interview 

through interview and questionnaire. Besides, a 

a record of the interviews conduced. The researchers 

('() ... nf'r;:,'tp with him. 

Most of the interview questions are some questions are open-ended. 

the last two open-ended questions, only points I be noted on 

3.5.2 Questionnaire 

The format of the questionnaire is shown in 

questionnaires comprised 

Q I and Q2 are open-ended; '" n,�rUI 

are close-ended in. 

opinions or comments in 

of 

blank 

A Both of the 

Appendix-A, only 

Q3 and QI0 

can give their 

with the help of different samples found in 

other sources are used, the researcher does not take 

Though internet 

exact sample questionnaire 

from source.The researcher prepared the questionnaires with 

Supervisor. For this, internet and other sources were used but 

any sample questionnaire which matched in our context for this study. 

3.6 Data Collection Procedure 

Through questionnaire and interview, the data will be collected. For 

the researcher will go to a manpower office with the 

he may take help from his relatives to reach other At 

did not 

at 
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them might be unwilling to fill up the questionnaire, but later they would realize the 

importance of this research and decide to provide necessary information for t his study. 

The researcher must ensure that their names and addresses would be kept hidden. 

3.7 Data Analysis Procedure 

At first, in the data analysis procedure part, the questionnaire of oral interview will be 

checked. Through questionnaire and interview, the data will be collected. For collecting 

data, at first, the researcher will go to a manpower office named A VR Bangladesh 

Orbitals Enterprise Rivoli Manpower Services. The researcher will talk with some 

overseas going people in that office with the assistance of two well-known employers. 

However, before the final survey the researcher went to the office to get sample 

responses. At first, seven people are responded to provide information that day. The 

following day rest of the respondents replied to the researchers. Most of them were 

unwilling to fill out the questionnaire and participated in interview but later on, by 

realizing the necessity of this research they decided to provide all necessary information 

for this study. 

This questionnaire consists of five questions and each of t he questions provides 

infonnation about a participant's needs and expectations of Spoken English skill. (See 

Appendix - A), 

Q1 .  What are the common problems you face while speaking in English with others? 

Q2. For what purpose do you need English? Write briefly. 

Q3. If you go abroad, where will you use the language specifically and with whom? After 

doing the course, did you speak in English regularly with your friends, relatives, 

neighbors and other family members? 
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These questions are linked with the next one and if the answers of a student were not 

satisfactory or negative; naturally it would reflect the necessity of a Spoken English 

course for the student. 

The next questionnaire (Appendix-B) consists of 6 questions which provided information 

of learners' knowledge and problem on using various items such as tense problem, 

educational qualification, age level etc. Rests of the questions were asked to know a 

learners' ability on pronunciation, jargon, using fixed expressions and psychological 

factors that affect during conversation. 

3.8 Obstacles Encountered 

The data will be collected in an informal way. Since most of them will be unknown, they 

might not feel to share their thoughts and ideas with the researcher. So, the researcher 

must have to ensure that their names and addresses would be kept secret and in future this 

study would bring a positive result for others in terms of Spoken English. Overall, it can 

take more than a week to conduct the interview. 



21 

Chapter- Four 

RESULTS ANS DISCUSSION 

This chapter presents the results and d iscussion of the interview and quest ionnaire. The 

results are analyzed qualitat ively and d iscussed in terms of the findings. At the end of this 

chapter, on the basis of i nterview, quest ionnaire and results, a tentative /expected syllabus 

is prepared. 

4.1 Introductio n 

This research is a descriptive, exploratory and survey study. Tables are used in different 

pages to provide a clear and specific idea about the find ings and results of interview and 

questionnaires. 

4.2 Analysis of the I nterview data 

The data of the interview (Questionnaire -1 ) was tabulated in Table 4.3 on the next page 

and later on the quest ions were sequentially analyzed and d iscussed on the basis of the 

find ings. 40 respondents took part in interview which is focused on "A Needs Analysis 

for Overseas workers." The interview quest ionnaire consisted of 10 questions. Here in 

this tabulation sheet some quest ion answers are interpreted wh ich can lead researcher to 

ident ify workers pract ical demands on English spoken syllabus. The tabulat ion sheet 

shows 20 workers record randomly out of 40 workers. 



Tabulation of interview data (Questionnaire -1) 

Table 

Learners Response 

Needs overseas workers, Questionnaire 

Serial Uyou go For what Which skill How How often 
No abroad, purpose do areas do you frequently do you 

where you need common need more do you over speak in 
wiilyou English? problems 

improvement? come the 
English 

use the Write you face with 
language briefly. while basic friends ? 
and with speaking in sentence 
whom? structure of 

with . English? 
others? 

Wi With To Lack of Always Occasionally 
communicate vocabulary 
with 

W2 With For Pronunciation Speaking, Never 
foreign communication problem Listening 
people, in 
the 
situation 

W3 With To Grammatical 
communicate Problems 
with 

For Fluency Speaking, Sometimes 
communication problem ! Listening 

I people • writing 

To Sometimes 

situation 



W6 

W7 

W8 

W9 

�
W 10 

Wll 

! W 12 

With 

, 
abroad 

To 
communicate 
with foreigners 

With For 

With 
foreign 
people, in 
the target 

people in 
abroad 

With 

, abroad 

With 
foreign 

communication 

To 
communicate 
with foreigners 

To 

To 
communicate ' 
with 

Pronunciation 
Problem, 
Grammatical 
Problems 

Grammatical 
Problems 

Pronunciation 
problem, 
Grammatical 
problems 

Pronunciation 
Problem, 
Grammatical 

Pronunciation 
Problem, 
Grammatical 
Problems, 
Lack 
vocabulary 

With 
foreign 
people, in 
the 

To Grammatical 

with foreigners 
. vocabulary 

Speaking, 

Reading, 
Writing, 

Reading, 
Writing, 

Reading, 

I 
Writing, 
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Never Rarely 

Occasionally 

Always 

Occasionally 

Occasionally 

Occasionally Sometimes 
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situation 

W 13 With To understand Pronunciation Speaking, Occasionally Rarely 
foreign foreign people Problem, Listening 
people Grammatical 
abroad Problems 

W 14 With To Pronunciation Reading, Sometimes Sometimes 
foreign communicate Problem, Writing, 
people, in with foreigners Grammatical Speaking 
the target Problems 
situation 

W 15 With To understand Grammatical Speaking, Sometimes Occasionally 
foreign foreign people Problems Reading 
people 

W 16 With To understand Pronunciation Reading, Always Occasionall y 
foreign foreign peopl e Problem, Writing, 
people Grammatical Speaking 

Problems 

W 17 With To Grammatical Speaking, Occasionally Alway s 
foreign communicate Problems Listening 
peopl e, in with foreigners 
the target 
situation 

W 18 With For Grammatical Reading, Occasionally Sometimes 

foreigners communication Probl ems, Writing, 
and understand Lack of Speaking 
them vocabulary 

W 19 With To understand Lack of Speaking, Occasionally Sometimes 

foreigners foreigners vocabulary Listening 

, 
abroad 
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W20 with For well Fluency Speaking, Always Occasionally 
foreigners communication problem Listening 
in job 
sector 
abroad 

Analysis and discussion of the interview data (Appendix -A) is given below: 

4.3.1 Ql, Q 2, Q3, Q4, Q5 and Q6 

The first question (Questionnaire 1) is used to know where will you use the language and 

with whom? Question 2 is- for what purpose do you need English? Surprisingly, the 

researcher understood from the respondents' answers that the course did not fulfill their 

demand or expectation in their earlier academic education. Informally some of them 

expressed "the time constraint of the course", "classmates' passive attitude when they 

speak", "teachers' restriction of using only English in the classroom" etc. which led them 

to keep silent in the classroom. As a result, they could not ask any question or talk about 

their problems. Some of them spoke in English in classroom when their instructors 

created pressure on them. Out side the classroom, they were not interested to use English 

in their conversation. The researcher realizes from the responses given through the 

questionnaires that they have no good command over English, some of them want to 

develop one or two particular skills of language such as speaking or listening. The 

researcher also found that they are basically shy to produce Engl ish language and they 

have never been in a position to communicate with their friends in English. From the 

question no 4, 5 and 6, researcher discovers that most of the overseas workers want to 

improve speaking and listening skill. Some of them want to improve reading and writing 
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skill as well. The other questions also indicate that, how they interact, mode of 

communication etc. From that researcher came to know their practical knowledge of 

English. 

4.4 Analysis of the Questionnaire Data 

The data of the Questionnaire 2 is tabulated in Table 4.5 and later on the questions were 

sequentially analyzed and discussed on the basis of the findings. 40 respondents took part 

in questionnaire part and it consisted of six questions to find out the problems of the 

people who want to go abroad for jobs or other purposes. 

Tabulation of Questionnaire Data (Questionnaire 2) 

Table 4.5 

Learners Response 

(Questionnaire for prospective overseas workers) 

Serial What is your Which age Which What Which of the How often 
No highest level do you country kind of Following do you 

educational belong to? are you job will 
areas are you watch/ 

q ualiflca tion? going to? you be Listen 
doing facing 

English on 
there? problems TV? 

while using 

English? 

WI HSC 26-30 England or Official Tense or Voice 1 hour 
South Africa 

W2 BA Degree 31-35 Malayasia Manual Structure, 3 hours 
Vocabulary 
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W3 SSC 21-25 India Official Grammatical Sometimes 
Problems 

W4 MA in History 36 America Official Pronunciation, As much as 
EngJand Fluency he can 

problems 

W5 SSC 26-30 Chlna, Japan For any Tense or Voice Sometimes 
kind of Structure, 
job Vocabulary 

W6 HSC 26-30 Saudi Arabia For any Grammatical Sometmes 
kind of Probl ems, 
technical Vocabulary 
job problem 

W7 BA Degree 31-35 China, Japan For Pronunciation Sometimes 
Driving Problem, 
purposes Grammatical 

Problems 

W8 SSC 26-30 Japan For Pronunciation, Never 
Driving Fluency 

problems 

W9 HSC 26-30 China Official Pronunciation Rarely 
job problem, 

Grammatical 
problems 

W 10 HSC 31-25 England To do job Pronunciation Sometimes 
at problem, 
restaurant Gram matical 
or hotel problems, 

Vocabulary 
problem 

W 11 MA in 31-35 England or For Pronunciation 3-4 hours in a 
Statistics America official problem, day 

job Lack of 
vocabulary 

I 
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W 12 HSC 26-30 Singapore, For Grammatical As much as I 
China official problems, can 

job Lack of 
vocabulary 

W 13 HSC 21-25 Japan, China For Pronunciation 2-3 hours 
official or problem, 
driving Grammatical 
purposes problems 

W 14 SSC 31-35 Any English For Pronunciation As much as I 
country official problem, can 

job Grammatical 
problems 

W 15 HSC 3 1-35 England Work In Grammatical 3-4 hours in a 
hotel & problems, day 
tourism Lack of 

vocabulary 

W 16 3 years BA 31-35 England or For FI uency As he can 
degree South Africa driving problem 

W 17 HSC 2 1-25 England or For any Pronunciation Trying to 
New kind of problem, watch 
Zealand official Grammatical English 

work problems movie as 
much as he 
can 

W 18 BA in 2 1-26 Any English For higher Pron unci ation 3-4 hours in a 
Economics native education problem, day 

country Vocabulary 
problem 

W 19 HSC 21-25 Malaysia or For Structure, Sometimes 
China Driving Vocabulary 

purposes 
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W20 HSC I 26-30 England To work Pronunciation 2-3 hours in a I 
in hotel & Problem, day 
tourism Vocabulary 

problem 

Analysis and discussion of questionnaire 2 is given below: 

4.5.1 Q1, Q 2, Q 3, Q 4, Q 5 and Q 6 

These six questions of questionnaire 2 are prepared to find out the respondents' 

knowledge on grammar and his! her personal information. Ql has been put to know 

'what is your highest educational background?' From the questionnaire2, researcher 

came to know that most of workers (26 workers) completed SSC or HSC level. Rest of 

them have BA Degree or others qualification. The question no 2 is asked to know which 

age level the workers belong to. Most of the workers who want to go abroad are in the 

26-30 age level. Other overseas workers are in 21-25 or 31-35 age level. So the 

information by the overseas workers proves that they are young and energetic as well. 

Question no 3 is to find out the information 'Which country are you going to?' Different 

information is taken out. Some of the overseas workers want to go China, Malaysia, or 

Singapore etc. Some of them want to go to English native countries for example England 

and America. Researcher finds out that they want to go to these countries where they can 

use English as a medium of communication. Question no 4 is asked to find out 'What 

kind of job will you be doing there?' Researcher finds out many possible answers of that 

question. For example: some workers will do work in hotel & tourism, some will do 

official work, some of them want to do driving profession etc. The next question no 5 is 

asked for 'Which of the following areas are you facing problems while Llsing English?' It 



information to that overseas workers probl ems 

regarding are not 1 00% capable communicat ion in 

They have problems in voice change, pronunciation, vocabu lary grammatical 

aspects or fluency etc. The final question to the workers is personal. The question is 

asked for ' How often do you watch/ listen ish on TV?
, 

Different partic i pants answer 

Some them wrote 1 hours, some of them wrote 2-3 hours, some of 

write 'sometimes' or ' occasionally'. ,'-v" ",,,,, recorded these answers in the tabu lation 

randomly. The tabulation sheet also proves that 

questions are prepared to identify their problems in relation to 

they find difficulty while "'fJ,,,,,,n."'F, or not? In a 

and six questions are to know 

as wel l . ical these 

aspects. Do 

grammar is 

The finding (Table 4.2) is a reflection of the respondents' 

in grammar. Researcher understood form the questionnaire that expresslons & 

j argons might work effectively in particul ar for them. It means that they do not 

have sufficient knowledge on vocabu lary for a minimum of com n1un what 

find they informed to the researcher by the questionnaire answers. That i s  

has shown that most of the overseas overall IS not quite 

4.6 Design of a Tentative Syllabus 

On basis of the questionnaire data and resul ts, it  is that most 

problem in grammar, pronunciation, vocabulary lack o f  confidence 

in English. It is also necessary to connect theory of  l anguage and learning, 
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infrastructure, of and class duration, goal of l ab u s  teaching 

methodology and a syllabus content will teachers or instructors for 

conducting the class successfully. researcher thinks that if 

, 'partner' or a 'guide' it will 

teacher plays the 

for the workers to 

overcome their in no So, sy \I abus for nt'I'.<, ... ,>" overseas 

workers would be particularly based on their problems needs. 

4.7 Theory of Language and Language Learning 

has priority on cammun approach far Spoken 

problems regarding is on 

materials IS based on 

knowing not only form of 

syllabus. 

what to to whom how to 

say it any given situation. It deals with social and cultural knowledge of who may 

speak or may not in certain situations when to speak and when to remain 

++""'''nt positions and how to talk to persons of 

(1988: 1 9) suggested "Cultural 

For this reason, Conningsworth 

pose problems to learners of 

where the political, or religious differences are great ." 

focus on teaching a bit language 

function . The would 

through 

(grammar) which can 

form in context 

and without form could 

particularly 

would 

to express a 

and 

no verbal are 

communication. the instructors would not vWJV';;' v either structure or functions but 

should both. a result, the instructors would follow both structural sy llabus and 

functional syllabus. In structural syllabus, items are graded so that simpler and more 
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immediately usable structures the more complex ones. I n  this syllabus, functions 

are concerned with behavior and the intention of the for 

example, describing, requesti ng, etc. So fu nct iona l  

appears to be on i n  use; for i nstance, about traveJ , making travel 

a meal ,  shopping or bargai n i n g. 

syllabus is communi cative teaching based. students I I  develop 

speaking ski l l  through active parti cipation In I."-"" V" J which requIre to 

their ideas and opinions i n  

would essentially 

communicative 

creative 

between a l l 

In this course, the ,...,avl l ',- ,  

function wou Id 

i n  

partic ipants and the various activit ies. The i nstructors wou l d  actua l l y  use 

or instructors 

to 

classroom 

as a to s i mulate real world. i nstructors wou l d  play a set of secondary roles: 

first as organizers of resources and resource themselves, second as ides within  

classroom procedures and activit ies. The i nstructors would m a ke personal connection 

wou l d  show I n  

performance i n  course allowi n g  some of choice so that ult imate l y  

personal style would be reflected through his/her task.  After a 

review sess ion would be i n troduced frequently at the end of two / 

understanding of students. 

syllabus would i ncorporate both functional activi t ies and soci a l i nteraction 

c l asses, a 

to see the 

The act ivit ies i nclude conversat ion sessions, role-play, s i mu lat ions etc. The 
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teachers or instructors would follow combinat ion of both Audio-l ingual method and 

Communicative Language Teaching Approach. The Audio-lingual method is an oraI

based approach. The emphasis is  on every day spoken conversat ion with particular 

attention to pronunciation. The instructor would introduce stress, intonat ion and typical 

pronunciation problems in some classes. For these audio,  video or any k ind  of music 

system can be used. Structural patterns in d ialogues about every day situations are 

imitated and drilled (individually) unt i l  learner 's responses become spontaneous. This 

aural method emphasizes on using target l anguage only in the classroom. 

Teaching material s in communicative approach emphasizes the process of 

communication such as using language appropriately in different types of situat ion,  using 

language to perform different kinds of tasks such as aski ng questi ons, getting 

information and using language for social interact ion with  other people. Though 

grammatical rules would be taught to form grammatical ly correct sentences, the emphasis 

is laid on how, when and where to use these sentences and to whom. The course mater ials 

would focus on the knowledge of the rules of speaking i.e. knowing how to begin ,  sustain 

and end conversations, knowing what topics to talk about in different situat ions, knowing 

which approaching forms to be used with di fferent persons in d ifferen t  si tuations. The 

materials would stress on ways to respond to di fferent types of speech acts. The teachers / 

instructors would also teach common words, jargons, phrases and sentence structures in 

aural-oral approach with emphasis on pronunciation. Structural patterns i n  d ialogue 

would be shown to students until their responses become habituated . 
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4.8 Infrastructure : 

In frastructure plays a vital for learning any It i nd icates 

arrangement and the classroom environment. better teach ing Jearn 

equipment such as white board, OHP, audio equipment, marker, headphone, multimedia 

etc. can used depending on of course and ava i l abi these 

resources . It would comfortable and attractive if it is also an air-cond i tioned room. 

sort environment helps to learn better. 

4.9 of Class and C lass Duration 

A classroom should consist of 20 students. In a sense it is good that it Wall Id  to 

a or of different types activit ies such as role-play, 

group discussion etc. in classroom. The time al located for the course is 2 hours 

a week two months. the class w i l l  start in the 

4.1 0  Goal 

The main purpose is to p repare overseas workers to commu nicat ive i n  

divided i n  two ways: 

a. Conversations with peers and Teachers: 

overseas workers have to know how they wil l  talk with thei r  

i n  their working area. 

b. Social com munication: 

will not only communicate with other workers and authorities 

[t can be 

also with 

people who live in  that community. Because, a famous proverb is - "Human is  a social 
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being"; so, it IS to communicate with the For this reason 

learners have to know style of conversation. In language they 

have to move and and face various real istic  situati ons in 

malls etc. 

4.11 Methodology 

Researcher communicative language teaching approach can an 

To some the two popu teaching approach to learn language 

methodologies are-One is other is Aud io-lingual. Sometimes tas k: based 

learners to learn English through various ki  of tasks. can 

Communicative is widely commu n i cat i on 

functional English. CLT, have to do work, group work 

help learners to face a real situation more confidently , It is also 

mention that these have on commun icative learning n,.r"" .�,oC' 

etc. 

to 

Along 

with Communicative Approach, Audio-lingual method would lIsed i mproving 

pronunciation. helps ?><lr'n?>"',, to 

""l'U�I"'.") are common in such as 

meet you' 

4.12 Syllabus Con tent:  

Syllabus content is prepared which would help 

performers after finishing the course. Though our 

dialogues eas ily, More or some 

'G ood mom n to 

overseas to 

have a min i m u m  level of 

in English, to them more skilled, we include common grammatical, 
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functional features as wel l  as some activities that would be effective in target s ituation.  

The Sy l labus Content is provided on the fo l low ing page:  

* The Map of the Syllabus Content for Overseas Workers 

Lesson Topic Functions Gram m ar Vocabulary 
No or Or 

Lesson Structure 

Introduce Greeting, Simple present, present G ood morning, thank 
yourself and i ntroducing, perfect, simple past, you, how do you do, nice 

1 
meet others exchanging personal preposition, to meet you, come from, 

information; WH question s tudy 
ro le-play acti vities. 

Asking Using different I 'd  l i ke . . . .  . . . . Used to, quickly, l ike to, 
information, expressions, role play Can I . . . . .  . . . . . .  cioctor, prescri ption, si ck, 

2 requesting, Adverb, WH questi on, bye, see you 
suggesting, modal verbs, s im p le present 
ordering, and present perfect 
permission for 
leaving 

First Expressi ng l i kes and Noun, adjective, verb, Worst, terrib le, 
impression d is l ikes adverb, sub-verb surprisi ng, amusing, 

3 agreement, prepositi on, I warm l y  invited 
s imple present I 

Talking about Expressing emotions, Past tense , prepos iti on, A m p l e, l ounge, gathering 
student l i fe i nterests ; describing adj ective, subj ect-verb . hes i tat i on 

4 events, facts agreement 

Next-door and Describing Adjectives, yes/no Cautious, hardheaded, 
fri ends personalities, q uesti ons, pre position, aggressive, talkative, 

sympathizing, giving adverb, noun, s u bj ect-verb consci ous, reali stic, 

5 complements, agreement soggy, com petitive 
expressing wi shes; 
role-play 
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7 

8 

9 

1 0  

1 1  

1 2  

1 3  

1 4  

Introduce 
'Phonetic 
Symbol s '  

Jargons 

The worl d as a 
global v i l l age 

Global i zation 
and 

Pronunciation, 
l i stening to phonetic 
symbols ,  d ri l l i ng 

Tal k i ng about 
responsi bi l ity 
A nd duty 

To understand 
subj ect related 

• vocabulary 

G i vi n g  i nformation, 
. shari ng i deas, 
• pronunciation, 
I reduce shyness 

Giving i nformati on,  
sty l i st ic  

fractures maki ng 
comment , 
pronu nciation, 

. 44 sounds such as la/, Ih/, 
li:/ etc. 
Previ ous 

Shou l d, 
mustn ' t  

Active and 

car, taxi 

look 

loop, 

currency 

Price h i ke, rice , flour, 

era, adverse 

Mono l i ngual, b i l i ngual, 
emerge, respective 
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d iscussi on 

Cultural Descri bing behavior/ Adjecti ve, s i mple present, 
• ways of l i vi ng, subj ect-verb 

1 6  · co mpari ng, adverb 
I di scussion 

• 
Food hab i ts and • Present tense 
ways eating • action, to be + used to + 

1 7  • 
maki ng comments, gerund . . . . . . . 
pronunci ation 

The Descri b i ng events Questions, s i mple past , celebrate, 
i nternational • passi ve 

1 8  
Mother 
Language Day 

and Descr ibing Simple present, noun, absorb, 
celebrations in  and cultural festivals adjecti ve, adverb, subj ect- ela borate, enj oyable  
different verb 

1 9  cultures 

20 

4.13 

At end of the course, the instructors/ teachers will evaluate the The 

evaluation would be this-

( 1 )  Situation wise Role-Play- to 1 to some dialogu es and then 

act them out. After role-play is finished, the stu d ents wou ld el ic i t  relevant 
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vocabulary- the grammatical and vocabulary that they learn from the function, 

context roles the interlocutors. 

(2) Watch ing some about the p icture in pairs. 

(3) Students will ind ivi dually speak fou r to five minutes on a topic 

(Extempore speech). 

(4) Oral ( indiv idually or in a pair) conversation wi th the teachers. 

To sum up, i t  is necessary to mention that thi s  syllabus is not eclectic in rather it 

is an of the on of s and That 

is why thi s  syllabus i s  t itled as an , or a 'Tentative' sy l l abus.  It would be 

effective, if  i t  could tested classroom. In such case, 

theory, and duration of syllabus content may vary. 

personality, s incerity and qualification as well as motivation, 

and responses might also i nfluence on the success of the course. As 

att i tude, 

personality 

it a lso 

on the students' evaluation ,.., .. r. f' P 'C C  which would be sensit ive for the success of 

and the course. So teachers or i nstructors should 

response, attendance, performance in the classroom, 

they would be evaluated 

carefu l  about students ' attitude, 

and on of these 
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6. Conclusion 

The potentiality of th i s  study comes from ESP which is  based on purposes and needs of 

the learners. S ince its origin, it has been changed and st i ll changing day by day to serve 

up different sorts of learners to fullfil  their demands. To keep it in mi nd , t h i s  study took 

an attempt to find out problems and needs of people desiring to work  abroad. After 

analyzing data, a tentative or an expected syl labus had been prepared to provide them 

with confidence, strength, motivation and lessen shyness or hesitation to face a real 

situation. Technological development and global ization of the world is go ing on s ide by 

s ide. In this  world of global ization, we need to produce manpower who are not only 

skilled i n  respective areas but also have effective language commUIl icative ski l l s. 

Bangladesh depends largely on foreign currency sent by the overseas workers .  So both 

government and non government i nstitut ions shou ld introduce more ESP courses to cope 

with the practica l demands of th is  modern world. 
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Topic: English communicative needs for overseas workers. 
(You can tick more than one option in answer) 

Name is optional; you m ay write your name at the top of the 

<MrI � \5l19ff.1 � \'5m 

Appendix -A 

Questionnaire 1 

1 .  If you abroad, where wil l  you use the language specifically and with 

3.  

whom? 

(\5l19@1 � � � � I!l�� 

For what purpose do you need English? Write 

(� ��� ? ���C9f ) 

What are the common prob lems you face 

others? 

( \6l'4JC>'t'i1 JJtt� �OT.:�= �Q)19f<P� � 

speaking with 

a) Pronunciation problem 

(� �t�) c )  Grammatical 

b) L ack vocabulary 

�Ji) d) Fluency 

problem t"",:r:::r.;:;= �Q)1 � � 

4. Which skill  areas do you need more ' ''''1',,,.("\, 

� � � 151<'l \,!)J 
�) b) Reading(� (;l;Ii<:il!) c) Writing (CO'l�<! 

d) Listening (� �) I 

5. How frequently do you overcome the basic sentence structure 

speaking? 

a)Always (�) b) Sometimes(�(jJ) c) Rarely (��) 
d) Never( �) 

in 



7.  

8 .  

9 .  

1 0. 
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? How often do 

a )Always 

in English with 

b) Most of the time c) Occasional ly (��) 
d) 

How often do 

speaking ? 

( � NS:f1 

hesitation or i s  an obstacle to your 

a )Always 

d) Never( 

What would 

a) 

c) 

b) Most of the time O ccasionally 

your mode of communication in overseas ? 

b )Telephone ( 

(� �) ( d) � )  

Have you ever done any spoken If 

course 

( � �  � cm:JtI1 <jS.\b 

a) 2 Jf�) b) 1 month c) 3 months ( 

d) 6 ( � )  

were you with course ? 

( \5l1� � �  � 

) b) No ( "it )  c) ( � <i"l"l ) 

) 

was the 
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Questionnaire 2 

1 .  What is your highest educational qualification ? 

('5fi9f'ml � �� 8Il� f<r ?) 

Ans : . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

2 .  Which age level d o  you belong to? 

( '5fi9f'ml <rWf � ) 

a) 2 1 -25 b) 26-30 c) 3 1 -35 d) Above 40 

3 .  Which country are you going to? 

('5fi9fR c<!l1<1 � .  QTC\5 �?) 

Ans . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

4 .  What kind of j o b  will you b e  doing there ? 

(f<r � � '5fi9fR � ?) 

a) Manual b) Official c) Specify . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

5 .  Which o f  the Following areas are you facing problems while using 

English? 

� c<!l1<1 � '5fi9f'ml � � � I 

a) Tense (�) b) Voice (<rtDJ) c) Pronunciation (� ) 
d) Vocabulary(�) e)Structure ('»ir1 .21�) f) please specify if others (<@r 

� � � � �) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

6.  How often do you watch! Listen English on TV? 

(��� cxt� � '5fi9fR <;l�Q� � � cm:� �-;q� �?) 
p lease specify if  others (<@r � \!)C<1 � � �) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

45 



Appendix -B 

Questionnaire 2 

What is your highest educational qualification ? 

(\5fl� � M1� c<TI� f<Js ?) 

Ans : . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Which age level do you belong to? 

( 15f\� � �  ) 
a) 2 1 -25 b) 26-30 c) 3 1 -35 d) Above 40 

Which country are you going to? 

(\5fl� � � � �?) 

Ans . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

What kind of job will you be doing there ? 

(f<Js � � \5fl� � ?) 

a) Manual b) Official c) Specify . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Which of the Following areas are you facing problems while using 

English? 

� � � I5f\� � � � 1 
a) Tense (<W'f) b) Voice (<ftDJ) c) Pronunciation (� ) 
d) Vocabulary(�) e)Structure (� �) f) please specify if others (� 

� � � � �) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . .  

How often d o  you watch! Listen Engl ish o n  TV? 

��m � 1SMJ 15f\� � � �� CIfC� <!!<!� C"�?) 

please specify if others (� � � � <p@ �) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . .  

45 


