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ABSTRACT

Communicative language teaching (CLT) was originated in the 1940s during the tradition of the

British language teaching tradition (Richards and Rodgers: 2001, 153). According to Siddique

(2004:16) CLT entered the arena of English language teaching in Bangladesh in the 1990s, and

it was introduced to the secondary school level classroom with a series of communicative

language textbooks entitled English For Today. In CLT approach, teachers tend to help learners

in the way that motivates them to work with the language. Generally, CLT approach focuses on

fotlr basic language ski1ls (i.e. listening, speaking, reading, and writing). According to Siddique

(2004: 17) in Bangladesh majority of the teachers at the prinnary and secondary level do not have

competence in the four basic skills. Generally, students enrolling in different madrasahs tend to

face difficulties in coping with CLT approach, English texts, and the syllabus.

The study investigated the feasibility of CLT in class VI in different madrasahs. The researcher

visited five different madrasahs in Gazipur and Uttara to collect the data. The data was collected

from 50 students and five teachers through questionnaires. The data was collected frorn the

students in the classroom. The researcher took the last 30 minutes to explain the questionnaire

and gather the data. The data was also collected from the English language teachers in the

teachers'room.

The findings suggest flrat though the present syllabus is based on CLT approach, it has not been

implemented properly in the classroom. Till now the teachers tend to follow the tuaditional

teaching style (GTl'4). Moreover, there is only one English teacher for each madrasah for class

W to X, and most of the teachers have only BA (Pass) degree. The study also found that in the
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English class, teachers tend to use Bangla as the medium of instruction and they encourage

students to memorize grammatical rules and structures. As a result, the students are not highly

benefited. However, some teachers try to speak in English in the class and give them (students)

the opportunity to solve problems and ask questions. Some teachers also practice pair / group

work in the class. Finally, it seems that CLT is very important to teach English language and if

CLT has been implemented properly in the class, it can help the shrdents to improve all the four

basic skills of English language.
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CIIAPTER.l

INTRODUCTION

1.1. Introduction

The principals of communicative syllabus design shess on the fact that learners learn a language

by using it for a particular purpose. The purpose may be a real one in everyday life or it may be

created in the classroom. Class VI is one of the most important stages for learners of any

educatioiral institutions whether it is school or madrasah. Class VI is the fiansition period

because it is the starting point for the leamers to enter into the communicative world .ln other

words, the Communicative Language Teaching (henceforth CLT) syllabus for the English

subject begins from class VI. Class VI is the basic platform for the learners. After passing the

primary/ibtedaial education the students become familiar with the new system in class VI, where

the classroom practice deals with the skills of communicative competence directly as well as

with individual aspects of phonology, morphology, synta,x, glammar and so on' However' from a

discreet point, grammar can be dealt with up to class VIII. In CLT approach, the students are

expected to interact with other people through pair or group work. The teachers help learners in

every way that motivates them to work with the English language. Fluency and acceptance of the

English language is the primary goal of communicative approach.

1.2 Problem Statement

In general, students enrolling in different madrasahs tend to face difficulties in coping with CLT

approach, English text, and the syllabus. There seem to be various problems of English language

teaching in madrasahs, which appeal to be related to the teachers, policy makers and also

, Ibtedaia is Arabic word. Ibtedaia education can be compared to primary education.



materiars developers. It is true that there are differences between Grammar Translation Method

(henceforth GTM and cLT. The teachers tend to use GTM instead of cLT to teach English.

Besides, the changes of sy[abus may create some difficurties for the teachers and the learners'

without having practical knowledge of cLT, teachers may become helpless in the classroom'

pair work and group work are the important factors but students in our country hardly get the

opportunities of doing such kinds of activities. Sometimes, the lack of teaching materials can be

another problem. The teachers are often provided with the texts, chalk, duster and blackboard'

However, whiteboard marker, whiteboard, reference books, CD player for listening practice and

other teaching aids are hardry be found. such materials can herp to teach English according to

the CLT approach quite interesting.

1.3 Research Question

The study will address the following research question'

(1) Is CLT necessary for teaching to madrasah students?

(ri) Is CLT being applied / used properly to teach English in madrasah education especially in

class YI?

1.4 Purpose Statement

The main purpose of this study is to help the learners, the teachers, the syllabus designers, the

policy makers, the material developers and the teachers' ftainers' It will help the learners in the

2
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The right implementation of the education policy can solve certain problems in education sector.

For example, an English language teacher can be trained properly; he or she will be able to teach

the learners successfully. In this way the learners will be benefited.

In Bangladesh, people seem to be eager to learn English day by day. We see its reflections

everywhere specialiy in private institutions. Nowadays the courses in private institutions tend to

be taught in English. In job sector, the medium of instruction of projects, agendas, semi131's s1s

usually conducted in English.

1.5. Delimitation

According to Government of Bangladesh (in Choudhury: 2007,11) there are about 13,000 Aliya

Madrasahs in Bangladesh. It will be very tough to collect data from all the madrasahs. Besides,

time is another important factor. So, for this small scale research the study is limited to five

madrasahs only.

1.6. Limitation

There is hardly any research on madrasah education in Bangladesh in relation to CLT. Hence,

research articles are hardly available in this field.

1.7. OperationalDefinition

There are several terms used in this study that need to be defined. The definitions are given

bellow-
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1.7.1 Feasibilify of CLT

Feasibility of CLT means the extent to which CLT is effective and is being used in different

madrasahs in class YI.

1.7.2. CLT

CLT is an approach. In CLT approach; teachers tend to help learners in the way that motivates

the learners to work with the language. It does not influence the learners to memorize rather it

tends to help to learners to be creative and interactive. In CLT approach, the students are

generally expected to interact with other people through pair and goup work.

1.7.3. GTM

In general, GTM is a very common method of English language teaching in Bangladesh. It is stilt

being used when CLT has already been used to provide greater benefit for the shrdent. Most of

the teachers tend to follow GTM in teaching English Language. A teacher tends to give some

grammatical rules in English language class and the learners generally need to memorize those

rules. Generally, GTM is considered as the traditional way of teaching or learning English.
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CHAPTER.II

LITERATURE REYIEW

2.1 Introduction

According to Dickey (2009: L0) madrasah is an Arabic word, which refers to Muslim

educational institution. Chowdhury (20A7:7) has pointed out that the main purpose of madrasah

education was to teach the tenets of Islam, and subjects like law and jurisprudence, science and

medicine, literature and art. He added that, with the decline of the Islamic world in the 13th

cenhtry, the ptusuit of new knowledge and research was deserted and the madrasahs generally

became schools of religious studies only. He goes on to say that during the colonial period in the

sub-continent, while mainstream education system became secular with English medium,

madrasah education concentated on Islamic studies with Arabic, Persian and Urdu as the

medium.

There are two types of madrasahs in Bangladesh - Aliya Madrasah and Quami Madrasah. The

govenrment-regulated madrashs are known as Aliya Madrasah, which emphasize on religious

subjects along with the lessons in science and humanities. The Ouomi Madrasahs are

unregulated, which concentrate mainly on religious studies.

Choudhury {20A7. 8) has pointed out that rn 1971 there were about a thousand madrasahs in

Bangladesh but since the 1980s, the number of madrasahs has been increasing faster than the

mainstream educational institutions.

5



According to the Government of Bangladesh (in Choudhury 2007:8) io 1999-2005, the number

of secondary and higher secondary institutions increased by 16 percent but during the same

period the registered madrasahs increased by 27 .9 percent.

2.2 Early Islamic Nladrasahs

Anzar (in Choudhury 2A07: 9) says that, the Fatimid Caliph of Egypt established the first

organized madrasah in 1005 AD; this madrasah was forerunner of the world famous Al-Azhar

University in Cairo. Dtring the Abbasid Caliphate in Baghdad, a large number of madrasahs

were established (ibid) Sattar (in Choudhwy 2007. 10) says that in colonial India, Govemor

General Warren Hastings established the "Calcutta Madrasah" in 1780 and the teachings were in

Arabic and Persian; the ctirriculum aiso concentated on teaching of Quran, Hadith and its

various interpretations. Sattar also added that in 1837 the British intoduced English as the

offrcial lan-euage in the Indian Empire and the native languages like Bangla were taught in

schools. He also states that, the Muslim elites in Bengal rejected English in madrasah and at the

same time they opposed Bangla; thus, the Muslim elites resisted the attempts by the British to

intoduce modern education amongst the Muslim community.

Choudhury (2007: 10) has said that the Musiims of India were divided in their opinion on how to

develop the downffodden community and the traditional Ulemas, led by Maulana Qasim

Nanutabi and Maulana Asraf Ali, rejected everything western; they established a madrasha in

1863, which was known as "Darul Ulum Deoband". Choudhury also added that Sir Syed Ahmed,

who advocated English along with western education, established Muslim Anglo-Oriental

College in 1875, which became Aligarh fuIuslim University in Aligarh.
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According to Sattar (in Choudhury: 2007 ,11) in 1947 , the Arabic section of the Calcutta Aliya

Madrasahwas tansferred to Dhaka and then it has been known as the,

Government Atiya Madrasah, Dhaka. He also added &at by 1957, there were 726 Aliya

Madrasahs in East Pakistan.

2.3 Academic Environment in the Madrasahs

According to Choudhury (200:11), most of the cases Aliya and Quomi Madrasahs depend on

private donations. As a part of religious duty, many Muslims contribute large sums of money to

develop the madrasahs. The businessman, industrialists' politicians often donate generously to

the local mosques and madrasahs to earn a name and also to influence public opinion'

Choudhury (2007:13) has pointed out that the teaching practices in madrasahs generally give

importance on rote leaming and conformity; they do not encourage critical thinking or analysis.

He added that, the depth of knowledge can be judged by the number of Hadith and its sources,

one can memorize. He also states that there is hardly any research at the highest level of

madrasah education. He further said that most often the teacher use coercive methods with

corporal punishment to discipiine the students; the learning environnent is not so friendly and

the teaching methodology is also archaic.

2.4 Present state of Madrasah education in Bangladesh

As mentioned earlier, there are two types of madrasahs. One is Aliya Madrasah and another is

eoumi Modrasah. The curriculum of these madrasahs is different. The duration of education is

also different from each other. The curriculums of Aliya and Qoumi madrasah are described

bellow.
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2.4.lThe Curriculum of Aliya Nladrasah2

From Ibtedaia (Primary) to Graduate level the curriculum of Aliya madrasah education is divided

into five stages of 17 years duration. Tlie stages are Ibtidaia, Dakhil, Aiim, Fazil and Kamil. The

descriptions of the stages and the duration of each stage are given bellow.

2.4.1.1 lbtidaia: This stage is considered as primary education. This stage focuses on correct

recitation of the Holy Quran, besides, basic of Islam, Arabic, Bangla, English, Mathematics, and

Geography and general science. This stage takes four to five years.

2.4.1.2 Dakhil: Dakhil is compared to secondary education. At this stage, the students are

divided into two groups, that that is humanities and science. But of these groups are introduced

to the Islamic law and Jurisprudence, Arabic and a number of other subjects. This stage takes

two years.

2.4.1.3 Alim: This stage can be equivalent to higher secondary education. Like Dakhil, the

students of this stage are also divided into two groups - humanities, and science. Both groups

have to concentrate on the Quran and Hadith, Islamic law and law of Inheritance, Islamic history

and o on. It also takes two years.

2.4.1.4 Fazil: In madrasah education Fazil can be compared to B.A. It also can be divided into

the same two groups, that is, science and humanities. In addition, both of these groups have to

concentate on religious subjects and a number of secular subjects: the secular subjects are

Bangla, Englih, Math; the Arabic subjects are Alfaz, Quran, Arabic, Ilamic histry and so on.

Previously the duration was two years but now it is three years.

2 The cuniculum of Ahya Nladrasah has been adopted from Azhar (in choudhury: r 1)
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2.4.1.5 Kamil: This is the highest stage of Aliya madrasah education. It can be considered as

M.A. program. At this stage the students only study religious subjects. They specialize in

different branches like, Hadith, Tafsir (interpretation of the Quran), Islamic Jurisprudence and

Arabic Literature. This stage takes two years.

2.4,2 Curnculum of Quomi Madrasah

Generally, there is no accurate information on Quomi Madrasoh, even through government

sonrses. Choudhgry (2000: 13) states that there are seven stages of learning tn a Quomi

Madrasah. He adds that the preprimary section is known as Hifzul Quran; at this stage the

sflrdents have to memorize tbe Quran within three to four years and it is considered as primary

section. He firrther says that at this stage, the students are also taught some basic lrrowledge of

Bangla, English, and Mathematics. There are other stages l*e Mutawaslla (Secondary school

certificate), Sanubia Ulya {lltgher secondary school certificate), Fazeelat (gfaduation), Taqmeel

(post graduation) (ibid). Choudhury (2000: 13) explains that, after completing Taqmeel the

students might become Muftis3 .

2.5 GTVI

Generally, GTM is a very common method of English language teaching in Bangladesh. It is still

being used, even though the present syllabus suggests that CLT approach is supposed to be used

to teach English. ginha's (in Siddiqu e: 2004,23) study represents the attempts to implement the

CLT approach that has imposed great demand on teachers. Ilis study focuses on teacher-student

ratio, unfamiliar teaching techniques, new text and socio-cultural variables, which make applying

CLT goals tkough the textbook quite difficult. According to Richards, Platt and Weber (1985:

i26) GTM emphasrzes on reading rather than the ability to communicate. Generally, GTM is

3 Mufti is an Arabic lr'ord. Who can give the fotuas are called Mufti.

9
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considered as the taditionai way of teaching or learning English. In GTM grammar is taught

deductively. According to Freeman (2004: 11), previously GTM was used for the purpose of

helping students to read and appreciate foreign language literature. Richards and Rodgers (2001:

6) state that from 1840s to 1940s GTM dominated European and foreign language teaching and

the modified forrn of it continues to be widely used in some parts of the world today. They also

state that GTM is a method for which there is no theory and no literature.

2.6 History of CLT

According to Richards and Rodgers (2001: 159), the origin of CLT was found in the changes of

the British language teaching tradition. Siddique Q0A4: 16) states that till 90s CLT did not

formally enter the arena of English language teaching in Bangladesh. She also adds that CLT

was introduced in 1998 in the secondary school level classroom and it was inffoduced with a set

of communicative language text books which is entitled English For Today.

According to Rrchards and Rodgers (2001: 159) CLT is an approach. In CLT, teachers tend to

help learners in the way that motivates them to work with the language. Generally, CLT focuses

on four language skills (i.e. listening, speaking, reading, and writing). According to Siddique

QAA4:17) nBangladesh majority of the teachers at the primary and secondary level do not have

competence in the four basic skills.

According to Richards and Rodgers (2001: 155) "CLT means little more than an integration of

grammatical and functional teaching." In CLT, the students are generally expected to interact

with other students through pair and group work. According to Siddique (2004: 20) "the

principles of CLT emphasize the issues of teaching language in a way that is systematically

10
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possible, feasible, and culturaily appropriate, concurs and provides functional or genuine

language."

2.7 Communicative task

According to Nunan (1989: 10) communicative task is considered as a classroom activity, which

involves the learners in manipulating, producing and interacting in the target language and in it,

learners' attention is mainly focused on meaning rather than form. He (1989: 11) uses a

framework for analyzrns communicative task.

Goals Teacher Role

Input Learner role

Activates Setting

Figure 2.1: A Framework for analyzing Communicative Task
(Source: Nunan, 1989: 1 1)

According to Nunan (1989:11)'task'contains some forms of input data that might be verbal

(e.g. a dialogue or reading passage) or non verbal (e.9. a picture sequence). He also adds that

'task' will have activities which learners do in the classroom and it will contain a goal, roles for

teachers and learners and aiso setting (i.e. classroom zrrrangement).

2.8 lVlarks distribution

Generally, there is a variation of marks distribution between general Education Board and

Mardrasah Education Board in Bangladesh. English subject is divided into two parts, that is, first

paper (Paper-l) and second paper (Paper-2). This is conlmon for both the general Education

Board and Madrasah Education Board. ln the general Education Board each part contains of 100

ll
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marks that is a total of 200 marks However, in Madrasah Education board 100 marks is allotted

to two papers. Furthermore, for the English subject (two papers), students have to sit for once' As

a result of the variation of marks distribution of the two different Boards, there is a contoversy

between the Vice Chancellor of Dhaka University and the Courts order. According to the Vice

Chancellor of Dhaka University Siddique has declared that the madrasah students will not be

allowed to sit for the University admission test without having 200 marks for English and Bangla

in their Dakhil and Alim exams. The marks diskibutions of the two different Boards are given

bellow -

The marks distibution of general Education Board is as follows:

Paper-1aa

A. Seen comPrehension
klultiple choicel objective
More free/ open question

B. Vocabulary
Close with test
Close without test

C. Guided writing
Paragraph
Application
Creative writing

A.

B.

40 Marks
20
20
20 Marks
10
10

40 Marks
10
l0
20

Paper-2
Total :100 Marks

40 MarksGrammar pan
Right form of verbs,
Article, tag questions, Passage
Writing, idioms and phrase,

Appropriate prepositions,

Translation, completing sentence and so on.

Guided writings
Paragraph r,mtin g, comPosition,
Dialogue writing. lener writing.

60 Marks

Total = 100 Marks "
(Chowdhury and Hossatn: 2004)
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The marks distribution of Madeasah Education Board is as follows-

Total Marks-100

Section-l
"A

Seen comprehension
Multrple choice/ objecuve
Fill in the gap
Information transfer
More free/ open question

25 Marla
05
05
05
l0

Section-2
B

Unseen comprehension
Mu ltiple choice/ objective
Fill in the gap
Information transfer,
More free/open question

25 Marks
05
05
05
l0

Section-3
C.

Vocabulary test
Ciose test wrth clues
Close test wrthout clues

10 Marks
05

05

Section-4

D crrammar test
Close test with clues
Close test without clues

10 Marks
05
05

Section-5
E.

Guided writing
Paragraph

Application
Creative rritings

30 Marks
05
05
15

Total = 100 Marks"

(Islam:2007)
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CHAPTER-III

METHODOLOGY

3.1. Introduction

The chapter looks at the setting, sampling, theoretical framework, data collection procedue, data

analysis procedure and obstacles encounter.

3.2. Design of the study

The study is qualitative and descriptive in nature and ties to find out the feasibility of teaching

English according to the CLT approach in madrasahs especially in class YI. The data was

gathered from 50 students and five teachers from five madrasahs, by means of open ended and

close-ended questionnaire. After collecting the data they were tabulated, analyzed, and explained

in terms of the cental research questions.

3.3. Theoretical framework

Generally, GTM is a very common method of English language teaching in Bangladssh. It is still

being used, even though the present syllabus has been changed according to the CLT approach.

A teacher tends to give some gtammatical rules in English language class and the learners

generally need to memorize those rules. According to Richards, Platt and Weber (1985: 126)

*GTM emphasizes on reading rather than the ability to communicate". Generally, GTM is

considered as the taditional way of teaching or learning English. Richards and Rodgers (2001:

6) state that from 1840s to 1940s GTM dominated European and foreign language teaching and

the modified form of it continues to be widely used in some parts of the world today. They also

state that GTtv{ is a method for which there is no theory and no literature.
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On the other hand, in CLT approach, teachers tend to help learners in the way that motivates the

learners to work with the language. According to Richards and Rodgers (2001: 155) "CLT

means little more than an integration of grammatical and functional teaching." Generally CLT

approach focuses on four skills (i.e. listening, speaking, reading, and writing). According to

Siddique (2004: 17) in Bangladesh, majority of the teachers at the primary and secondary level

do not have fully competence in the four basic skills and CLT. CLT does not inlluence the

learners to memorize. In CLT approach, the students are generally expected to interact with

other people through pair and group work.

3.4. Setting

The classroom setting *3s felmal because, at the time of collecting data from the students, the

teacher was requested to leave the classroom. As a result the students were not afraid and

motivated by the teacher. The data was collected from the students in the classroom. The

researcher took the last 30 minutes to explain the questionnaire and gather the data. She took first

five minutes to make understand the questionnaire to the sfudents and the rest 25 minutes were

given to the students to complete the questionnaire. The data was also collected from the English

language teachers at his or her office room.

3.5. Sampling

In total 50 questionnaires were given to the students of class VI from five madrasah's (i,e. 10

students from each madrasah). 10 students from each class were selected by means of random

sampling. For each of the five madrasahs, there was only one teacher for class VI to X. Five

questionnaires w'as given to five teachers from five different madrasahs.

15



3.6 Research instrument

For this research, data was collected through questionnaires (Appendix A' B)' The questionnaires

included questions on both traditional and innovative modes of teaching. The questionnaires

were combination of both open ended and close-ended questions' The researcher made the

questionnaire to collect the data of this study' Questions 1-5 (from students' questionnaire-

Appendix A) and questions 1-3, 6 (from teachers' questionnaire-Appendix B) helped the study to

furd out the answer of the first cental research question. Meanwhile, questions 6-11(from

students' questionnaire-Appendix B) and questions 4, 5' 7'll (from teachers' questionnaire-

Appendix B) provided the information to answel the second cenfial research question'

3.1 Data collection Procedure

The data was collected from five madrasahs, which are situated at Gazipur and uttara. Data was

collected through questionnaires. The researcher collected the data from the class vI students of

five different madrasahs. For this, she had to go to different madrasahs severar times to collect

data because, students were busy with their classes. She took permission from the madrasah

authority and then she collected the data from the students and the teachers' The researcher

contacted the madrasah authority one day before to take permission for collecting data' The

researcher convinced the class teacher to leave the class and when he / she left the class the

researcher collected data from the students'

3.8 Data analYsis Procedure

After collecting the data they were analyzed and tabulated' The collected data from the students

and the teachers from different madrasahs were tabulated in different tables. First the researcher

compiled the students' responses according to the serial number' Later she arranged the

individual responses in a tabre. She also summarized the students' responses in another table and
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analyzed them according to the central research questions. The same way the researcher also

analyzed the teachers' resPonses.

3.9 Obstacles encounter

The study was based on five different madrasahs. Among them two were girls' madrasahs and

three were boys' madrasahs. At first, when the researcher contacted the madrasah authority, most

of them were not friendly to allow her as, it was before the second term examination. However,

the researcher was able to convince the authorities and the class teachers to gather the students

for collecting data.
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CHAPTER -IY

RESULTS AND DISCUSSION

4.1 Introduction

This chapter discusses to the responses and findings of the questionnaires, which were given to

the students and to the teachers. The researcher visited five different madrasahs in Gazipur and

Uttara to collect the data. Among the five madrasahs two were girls' madrasah and three were

boys' madrasah. The data was collected from 50 students and five teachers. At first, the

responses of the students are summarizedin atable (Table 4.1) andthenthey ueanalyzed and

explained. Similarly the responses of the teachers are tabulated (Tabie 4.2) and then analyzed

and explained.

4.2 Description of the student's responses

The data w.as collected from five different madrasahs in class VI. The names of the madrasahs

are Tamirul Millat Kamil Madrasah (TMKM), Jannatul Manat Girls Madrasah (JMGlvI), Tongi

Senior Madrasah (Tslvq, Tanjimul Ummah Girls Madrasah (TUGlv!, Tanjimul Ummah Cadet

Madrasah (TUCuy To collect the data she permission from madrasah authorities one day before

and at the time of collectin g data(from the students) she requested the class teacher to leave the

class. She took the last 30 minutes to collect the data.
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In reply to the first question (Tab1e-4.1) only fotu students responded positively' They said that

their teachers use English more than Bangra in the classroom and it is herpfrrl to develop the

English language skills. Hower€r, 21 students said that teacher uses Bangla more than English in

the classroom. They (students) said that English is a foreign language and they do not understard

English properly. According to the students, teachers use Bangla so that they (students) can

understand the rnstructions. 25 students also said that teacher uses Bangla and English equally in

the classroom.

In response to the second quesation (Table-4.l) only two students said that they like to speak in

English. Sometime they use Bangla also. Majority of the students (27) said that they do not speak

in English because they are not fluent enough and they feel shy' However' 21 students said that

sometimes the.v try to speak in English but quite often their teachers use Bangla'

Forthethrrdquestion(Table4.1)onlyfivestudentssaidthattheyknowthedifferencebetween

CLT and GTIvl. However, they did not give any explanations between the two. Majorrty (a5) of

the students sard they do not have a clear idea about CLT and GTM'

In reply to the fourth question (Table 4.1) majority (35) of the students said that cLT is

important for understanding, learning and speaking the English language' Few students (6) said

that to some extent CLT is necessary. Seven students said that they have no idea about the

necessity of CLT

Forthefifthquestion(Table4:1)largenumberofstudents(42)saidthattheirteacherencoulages

them to memorize grammaticar rures. They also said that it helps them to write quickly and also

21



helps them to do well in the exam. Four students said that their teachers help them to understand

texts. Rest of the four students said that sometimes their teacher encourages them to memories.

Inresponse question no six (Table 4:1) only two students said'yes', seven students said'no' and

41 students said that sometimes they practice pair work group work in the class.

For the seventh question (Table 4:L) 24 students said that their teachers help them to develop

language skills. Five student said that their teacher do not encourage them to be interactive.2l

students said that sometime their teacher helps them to be interactive and creative that means to

give their (students) own opinion.

In reply to question 6 (Table 4.1) 44 students said that they have the opportunity to ask questions

in the class but one student said that he does not get any chance to ask questions. Few students

(5) said that sometimes they have the chance to ask questions and sometimes they do not.

In answer to the ninth question (Table 4.1) 20 students said that if they make mistakes their

teachers rebuke them and pull them by the ear, only one student said that their teachers say

nothing and 29 students said that sometimes their teachers give them punishment.

In reply to the eleventh question (Table 4:2) 26 students said that flie teachers do maintain the

class time, that is. they come and leave according to their schedule. Fotr students said that their

22

In response to question no 10 (Table 4:l) 27 students said that their teacher always solves their

problems. Ho,*-e'uer, 22 students said that when they fail to solve the problems, their teachers

help to solve them.



teachers do not maintain time, so they do not get enough time to develop their English language

skills. 20 students said that sometimes their teachers are late.

4.3 Description of the teachers' responses

The data was collected from five different madrasahs in class VI. The names of the madrasahs

are Tamirul Millat Kamil Madrasah (TMKM, Jannatul Manat Girls Madrasah (JMGtvf.l, Tongi

Senior Madrasah (TSM, Tanjimul Umrnah Girls Madrasah (TUGlv!, Tanjimul Ummah Cadet

Madrasah (TUCIvD. To collect the data she permission from madrasah authorities one day before

and at the time of collectin g data(from the students) she requested the class teacher to leave the

class. She took the last 30 mlnutes to collect the data.
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In answer to the first question (Table 4.2) all the teachers except one said that they use

English more than Bangla in the classroom. They might use English to change the

environment, to improve students' accuracy and to develop their English language skills'

However, one teacher said that she does not use English more than Bangla because the

students are weak in English and they do no understand English properly'

In reply to the second question (Table 4.2) four teachers said that they know the difference

between CLT and GTM and according to them GTM is an old traditional method which

focuses on memorizing and syntactic structures. However, CLT focuses on understanding

and communicative skills. One teacher said that she has no idea about the difference'

For the third question (Table 4.2) allthe teachers said that CLT is necessary because, it helps

to remove ths fear of learning English and it also helps the learners to be interactive.

In reply-to the question no four (Table 4.2) four teachers said that they tell their students to do

pair and goup work because these strategies are effective and they help the learners to be

interactive in a friendly environment. One teacher also said that she usually does not ask the

students to do group/ pair work.

In response to the fifth question (Table 4:2) three teachers said that they encourage the

student to memorize, because lvithout memorizing grafiimar one cannot be taught properly'

However, tno teachers said negatively; they said that grammar is not necessary to learn

English.

In answer to the question no six (Table 4.2) only one teacher said that he has taken training

on ELT. Rest of the teachers has no faining on CLT or evenELT.



For question number seven, (Table 4 2) all the teachers said that they fbcus on speaking and

listening in the class. According to them both of these skills are important because if the

learners listen to English properly they will be able to speak well.

For the eight questions (Table a.2) four teachers said that they help the learner to be confident

and to communicate well. However, one teacher said that sometime she gives them (students)

some tasks to solve.

In reply to the question no nine (Table 4.2) all the teachers said that they give the students the

opporfunity to ask questions because it helps the learners to remove shyness and nervousness.

For question no 10 (Table 4.2) agan all the teachers said that they try to give extra time to the

weak students.

In answer to question no 11 (Table 4.2) one teachers said that he solves all the problems in

the classroom but four teachers said that the students are asked to solve the problems first and

if they fail, then they (teachers) help them.

4.4 Findings in terms of central research questions

This study investigated the feasibility of CLT in class YI in different madrasahs. The first

research question looked at the necessity of CLT for teaching English in the madrasah.

Siddique (20A4: 16) states that CLT was introduced in i998 in the secondary school level

classroorn According to CLT approach teachers are generally expected to speak in English in

the English classes. However, the findings from this research suggest that teachers sometimes

use English, while majority of the time they use Bangla. CLT does not influence the learners

to memorize grammatical ruies and sffuctures. Again, the findings suggest that most of the



students are asked to memorize gtammatical rules and structures. Which is one of the

criterion's of GTM method. So, GTM is still being used even though the present syllabus is

based on the CLT approach. Few teachers (two) also said that they discourage memorization'

So, it seems that some teachers are trying to come out of the traditional model.

The second research question focuses on the applicability of CLT to teach Engiish in

madrasahs in class VI. Data was collected from the students and teachers through

questionnaire. The findings suggest that most of the teachers do not have any training on CLT

or even on ELT, which is very important to teach according to the present syltabus' Most of

them have less than three years of teaching experience; only one has more than five years of

experience. This is also another drawback. The findings also suggest that majority of the

teachers have only B.A (pass) degree and the B. Ed (Bachelors of Education) degrees. Two

of them have B.A Honors in English. Usually, there is only one English teacher for each

madrasah. However, due to the lack of English teachers, the teachers of other subjects ar-e

required to teach English. In CLT approach, students are generally expected to interact with

other people through pair and group work. Based on the findings of this study, it is seen that

sometimes teachers try to practice group work in the class and encourage the students to ask

questions. But students are very weak in English and they cannot speak properly. The

findings also suggest that, teachers do not start and end the class on time. As a result, the

students do not get enough time to practice pair/group work. Another finding suggests that

teacher uses coercive methods if the students make any mistake. The teachers scoid students

and sometimes pull the students by the ear. Based on the findings, the most important feature

is, majority of the teachers said that they speak in English more than Bangla in the classroom

where as, the students suggested the opposite.



4.5 Discussion

Siddique (2004: 16) states that, till 90s CLT did not formally enter the arena of Engiish

language teaching in Bangladesll but in 1998 it was introduced in the secondary school level

classroom. The findings suggest that though the present syllabus is based on the CLT

approaclq it has not been implemented properly in the classroom. Even now, teachers tend to

follow the traditional teaching style (GTM). From the findings it is clear tha! most of the

teachers have only B.A (pass) degree and they have no training on CLT. Moreover, due to the

shortage of English teachers, the teachers of other subjects (e.g. Bangla, Physics, Chemistry,

etc) tend to take English classes. From the findings it is seen that, majorrty of the students

said that their English teachers use Bangla more than English in the class. However, most of

the teachers said that they use English more than Bangla in the class. The findings seem to

contradict each other. So, it may be assumed that some of the teachers might not be able to

speak fluentiy in English, and for this reason they (teachers) do not speak English in the

classroom. The tindings also suggest that, the teachers try to help the learners to develop their

(students) language skills but they (teachers) do not give the clear explanation about the four

basic skills (i.e. reading, writing, speaking, and listening). Again it may be assumed that,

teachers only focus on reading and writing and pay hardiy any attention on speaking and

listening. The study also suggests that sometimes, teachers ask the students to do pair or

goup work but most often they (teachers) tend to use Bangla and in this way the learners are

not being benefited properly.
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CHAPTER-V

CONCLUSION

5.1 Introduction

This chapter looks at the summery of the findings, contribution to researclr, practical

implicatiorq recommendations and further study of the research area.

5.2 Summary of the findings

This study focuses on feasibilrty of CLT in different madrasahs especially in class VI. Data

was collected from students and teachers of class VI from {ive different madrasahs. Richards

and Rodgers (2001: 6) state that from 1840s to 1940s GTM dominated foreign language

teaching, similarly, in Bangladesh GTM was the main method for teaching English.

However, Siddique (2004: 16) states that in 1998, CLT was introduced to the secondary level

syllabus.

The central research questions ofthis study are:

(r) Is CLT necessary for teaching English to madrasah students?

(ii) (ii) Is CLT being applied / used properly to teach English in madrasah especially in

class VI?

To collect the data, the researcher went to five different madrasahs in Gazipur and Uttara.

She collected data from 50 students and five English teachers from all the five madrasahs.

The interesting matter is, there was a contradiction between what the teachers said and what

the students said. For example, most of the students said that their teachers use Bangla more

than English in the classroorn However, most of teacher said that they use English more than

Bangla in the class. The study also found that most of the teachers encourage students to

lll



memorEe grammatical rules and structures. But, a few teachers are trying to come out of the

traditional teachings style. Furthermore, it was seen that most of the students have no idea

regarding CLT and GTM. However, one of the teachers also could not distinguish between

the two. From the findings it is also seen that most of the teachers have only B.A (pass)

degree and they have no kaining on CLT/ELT The teachers of others subjects (e.g. Bangia,

Math, etc) sometimes teach English. The findings also reveal that sometimes some teachers

alrange goup work but very often teachers are late in the class. So, the students do not get

proper/enough time to do such kinds of tasks. Most of the time, if the students make any

mistake teachers scold and pull them by the ear. However, few teachers try to encourage the

students to be more creativel interactive, but the students are so weak that they feel shy to

speak in English.

5.3 Contribution to research

There is hardly any research on madrasah education in Bangladesh, in relation to CLT,

Hence, research articles are hardly available in this field. Some studies (Choudhury : 2007,

Siddique: 2004) have been done on this field. Choudhury's study focuses on general

madrasah education and Siddique's study focuses on general CLT. The researcher focused on

feasibility of CLT in different madrasahs especially in class \11. So, it could be considered as

a significant work and if anybody wants to do any observational study on CLT, she / he can

take the work as a source. This study will aiso increase the research literature in the area of

madrasah education.



5.4 Practical implication

According to Sddique (2004: i6), till 90s CLT did not enter the area of English language

teaching, but in 1998 it was introduced in the secondary school level classroom. The study

suggests that most of the teachers are not trained and they are using GTM while CLT

approach is introduced. However, few teachers are trying to cope with CLT approach and

they are becoming aware of their limitations. However, this study suggests that despite all the

drawbacks, some pro$ess is being made in the field of CLT in madrasahs. However, the

progress is too slow, almost negligible.

5.5 Recommendation

Based on the findings some recommendations can be given tbr teaching English according to

CLT approach. The teachers should be trained well so that they can use the CLT approach in

the class. The students and their parents should be famiiiarzed with the CLT approach as

well. They should encourage students to be more interactive through practicing group/pair

work in the class. Teachers should speak in English and they should give students the

opportunity to ask questions in the class. Teachers should also try to make a friendly

atmosphere in the class so that students can easily interact with others.

5.6 Further study

For this small scale research where the study was limited to five madrasahs only and it is

limited to the classroom also. Further studies (MA, M.Phil or Ph.D) can be done on the same

topic but more data can be collected. The other researcher can visit more madrasahs from

different districts. This study looked at students of class M. Others can focus on other

classes. Furthermore, the other researchers can collect data from not only students, but also

from madrasah administration as well as guardians.

iilli



5.7 Conclusion

According to the Govemment of Bangladesh (in Choudhwy'. 2007} there are more than

13000 Aliya luladrasahs in Bangiadesh. Though a large number of students are studding in

this area, but the madrasah education is detached from the mainstream education system' So,

more study / research could be/should be done on this Iield. From Siddique's study (2004:

16) it is seen tha! till 9os CLT did not formally enter the arena of English ianguage teaching

in Bangladesh, but in 1998 it was introduced in the secondary school level classroom' The

findings suggest that the present syllabus is based on CLT approach but it has not been

implemented properly in the classroom. Even now, teachers tend to follow the traditional

teaching style (GTM). The study also suggests that, there is only one English teacher for each

madrasah and most of them have only B.A (Pass) degree. The study found that in the English

classes, teachers use Bangla as the medium of instruction and they encourage students to

memorize grammatical rules and structures. The study also seen that teachers scold or pull

the students by the ear if they (students) do any mistake. As a result, the students are not

highly benefited. However, a few teachers try to speak in English in the classroom and

sometimes give them (students) the opportunity to ask questions or ask them to solve the

problems. Quite often, some teachers also try t0 practice pair / group work in the classroom'

However, this study suggests that despite all the drawbacks, some progress is being made in

the field of CLT in madrasahs, but the progress is too slow, almost negligible'

Finally, it seems that CLT is very important to teach English language and if CLT has been

implemented properly in the classroonl it can help the students to improve all the four basic

skills (i.e. reading, writing, speaking, and listening) of English language and also help them

to commtrnicate well.



REFERENCES

Choudhury, I. H. (2007). Madrassa Education in Bangladesh: Genesis, Growth and

Implications. Bangladesh Education ' Yol.6. No.2, PP 7-21'

Chowdhury, M. Y. (2004). Advanced Learners Communicative English For Class 9-10.

Dickey, C. (2009, August 11). The Madrasah Myth' The Daily Star,PTA'

Freeman, D. L. (2000). Techniques and Principles in Language Teaching. (2nd edition).

Oxford: Oxford University Press.

Islarr, M. S. (2007). Active Communicative English Grammar For Class 9-lA.

Nunan, D. (1987). Designing Tasks for the Communicative Classroom. Cambridge

Cambridge University Press.

Richards, J. C. andRodgers, T. S. (2001). Approaches and Methods in Language

Teaching. (2'd edition). Cambridge: Cambridge University Press.

Richards, J., Flat, J. and Weber, H. (1985). Longman Dictionary of Applied Linguistics.

London: Longman.

Siddique, A. (2009, September 3). The Door of Dhaka University has Been Shut for

Madrasah Students.Ifte Dai$t Nrtya Diganta, p'16.

Siddique, R. (2004). CLT: Another Assumed Ideal from the West? The Dhaka University

studies. Vo1. 61. No. 1, PP 15-26.

ffi



APPENI}D(

ilt



APPENDD(-A
Questionnaire for students

Narne......
Madrasah

Class
Sex: Male Fsma1e

Insfruction: Read the following questions carefully and write the answers. You can use Bangla if
you face any trouble in English. f irst give the tick ({) mark and then explain.

1. Does your teacher speak in English more than Bangla in the classroom? Why? (IuI{K FIF$ fr
Ft6r <RqR Curs Qs[Tfrcs mft <ett <qz)

(a) Yes (b) No (c) Sometimes (d) Others

Explain:

2. Do you speak in English in the classroom? Why? (Vft ft ptrq Rcrf,q65 Tan'<cq{?)

(a) Yes (b) No (c) Sometimes (d) Others

Explain:

3. Do you know the difference between CLT and GTM? If yes, please answer question 4 and

5.(8fr ft CLT ere, GTM er vc<i ttpfu 1<I ? ql q(E, 8, t 4( {ri{ E-s< ttr: r)

(a) Yes &) No (c) Sometimes (d) others

Explain:

4. Do you think communicative language teaching (CLT) is necessary or effective for learning

English? Why? (YR fr r.6t Gr, Eqr<-& Ftwa q-q; CLT eeq't"f 0
(a) Yes (b) No (c) Sometimes (d) Others

Explain:

Does your teacher encourage you to memorize grarnmatical ru1es and lessons? Why? (oNlII Flt-+
ft cslc.lrs Trtts s-fis C{ft q-s].AE sr{{?)

5

Explain:
(a) Yes (b) No (c) Sometimes (d) Others

lil



6. Do you practice pair work and group work in the classroom? Why?(csla-fi ft pnin Pair work,
Group workq{ftqqmr)
(a) Yes (b) No (c) Sometimes (d) Others

Explain:

7. Does your teacher encourage/ help you to be more creafive /interactive? Vfhy? (*mn fiFs ft
Nlrlr-s W{+{<oo q-*effis $'rfi?)

(a) Yes (b) No (c) Sometimes (d) Others
Explain:

8. Do you have the opportunity to ask questions in the classroom? (cul+k ft d+sffi {{ €E dtst't
{lrs?)

(a) Yes (b) No (c) Sometimes (d) Others
Explain:

9. Does your teacher rebuke/ give purrishment when you make a mistake? How?(qfi qa e*-m ft
Gm? fis-$ cEl{fr+ <-+t/'llfu ct-*l;

(a) Yes (b) No (c) Sometimes (d) Others
Explain:

10. Does you teacher solve all problems in the classroom?) (6qtl,k Fls-s ft plm ry< T{"llK q'TFfl-{

sr<-{'?)

(a) Yes (b) No (c) Sometimes (d) Others
Explain:

1 1. Does you teacher start and end the class on time? (orlirH c;f-{ fr c'{ll :tE Flc ts q<R eF st-T{?)
(a) Yes (b) No (c) Sometimes (d) Others

Explain:



Name.

APPENDD(-B
Questionnaire for teachers
.Last Degree ................... Subject. Training.

Teaching experience .. Madrasah Sex :Male Female

Do you speak in English more than Bangla in the classroom? Why?
(a) Yes (b) No (c) Sometimes (d) Others

Explain:

2. Do you know the difference between GTM and CLT? If yes, please answer 3,4.

(a) Yes (b) No (c) Sometimes (d) Others
Explain:

3. Do you thint communicative language teachilg is necessary for teaching English? Why?
(a) Yes (b) No (c) Sometimes (d) Others

Explain:

Do you tell your students to do group w'ork and pair work in the classroom? Why?

(a) Yes (b) No (c) Sometimes (d) Others

Explain:

Do you encourage your students to memorize grammatical rules and structures? Why?
(a) Yes (b) No (c) Sometimes (d) Others

Explain:

6. Have you taken any training on CLT (commrrnicative language teaching) or even on ELT
(English language teaching) ?

(a) Yes (b) No (c) Sometimes (d) Others

4

5

Explain:



8

7. Do you focus on speaking and listening in the class? Why?

(a) Yes (b) No (c) Sometimes

Explain:

Do you help/ encourage your students to be more creative /interactive? why?

(a) ies (b) No 
- 

(c) Sometimes (d) Others

(d) Others

(d) Others

(d) Others

Explain:

10. Do you take extra care for the weak students? How?

(a) Yes (b) No (c) Sometimes

Explain:

11. Do you solve all problems in the class? Why?

(a) Yes (b) No (c) Sometimes

Explain:

9 Do you give your students the opporfunity to ask questions in the classroom? Why?

(a) Yes (b) No (c) Sometimes (d) Others

::11* : : : :: :
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