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ABSTRACT 

� __ c intention of this study was to find out the problems and needs of H igher Secondary 

,,�c,�: students Commun icat ive English. On the basis of the finding, a 'tentativ e' or an 

�-(;ected' syllabus will be prepared. A ctually, the idea of this study is taken from the 

:--�2.� scenari o  of English lang\!age teaching that is changing day by day .  To prov ide 

::.=..:cssary feedback both to the teachers an d the students the researchers wants to give 

=_Gre importance to this sector. With the advancement of time the problem is becoming 

= r e  acute. K eeping it in mind, the study had been carried out . 
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CHAPTERl 

INTRODUCTION 

-=--:;.�:;� is one of t he most important languages of the world spoken by more than 370 

=- : _ :,::'D peop le as a first language . The international  language English originating in UK 

-=-=--= l-SA has now become the most dominant language of the world. In the modem 

�: ::.:ept ion of globalization it-plays an important role . It has its strong footing since it's 

-.:.-: only l anguage that he lps us in a ll sectors such as economics, p olitics, technology, 

:c':�cat ion, administration and commerce. It has be come a sign of prestige for individuals 

::.5 well. Therefore there is a renewe d  emphasis given on English L anguage teaching in 

3angladesh. 

The main objective of our sse textbook is to facilitate the development of learners' 

communicative competence and their language skills. Learning a language is gre atly 

influenced by psychological factors and socio- cultural factors (conside ring all  these 

factors methodology should be written). But in most of the cases we see that our teacher 

don't consider these factors when they teach in the classroom an d also while designing 

book .  So students face lots of problems. 

Material evaluation and material design are important areas of EL T research like the 

other areas such as syllabus design, classroom methodology and testing. Every teaching 

learning programme has a syllabus, a detailed outline or plan of items to be covered in a 

course. The syllabus provides teachers, learners and administrators necessary guidelines 
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EkI:''': =;?mods of teaching and what is to be taught. In others words, it is the syllabus of 

� .:-�-:.� materials which play a major role. Materials practically f acilitate learning or 

:'L _ _  � jevelopment . They encourage learners to le arn and contain interesting texts; 

:':. =:. able activities which engage the learners in the learn ing process to use their e xisting 

c : \\!edge and skills and help their language abilities develop further. 

'::"::-;;-ctive m aterials are thus necessary for meaningful learning of language. Materials 

.::sign, therefore, is an important area of ELT. There have been s ignificant developments 

: =-. the theories of materials design and evaluation. A vast body of literature is now 

�\ ailable on materials design and evaluation. In the light of this development, this study 

::\amines the effectiveness, the strength and weakness of English textbook and materials 

.:urr ently use d  at sse level in our country . 

Thls paper fu rther aims to look at the appropriateness of E nglish for Today text (which is 

used to teach English at Bangladesh at school level) and Methodology and the need for 

:{lnnulat ing a well-define d  text with a well-defined language teaching policy . For this 

::-eason my paper w ill also examine the efficiency of the students at secondary level. This 

.:hapter presents the background of the study, the statement of the problem, the research 

�uestions, the purpose of the study and the definition of key terms. 
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I Rlckground 

-- ::':'c constitution of Bangladesh B engal i  is declared as the state  language. The status of 

=- -:... Ish is not mentioned. But English pl ay ed a very important role as it was the medium 

� �- .:ommunicat ion with the outside country and was widely used in the government 

.::c::linistrat ion, law courts and commerce from 1 947 to 1971 . 

.:.:-·out the language of the country the Bangladeshi constitution clearly stat es: 

T1ile state languag e. 

The state language of the Republ ic is [Bangia]." 

I Source: http://www.pmo.gov.bdlconstitut ionlconsti2.htm#3.) 

Bengali was used as vernacular languag e for the people of the East Pakistan. Now in 

Bangladesh English is taught as a foreign language. It is introdu ced from class 1 and 

,remains as a compulsory subject until 1 4th grade. National curriculum and textbook board 

(NCTB) designed the textbooks. A mong the all tools and materials used to improve our 

learners' proficien cy, textbooks are generally considered to be the most import ant source 

for facilitating teaching and learning in our country . (Akter, 2002) But the real scenario is 

totally different. Most of the teachers even do n ot follow the textbook. They just follow 

the notebooks with the B angIa vers ion . 
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� =r- � :"1e:l" hand most of them are not following any methodology. Those who are 

_ are following a faulty methodology. So learners' competence level is 

_ _ ._� same and the textbook is appearing as a showpiece for the students and 

- ogy is appearing as a distinct unused tool. 

. �u.age teaching came into its own as a profession in the last century. Central to this 

:- -_�::.�menon was the emergence of the concept of "methods" of language teaching. The 

=�:':-:()d concept in language teaching-the notion of a systematic set of teaching 

,:-��.:tices based on a particular theory of language and language learning-is a powerful 

� ::'c, and the quest for better methods was a preoccupation of teachers and applied 

.��guists throughout the 20th century. 

1.2 Problem Statement 

The National Curriculum and Textbook Board designs the English textbook without the 

involvement of native-English speaking specialists. Textbooks of the secondary and 

mgher secondary don't include any practical work, group discussion or role-playing 

which are essential for ELT. Moreover the whole pattern of textbook doesn't show a 

(lalanced reflection of the functional needs of our students as language users. 
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. --

er as far we know 'English For Today' follows communicative approach to teach 

Language in our context. It provides our learners with a variety of materials such 

l- :-�2.dings, texts, dialogues, p ictures, d iagrams, tasks and activities. These materials 

� "  � lJe,en des igned and developed for practice in four basic skills- readings, speaking, 

. -ening and writings equally . But it is observed that after p assing the S S C  exams most 

:me students still can't speak English properly . 

� ='m e students f rom the town can speak English a l ittle bit but the students from the 

' , : : age can't speak, read or write English properly . F or that reason I am going to find out 

· ... ·nether the textbook is appropriate for the students or not; the teaching process that the 

:cachers are f ollowing is inappropriate; How far CL T goes with the book; whether the 

exam is conducted according of the skill of the book. 

Huq ( 1 999) observes, 

Despite the considerable amount of time devoted to English instruction, the general 

proficiency and achievement of the majority of students graduating from high schools is 

llillsatisfactory and disproportionately low. 

So it can be said the problem the researcher is raising is acute and has to be solve d. 
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�_ .... ch Question 

_ -- OIl the above, this study seeks to address the following research questions with 

� - _ r�f erence to the academic context: 

Whether the book is appropriate for the students of sse students or not? 

How far C L  T goes w ith the book? 

� I Whether the exam is conducted according of the skill of the book? 

':) Does the book contain exercises on four skills equally? 

c) Are the teachers following the CLT properly? 

l.-f Purpose Statement 

�-:c purpose of this study is not only to evaluate the Eng lish textbook of class nine and 

:;:rJ! extensively but also to focus on the certain issues such as, how far the existing 

:::1cthodology (CLT) goes with the book, the existing examination system, how far the 

::-�ok is emphas iz ing on the four skills, whether the teachers are following the CL T 

:::-::-vperly or not. The aim of the researcher is not only to facilitate the students but also to 

��jress the entire education system. Basically both the teachers and the students are 

;Jing to be helped by this research. As for l imited information that is available regarding 

5 S.C textbook and method ology in academic context, the study also hopes to focus on this 

��sue. 
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:� Limitation 

_ -:::5 of researches have conducted on teaching methodology at S S C  and H S C  level but 

- �.?Ccifi c research has been done on Textbook. So it will create problems f or collecting 

�...J.. Moreover the Internet is not sufficient because no website contains information 

- t SSC textbook. S o  we are going to collect data by fieldwork. I n  add ition we also 

- � . e to take interv iews of lots of English teachers both from rural and urban context, 

, . h is time consuming and most of the cases teachers may not allow us f or g iving 

:erviews .  Some t imes the authority may not permit us t o  access their materials from 

my. 

1.6 Delimitation 

This research is going to focus on the appropriateness of S S C  textbook. But due to 

:imitation of time and lack of proper materials, I am going to collect data from a limited 

i1!lumber of sources. As it is one of the first of its kind in the B angladeshi context, no 

books are available on this topic and the Internet is also not resourceful. Colle cting data 

only by fie ld working is time consuming. So I have to select four schools both from 

urban and rural context because only urban context is not enough for getting the real 

�icture. 
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_ - Operational Definition 

-- - �'11portant key words are defined below because a research will not gain any success 

�':.:"" readers do not understand it. 

. -.1 Methodology 

.. e:bodology refers to the methods that a teacher follows to teach a course. It is a 

�� :nbination of some steps. Methodology in language teaching has been characterize d in 

.;. .. ariety of ways. A more or l�ss classical formulation suggests that methodo logy is that 

., iich links theory and practice. Theory statements would include theories of what 

.2.:1guage is and how language is learned or, more specifically, theories of second 

.IDguage acquisition ( SLA). Such theories are linked to various design features of 

.anguage instruction. These design features m ight include stated o bjectives, syllabus 

�pecifications, and types of activities, roles of teachers, learners, m aterials, and so forth . 

[)esign features in tum are linked to actual teaching and learning p ractices as observed in 

:.he environments where language teaching and le arning take place. This whole complex 

of elements defines language-teaching methodology 

TIleolies'of 
Language 
and 
Leallllng 

- . 

:-
... 

Insflllcti OIl al 
Design -

Fet'ltures ," 

'Observed 

- � Teaching· 
Practices 

... 

LANCT'UAGE 1EAG:EmJG':METHODOLOGY 
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';o;ally, teacher does not use one single method, although he may have a leaning 

�:..rds certain aspects of one particular method. He may use a combination of methods. 

www.google .comlCALD igests LanguageTeaching Methodology.htm 

.-.2 CLT 

= mmunicative language teaching aims broadly to app ly the theoretical perspe ctive of 

:.::e communicative approach by making communicative competence the goal of language 

--- :bing and by acknowledg ing the interdependence and language that means 

�0mmunicative approach mainly focuses on leamer's communication. 

I( onununicative Language Teaching advocates subscribed to a broad set of princip les 

such as these: 

• Learners learn a language through using it to communicate. 

• Authentic and meaningful communication should be the goal of classroom 

activities. 

• Fluency is an important dimension of communication. 

• Communication involves the integration of different language skills. 

• Learning is a process of creative construction and involves trial and error. 
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30wever, CL T advocates prescribing the set of practices through which these princip les 

::ould best be realized, thus putting CL T clearly on the approach rather than the method 

�d of the spectrum. 

Communicative Language Teaching has spawned a number of off-shoots that share the 

same basic set of principles, but which spell out philosophical details or env is ion 

�nstructional practices in somewhat diverse ways. These CLT spin-off approaches include 

The Natural Approach, Cooperative Language Le arn ing, Content-Based Teaching, and 

T ask-Based Teaching. 

1.7.3 NCTB (National Curriculum and Textbook Board) 

� ational Curriculum and Textbook Board commonly known as NCTB, the largest State 

,Dwned Publishing House of the world is responsible for the total supply of Textbooks for 

min i ons of learners, School beginners to Pre-University level learners of the country. 

This huge National Institution has four campuses. The main campus stations its Head 

oftlce in a 12 storied & 7 storied twin buildings at 69-70, Motijhee l C.A. It has two huge 

�odowns, one at Tejgaon LA. & another at Tongi which can accommodate about 20,000 

illetric tons of p apers & thousands of books. NCTB provides accommodation to its 

:-.:gular staff & officers in 6 buildings in Rankin Street, Tejgaon & Tongi .  The biggest 

-:o:-gan izat ion under the M inistry of Education, NCTB is run by a huge budget of Taka 

.:. -6.2 million per annum. 

::rp:flwww.moe du.gov.bd/abou t moe organizationsNCTB.htm 
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1.7.4 ELTIP (English Language Teaching Improvement Project) 

1c is a 3-year project, funded by DFID (British A id) and the Government of Bangladesh. 

It is a joint initiative between the government of Bangladesh and Britain to bring ab out 

curriculum change, to improve teaches performance through in-serv ic e  education and to 

initiate examination reform. The overall a im of the project is to promote a more 

communicative approach to teaching English at the secondary level in Bangladesh. The 

ways of particular focus of doing these have been set a s, tra in ing teachers, a ssisting in the 

reform of the public examination system and developing curriculum and mater ials. 

Some l imitations of the project a s, frequently pronounced are, first, a project of only 3 

years may not able to leave any sustainable impact on the English Language teaching and 

learning in Bangladesh. Second the comp lete omission of speaking and listening skills 

may lead to a deviation f rom the target the project has a imed at, namely, communicative 

ability of the learners in all four skills. (Akter, 2002) 
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CHAPTER 2 

LITERARY REVIEW 

-:--. chapter briefly examines the present status of EL T in Bangladesh, Background of 

-:r EL T at the secondary l evel, Present status of CL T in Bangladesh and the ideas and 

- . ons of the different prominent researchers on this area . 

�.1 Present Status Of English
. 
In Bangladesh 

�uring Pakistan p eriod, English enjoyed th e status of official language in Bangladesh. It 

\\as used in the administration� higher education and as a lingua franca between the 

educated speak ers of B engali and Urdu. After the emergence of Bangladesh as an 

M1dependent nation, English suffered a serious setback. On e of the reason s of this was a 

suong nationalistic sentiment for the mother tongue, B engali .  The B engali introduction 

law, promulgated in 1 983 by Bangladesh Government, made it compul sory for 

clllployees in government, semi government and autonomous in st itut ions to use B engali 

�Jil interoffice memos, legal documents and correspondences except in case of 

'ommunication with foreign governments, countries and organizations.  A s  a result of 

enforcement of this law, B engali began to be used in almost all fiel ds of national l ife. 

Thus English l ost it s previous status as a second language and came to be treated as a 

foreign language. (Rahman, 1 999) 
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:.2 Background of GT Method 

�e grammar translat ion method instructs students in grammar, and provides vocabulary 

... ith direct transl ation s  t o  memorize. It was t he pre domin ant method in Europe in the 

: 9th century. Most instructors now acknowledge that this method is ineffective by itself. . 

This approach was historically used in teaching Greek an d Latin . The approach was 

;enera lized to teaching modem languages. 

Classes are taught in the students' mother tongue, with little active use of the target 

:anguage. Vocabulary is taught in the form of isolated word lists. E laborate explanations 

0f grammar are always provided. Grammar instruction provides the rules for putting 

words together; instruction often focuses on the form an d inflection of words. Reading of 

£ifficult texts is begun early in the course of study . L ittle attention is paid to the content 

of texts, which are treate d a s  exercises in grammatica l analysis. Often the on ly drills are 

exercises in translating disconn ected sentences from the target language into the mother 

lOngue, and vice versa . L ittle or no attention is given to pronunciation . 

http://www.google.comJPrinciples ofL2TeachingMethods and Approaches.htm 

From the very beginning, schools and colleges are following G T  method f or English 

language teaching. But it is found that after the 12 years of learning English language 

through GT method most of the learners even c an't use grammar correctly . M oreover 

they can't speak fluently and their pronunciation is substan dard. F urthermore Students 

fail to communicate in various situations as it emphasizes only in reading and writing not 

in speaking and listen ing . 

13 



Hoque ( 1 999) Observes, 

.. . both teachers and students of English are mainly concerned about teaching and 

learning textbook contents, grammar rules, etc through the grammar-tran slation method. 

They are hardly involved in practical and participatory activities f or teaching and learning 

language skills. 

2.3 ELT at Secondary level 

sse level students in Bangladesh would reveal a very gloomy p icture. The purpose of 

teaching English in our schools is to teach students the language, which mean s they are to 

be taught to express themselves correctly in that language. But the book shows poor 

judgment in selecting the top ics. 

In the government college the results of the students shows that they are on average about 

four years below the expected level of proficiency in English. They hav e  not mastered the 

material beyond class seven and could not be expected to study the English texts that are 

used at University level. The standard at English at the Non-Government colleges are 

also long way below their supposed levels of proficiency in English. 
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�.4 Present Status Of CL T In Bangladesh 

�earches have a lso pointed out that though the entire b ook follows communicative 

�pproach, in rea1 1ife  situation teachers failed to follow it because l ots of difficulties are 

;mlding them back . F irst of a ll, the cla ss size is not appropriate for the teachers. In respect 

of teacher-student ratio at the primary and secondary schoo1 1eve1s, the prescribed ratio 

aecording to the government is 1 :50 where as in real life  it is 1 :80.  (Akter, 2002) 

for example in Viqarunnisa Noon School each English teacher has to take c lass 

consisting of 1 00 students and the c lass duration is only 40 minutes. 

The real situation of the learning can be understood from this scenario. H owever, Our 

teachers are a lso not able to implement CL T in our country for several reasons, such as, 

they have the cultural a wareness. CL T does not match with our socio-culture variables. 

Moreover they are not comp etent enough like native-English speaker. F urthermore our 

students don't have different sorts of facilities for applying CL T method in classroom. 

In the case of English Language pedagogy in Bangladesh, we are still cherishing the idea 

to be colonized a s  it has become our practice, The foreign institutions are imposing their 

chosen approaches on our head and we are adopting that without any thinking of whether 

it will be appropriate for us or not. 
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2.5 How Far CL T goes with our culturelBookiciassroom situation: 

CLI Method i s  used a s  a teaching process for teaching English all over the country. But 

only spoken discourse alone doesn't address deeper cultural factors. People from the 

different cultures/backgrounds faces problem in the classroom when the classes are taken 

by following CLI method because leamer's backgroun d  experience play s an important 

role in learning 2nd language like English. Learners bring with them their previous 

experience of learning, their pr eferred way of learning, their belief and expectation about 

teaching and learning. If these variables not match with the teaching style, negative 

attitudes automatically come from the students . 

Students with poor background face these types of problems. S ome are from different 

areas with good knowledge in English but they don't know how to deal with people in 

different situation because they are bringing with them different learning style and also 

their own cultural ingredients 

However, CL T mostly emphasizes on English culture, which may not be acceptable in 

many cases. For example, CLI emphasizes on group discussion, role-play etc. Someone 

from the different cultural may not accept that. She may not want to talk with anybody 

who is totally unknown to her. She may have come from different culture, which may not 

match with CLI. 

16 



:or solving this problem the researchers are now studying ethnography . It is particularly 

::nportant because it is a branch of anthropology which studies the behav ior of groups of 

�ople As such it h as developed research methodologies f or inv estigating the teacher's 

�havior, student's b ehav ior, classroom env ironment and also institution of culture which 

.:nak:es up the soc ial context. It has been applied within English languag e  education in 

�ecent years mostly in two areas- classroom researches and the analysis of student's 

5.ocio-linguistic needs. 

However, an appropriate methodology should combine cultural sensitiveness and process 

of learn ing . Two types of v iews are expressed regarding the acc eptance of CL T. The 

se ries v iews express that communicative method fails to appreciate the developmental 

nature of the methodology. The developmental v iew sees the advent of communicative 

language teaching as an important breakth rough in which the language learner is no 

longer an empty receptacle who must learn a n ew language by a n ew set of stimulus 

r esponse behav ior traits but an intel ligent problem solving p erson, with an ex iting 

communicative competenc e in a first or second or third language 

The curriculum develop ers, materials and textbook writers, heads of th e departments etc 

were involved in making dec ision about the nature of classroom methodology. It  seems 

the materials, which are used, do not sufficiently help language development. Th e 

materials may provide sufficient input and opportunities for practice and production but 
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:he level of communicative output from the lesson is almost n il .  Even the material s do n ot 

seem to have realistic and mean ingful contexts. (Hynes, 1 972) 

But now the whole situation is changing . Teachers are doing classroom research in day­

-o-day life. Notion about teacher is changing . They are now play ing the role of the 

facilitator and also the role of researcher. During the proc ess of teaching, the teacher 

learns about the classroom. It is an ongoing process, which will n ev er stop . M oreover, the 

teaching process itself is changing because it is n ot a static proc ess. It is n ot confined to 

any specific area. D ifferent cultures are adopting C L  T b ut they are shap ing it according 

to their culture. 

It is certainly true that the communicative approach has been so much interpreted, 

popularized and misunderstood as to have lost prevalenc e in rec ent years. It was said that 

·Communicative equals to oral work', 'communicative equal s to group work', or 

·communicative equals to get rid of teacher as a major focus in the classroom' . This is a 

myth. The form which c ommunicative approach presents rather than being restricted to 

group activities in which oral communication is practiced are very varied and can 

incorporate among other things the cognitive teaching of grammar. 

One of the sources of confusion is that the word communicative refers to a whole range 

of aspects of the approach: teaching communicative comp etence, teaching language as 

communication, and having students communicate with each other. And with the teacher 

an en suring that the methodology communicates with the students and the other 
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concern ed parties . But it is ignored that language learner is a somebody who possesses 

some communicative competence either in mother languages or in other language. They 

bring experience so they are not seen as an empty vessel, which a teacher can arbitrari ly 

fill with new knowledge or behavior. In weak version, communicative means 

communicati on with the students and the teacher. But in strong version communication 

relates more to the way in which the student communicates with the text. The students 

put her in the position of the receiver of the text. 

We should address CL T rather than avoid it. But what we can do, we can design our 

materials and teaching process according to our culture. B etter we can develop the 

methodology rather than creating a new one. 

2.6 Whether the exam is conducted according to the skill of the book? 

Existing examination system verifies only the writing skill of learner. Students read 

books, memorize contents and copy it in the exam script. Even the question doesn't 

include any creative writing, so they don't want to think and lack creativity .On the other 

hand there is no system of oral test, so that students don't emphasize on speaking . Our 

teachers don't motivate the students to speak or to participate in the c lassroom. Student 

just listen the lectures an d try to memorize them. They copy it in the exam script. On the 

other hand our textbooks don't include such kinds of practical work, which may involve 

them in classroom activities . 
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2.7 Preferred Method in Bangladeshi Context: 

In Bangladesh from the very beginning, schools and colleges are following GT method 

for English language teaching. But it is found that after the 12 years of learning English 

language through GT method most of the learners even can't use grammar correctly. 

Moreover they can't speak fluently and their pronunciation is subst�dard. Furthermore 

Students fail to communicate in various situations as it emphasize only in reading and 

writing not in speaking and listening. 

So it can be said that an appropriate methodology depends on the environment of the 

classroom, culture, background knowledge, teacher-students ratio etc. Previously teacher 

plays the primary role or the classroom was teacher centered. But now the environment is 

changing. Teachers are following CLT method for teaching English and CLT 

methodology is emphasizing such activities and tasks, which are student based. But the 

curriculum and the methodology is not enough for language teaching. 

It can be said that each and every country has their preferred learning style. They have 

some kinds of social conventions, which influences the whole education system. So the 

leaning method should be based on the context of a particular country. It could be GT 

method; it could be communicative method or combination of two. Elements of any 

method can be taken for better learning. It is also well known that it is not possible to 

teach and learn language in formal institutional setting of classroom without effective 

textbooks and materials 
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First of all we need an immediate refonn in the design of English textbooks and 

assessment system responding to the demand of communicative needs of the students. 

However Students have to involve in this design and selection process for their lesson. 

They have to identify their goals and objectives of learning English from primary to 

tertiary levels. 

The teacher has to play a dominant role that will guide the learning process, select 

contents, materials and methods by asking the learners and also by involving them to 

some extent in the selection process under his control. He has to ensure a developed set 

of syllabus and materials. He also has to provide opportunity for language use in the 

classroom. 

2.8 Views of Various Scholars about appropriateness sse Text book and 

Methodology 

Perhaps one reason for neglecting to examine textbooks is the lack of awareness among 

school administrators, educators and teachers and the long-tenn implications of these 

materials on the individual, society and nation. Alan Cunningsworth (1984) in his book 

says that teaching materials as directly as possible. Should be developed in line with the 

objective of a syllabus/course. 

Akter (2002) points out that, the textbooks from primary to secondary level which is 

commonly titled as "English For Today" can be used for teaching social science because 
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the books is full with the issues of social science though it is meant to teach the students 

English Language. A few of the content of the textbooks of the classes nine and ten for 

example are Population growth, Food, housing etc. 

Hafiz (2001) also pointed out that, in keeping with the communicative language teaching 

(CLT) principles, the book includes topics of both national and global context, 

appropriate and interesting to the learners thematically, culturally and linguistically. 

Adequate grammar contents have also been integrated with language skills so that the 

elements taught and learned in situations can easily be related to the real life situation not 

just to be memorized as discrete items. 

However Shahidullah (1999) argued that materials for English teaching and learning are 

more directly concerned with providing input and they directly influence the use of 

methodology. At present materials for English teaching and learning are mostly imported 

form native English speaking countries. Concerned authorities centrally design the 

textbooks. 

The National Text book Boards produce or compile textbooks for students up to the 

higher secondary level. The textbooks though locally produced takes little account of 

learners' target and learning needs. The materials are based primarily on the assumption 

of the transmission model of education. Some recent textbooks at the school level speak 

of integrating the traditional and communicative methods teaching and learning. But the 

books do not make much provision for that. 
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Hoque (1999) points out that the National Curriculum and Textbook Board designs the 

English textbook without the involvement of the native-English speaking specialist. 

Textbooks of the secondary and higher secondary levels include many practical work, 

group discussion, role playing which is essential for ELT but in real life these are not 

followed by the teachers. Moreover the whole pattern of textbook doesn't show a 

balanced reflection of the functional needs of our students as language users. They are 

more concerned with the theoretical knowledge not practical knowledge. 

Prof Dilara Hafiz, (2001) Chairman of National Curriculum & Textbook Board points 

out that, the book follows the communicative approach to teaching and learning English 

in Bangladesh situation. It provides learners with a variety of materials such as reading, 

texts, dialogue, pictures, diagrams, task and activities. These materials have been 

designed and developed for practice in four basic skills: listening, speaking, reading and 

writing. As a result, classes are expected to be interactive with students actively 

participating in classroom activities through pair work, group work as well as individual 

work" 

But the present scenario of Bangladesh is showing the opposite picture. Our teachers 

don't motivate the students to speak or to participate in the classroom. Student just listen 

the lectures and try to memorize them. They copy it in the exam script. On the other hand 

our textbooks don't include such kinds of practical work, which may involve them in 

classroom activities. 
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However, existing examination system verifies only the writing skill of learner. Students 

read books, memorize contents and copy it in the exam script. Even the question doesn't 

include any creative writing, so they don't want to think and lack creativity . 

On the other hand there is no system of oral test, so that students don't emphasize on 

speaking. On the other hand, learners in different contexts have different learning 

experience and different modes of teaching and learning. Western learners are used to 

and like field-independent mode of learning which is marked by independent and 

autonomous ways of learning whereas the Asian learner is field dependent which is 

marked by more intuitive and contextual mode of thinking, verbal restraint and 

subordination to authority. 

2.9 Qualities of Good Materials: 

Cunningworth says that one important task for materials is to set clear goals for the 

materials. So the objective should be decided first in the light of the discussion on what 

language means and what its learning involves and then materials should be selected, 

adapted or designed to reach those objectives. 

Effective materials always provide a proper framework for the students. So a textbook 

should combine four elements; input, content focus, language focus and task. The proper 

input should include text from real context, dialogue that should involve the learner in 
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proper communication and opportunities for learners to use their exiting knowledge both 

of the language and the subject matter. (Tom and A lan 1987:108) 

Finally, to make the course book more comprehensive, the materials should include 

interesting pictures, pictures, .graphics or visuals to make the book more attractive 

(Cunningsworth 1984:5,6,8,20) 

These four elements combine in the model that follows: 

Input 

Task 

A materials design model 

The primary focus of the unit is the task. The model acts as a vehicle, which leads the 

learners to the point where they are able to carry out the task. The language and the 

content are drawn from the input are selected according to the learners needs in order to 

create coherence in terms of both language and content throughout the unit. This provides 
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the support for more complex activities by buildings up a fund of knowledge and skills 

(Tom and Alan 1987; 109) 

While designing the materials the designer should consider the relationship between the 

language and learner's learning process. Each learner has hislher own way of learning. So 

the book should combine a common way of learning. However form and meaning are 

two important aspects, both should be given proper attention in course books. Language 

form cannot be entirely overlooked. Communication and meaning have definitely to be 

the major focus but forms help communicate meaning. So form should be provided in 

relation to meaning and their communicative functions 
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CHAPTER 3 

METHODOLOGY 

This chapter provides an account of the methodology of the study and discusses issues 

concerning to the nature of the study design, sampling and setting, data gathering 

instruments, method of data collection, data analysis procedure and the pilot study. The 

pilot study also discusses the preliminary results and sets the tone of the research. 

3.1 Research Design 

This paper is an exploratory, non-experimental and descriptive study to evaluate the 

appropriateness of sse textbook and the methodology. It was based on both qualitative 

and quantitative design. Most of the samples are based on the interviews, questionnaire 

and analysis of text. The questions were both close-ended and open ended. The setting 

was both formal and informal. Interview of each and every student was conducted outside 

of the class but the questionnaires were given in the classroom. The students were 

selected randomly. 

3.2 Theoretical Framework 

Learning is optimum when the input is i+ 1 or a comprehensible input. (Krashen, 1981 & 

82). Here 'i' is existing knowledge and '+1' is the new knowledge the Lerner will 

acquire. However it is observed that the main frame of the book is more or less same as 

the books of class 7 and 8. Though the topic is different, the main theme of the topic is 
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same. For example: "English for Today" for class 7 and 8 consist of several chapters on 

describing a person where as "English for Today" for class 9 and 10 consist the same 

topic. Here the Krashen's i+ 1 is not working because students are not getting new input. 

So materials should be planed and divided into effective learning units. These units 

should be combined in such a way that the learner can relate new language to what slhe 

already knows and can build up hislher knowledge of English by moving to new learning 

units the should be carefully graded and sequenced. 

3.3 Sampling 

The study samples consists of 10 teachers and 30 students of class 9 and 10 from four 

schools. All four were selected from urban context. They were selected randomly. The 

questionnaire was based on MCQ type question because most of the students are familiar 

with this term. Secondly, as there are not a huge data on this topic, the researcher had to 

collect data through interviews. It is another important source because through it the 

researcher had to access data directly from the source. Moreover, the researcher also had 

to examine the teachers training guide because it gives instructions to the teachers how 

they have to teach each lesson. However the 'English For Today' book is the most 

important sample. The researcher also had to include samples of different chapters and 

examine whether it contains exercises based on four skills. Through this process, the 

distinction is found out. 
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3.4 Setting 

The setting was both formal and informal. Interview of each and every student was 

conducted outside of the class. To get the authentic information, the interview was taken 

in the absence of the teacher because if the questions about the teacher's teachlng style 

come, they might not give proper answer in front of the teacher. However the 

questionnaire was also supplied during class time in some cases. On the other hand to 

verify whether the teachers are following the methodology, the researcher also observed 

the class. In that case the setting of study was formal. To do thls job the researcher has to 

motivate the students by giving them some chocolates. OtheIWise they might not give 

time for doing the job and they also might not respond properly. 

3.5 Data Gathering instruments 

The instruments used for collecting data for this study were audio reorder, video recorder 

and questionnaire etc. 

3.5.1 Audjo Recorder! Video Recorder 

An audio recorder was used for recording the interviews because it was not possible for 

the interviewer to keep pace with the each and every word of the interviewee. The 

researcher also wanted to use digital video camera for recording the class observation but 

the teacher didn't give permission. 
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3.5.2 Questionnaire 

The questions were both close-ended and open ended. The type of the questions were 

MCQ type. The researcher distributed questionnaire among the 1 0  teachers from different 

secondary schools in town. They were requested to complete ten close-ended questions 

first and then 5 open-ended question. The objective of the research was included on the 

first page of the questionnaires so that the teacher might understand the importance of the 

Issue. 

3.5.3 Interview 

Through interview the researcher collected the data directly. It is an authentic source. 

3.6 Data Collection Procedure 

For doing this research, at first the researcher had to take permission from the school 

authority. Then she has to go to each and every teacher to take permission for using his or 

her class for last 20 minutes. She also has to motivate them by explaining the objective of 

the research. 

After getting the permission, the researcher distributed the questions among the students 

and explained it clearly. She gave them 5 minute for reading the questionnaire properly. 
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Then she analyzed the difficult words. When they finished their work, the researchers 

collected the questionnaire. 

She took the interview of students outside the class because teachers didn't allow, as it is 

time consuming. For that she used the Tiffm period or the time after the class. She 

selected the students randomly from different sections. In case of teacher, s/he used the 

class break time of them. S/He supplied the questionnaire before or after the interview. 

On the other hand for collecting articles and journal, the researcher went to different 

universities and Institutes such as IML. 

3.7 Data Analysis Procedure 

After collecting the data, the researcher analyzed the data. She analyzed the questionnaire 

first then the interview for a deep analysis. Iteams was categorized according to open 

ended and close ended. In order to answer Research Questions, the close-ended data was 

tabulated in figures and percentages. The identified items were classified into categories 

and frequency counts was carried out. The open-ended questions were judged on whether 

they carried positive or negative connotations. However, the class observation was also 

considered for analysing data. It also showed whether the teachers are following the 

Communicative approach and the teachers guide; how much time s/he is using for 

activities. 
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3.8 Observation of a English Class at the level of class 9-10 :  

At 8:30 the class started. The teacher entered into the class. All students stood up and 

wished good morning. Then the teacher told them to open the book named English 

For Today. The teacher asked students to read loudly one of the comprehensions from the 

book. While reading the teacher asked few questions on the topic. At 8:50 the teacher 

started to do exercises on the board and the students started to write them in their class 

work copy. In between he was discussing the difficult terms. She also asked few 

questions to the students. The class was finished at 9: 1 O. Most of the students finished 

their class work. The teacher collected the copies and went outside the class. 

The teacher maintained the time effectively. He involved the whole class in reading, 

which improved their reading skill. But his voice was not loud enough for students. It 

was not a commanding voice. He was not so friendly. He did not moved around the class 

while the students were reading Rather he was fixed in the same place. Most of the time 

he used the board for writing. He corrected student's mistakes immediately on the spot. 

His voice was encouraging. He tried to make every student active. 

But he did all the exercises for the students and in that case students were passive. They 

were just copying from the board. They didn't do any exercise by themselves. So students 

were more relaxed. The lesson was based on testing but the way of teaching was based on 
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teaching .  He did not g ive individual attention to the students.  The students  didn't get 

enough opportunity t o  speak in English. After observing the English class the researcher 

found out the following t ime schedule. 

The Time that the teacher spent was distributed according to following m anner: 

Total Class Time 

Warm up & Roll Call 
D iscu ssion on the topic 

Class work & writ ing 
Asking quest ion on discu ssion & 

Error correction 

40 minutes 

10% 
50% 
30% 
10% 

Student' s time of activities was divided into following m ann er: 

Total Time 
Listening ( including lecture of teacher & 

D iscussion) 
Reading 

Writing (t aking n otes & important clues) 
Response to the question s 

90 Minutes 
50% 

1 0% 
30% 
1 0% 
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CHAPTER 4 

Results and Discussion On Questionnaire 

4.1 Students Response: 

Stud Question Question Question Question Question Question Question 7 
ents 1 2 3 4 5 6 

Is the What is Do you Do y ou A re y our Do you Is there any 
Book the think that think this teachers think that connection 
"English medium the books following the between the 

(]) f or of materials covers the materials teacher's  � . ..... ro Today" instruction are very four skills exerCIses you are lectures and § 
0 very ? In which much ( Speaking, g iven in learning conta in s  of . ..... ..... 

challengin L anguage attractive reading, the book ?  from the the book ?  [JJ (]) 
;::s g to you? y ou speak for you? Writing s book are 0 

in c lass? & realistic? 
L isten ing) 
Equa lly? 

Yes. English Yes Yes Yes Yes Yes 
,...... 

1:: (]) 
""0 
;::s ..... 

lfJ 

Yes English Yes No Yes No No 
N 
1:: Q) 
""0 
B 
lfJ 

� Yes English No Yes No No Yes 

1:: (]) 
""0 
;::s ..... 

lfJ 

� Yes English Yes Yes No Yes No 

1:: (]) 
""0 
;::s ..... 

lfJ 

No English Yes No Yes Yes 
V) No 
1:: (]) 
""0 
;::s ..... 

lfJ 
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Yes Bengali Yes Yes Sometime Yes No 
1.0 
1:: C!) S '"d 
;:::s -

r/J 

r--- Yes Bengali No Yes Yes Yes Yes 
1:: C!) 
'"d 
;:::s -

r/J 

Yes Bengali Yes Yes No Yes No 
00 
1:: 
C!) 

'"d 
;:::s -

r/J 

0\ Yes Bengali Yes Yes No Yes Yes 
1:: C!) 
'"d 
.8 
r/J 

0 No Bengali No Yes No No No 
...... 
-
s:: C!) 

'"d 
.8 
r/J 

Yes Bengali Yes Yes Sometime Yes No 
...... 
...... 

1:: s 
C!) 

'"d 
;:::s -

r/J 

('.l Yes Bengali No Yes Yes No No 
...... 

1:: C!) 
'"d 
.8 
r/J 

Yes Bengali Yes No No Yes No 
(") 
...... 

1:: C!) 
'"d 
.8 
r/J 
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""" Yes Bengali No No Yes No Yes 
-
...... 
s:: Q) 

"'0 
;:::s ...... 

r/) 

V) Yes Bengali Yes No No No Yes 
-
...... 
s:: Q) 

"'0 
.s 
r/) 

\0 Yes Bengali No No No No No 
-

E Q) 
"'0 
.s 
r/) 

r- Yes Bengali Yes No No No Yes 
-
...... 
� 

"'0 
;:::s ...... 

r/) 

0() Yes Bengali No No No No Yes 
-

E Q) 
"'0 
;:::s ...... 

r/) 

0\ Yes Bengali Yes No No No Yes 
-

E Q) 
"'0 
;:::s ...... 

r/) 

0 No B engali Yes No No No No 
N 
E Q) 
"'0 
;:::s ...... 

r/) 
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4.2 Teachers Response: 

Stud Question 1 Question Question Question Question Question Questio 
ents 2 3 4 5 6 n 7  

The book Do you After Is CLT Which Are the Do you 
English For think EFT passing appropriat Method materials think 
Today is book is SSC e for do you written that the 

(1) Appropriate motivating exam, can Banglades follow for according material � for the and useful hi teaching to the . - your s you � 
2 students or to the· students Students? "English students are 

. 9 not? students? speak For needs? teaching -(/) 
(1) English? Today? from the ;=j 

0 book are 
realistic 
? 

Yes Yes Yes Yes CLT Yes Yes -
� (1) 

..c 
(,) 
ro 
(1) 

t-< 

Needs No No No CLT No No 
N 
� (1) 

..c improvement (,) 
� (1) 

t-< 

Yes Yes To some Yes I follow No No 
M 
� (1) extent my own ..c 
� 
(1) 

t-< style 

"<:t Needs No To some No CLT No No 
� (1) 

..c 
improvement extent � (1) 

t-< 

Yes Yes yes Yes CLT Yes Yes 
I./") 
� (1) 

..c 
(,) 
ro 
(1) 

t-< 
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No 
1.0 No No No CLT No No 
l-< Q) 

� u (Ij Q) 
t-< 

r--. No No No No CLT No No 
l-< Q) 

� 
g 
Q) 

t-< 

Yes Yes No Yes CLT Yes Yes 00 
l-< Q) 

� 
g 
Q) 

t-< 

0\ Yes Yes No Yes CLT Yes Yes 
l-< Q) 

� u (Ij 
Q) 

t-< 

Needs No No No CLT No No 
0 
...... 

l-< Improve Q) 
� u (Ij 
Q) ment t-< 
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4.3 Summary of the Chart : 

4.3. 1 Students Response: 

• Among 20 students, 1 7  students think that the Book "English for Today" is very 

challenging to them and other 3 think the reverse. 

• Among 20 students, 5 think that the medium of instruction in English for Today class is 

English. Other than that most of the teachers speak in Bengali in class. 

• Among 20 students, 1 2  think that the materials/subject matters in English for today is 

very much attractive for them. Others 8 think the reverse. 

• Among 20 students, 1 0  think that this book covers four skills (Speaking, reading, 

Writings & Listening) equally. Others 1 0  think the reverse. 

• Among 20 students, 13 think that the teachers are not following the exercises that are 

given in the book properly. Others 2 think they follow it sometimes. However remaining 

5 think they are following the exercises properly that is given in the book. 

• Among 20 students, 1 0  think that the materials they are learning from the book are 

realistic. Others 1 0  think the reverse. 

• Among 20 students, 1 0  think there is no connection between the teacher's lectures and 

contains of the book. Others 1 0  think the reverse. 
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"What do you think about English for Today? Which part of the book you don't  like? Why? 

Which part of the book you like? . What are the problems are you facing in your class? 

What do you want to include in this book?" 

� We like poetry role playing and grammatical part most 

� The students' want to 

• To include literature 

• To include more grammatical items 

• To include more business & professional writing. 

� . What are problems are you facing in your class? 

• Class is not motivating; 

• Class discussion is not interesting/clear. 

• Teachers are not well aware of the subject matter 

4.3.2 Discussion Of the Students Result: 

It has been seen from the above discussion that the book English For Today is very challenging 

to them though the medium of instruction in their classes is Bengali in most of the cases and the 

materials/subject matters in English for today is very much attractive. However half of the 

students think the book covers four skills equally and the materials they are learning from the 

book are realistic but most of the students claim that there is no connection between the teacher's 

lectures and contents of the book. Most of the times teachers don't use the main book. Rather 
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they use the supplementary notebook and also the teachers are not following the exercises that 

are given in the book properly. However, the students will prefer more literary and more 

grammatical items in their syllabus. 

4.4 Teachers Response: 

• Among 1 0  teachers, 5 think that the book English For Today is Appropriate for the 

students. Other 2 think the reverse. 3 of them think it needs improvements. 

• Among 1 0  teachers, 5 think that the book EFT book is motivating and useful to the 

students. Other 5 think the reverse. 

• Among 1 0  teachers, 5 think that the book EFT book is motivating and useful to the 

students. Other 5 think the reverse. 

• Among 1 0  teachers, 2 think that after passing SSC exam, students can speak English. 

Other 6 think the reverse. Other 2 thinks they can speak to some extent. 

• Among 1 0  teachers, 5 think that CLT is appropriate for Bangladeshi Students. Other 5 

think the reverse. 

• Among 1 0  teachers, 9 follows CLT method in class One follows his own way. 
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• Among 1 0  teachers, 4 think that the materials are written according to the students needs. 

Other 6 think the reverse. 

• Among 1 0  teachers, 4 think that the materials they are teaching from the book is realistic 

Other 6 think the reverse. 

4.4.1 Result of the Teachers Response: 

The teachers think that the materials they are teaching from the book are realistic. But it 

should emphasize more on students need and it needs improvements. According to them, in 

Bangladeshi context we need a different methodology, which will include all methodology 

together in response to the students' need. CLT alone can't fulfill the needs. However they 

also thinks that students can't speak English after passing SSC is only because they don't 

practice speaking. Nothing is wrong with the book. Most of the time they feel shy in the 

class. 
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Conclusion: 

The research study was about Evaluation of the English textbook of class 9- 1 0. The result 

shows that majority of the students like the book and they are less bothered whether it is 

improving their skills and knowledge or not. Some teachers don't consider this book as 

authentic one. However some teachers think it just needs some developments. 

The aim of this proposal is  a humble attempt in trying to show the drawbacks of the sse text 

and to aware the authority to realize that the issue at hand is  worth examining. Though in the 

prefa ce it is  written that this book empha sized on four skills equa lly in rea lity four ski lls are 

not addressed equally .  Results from teacher an d student questionnaire survey shows that 

everything about the t ext is average or below average. So the researcher strongly 

recommends for designing an effective English textbook in an authentic skill-based syllabus 

for meaningful teaching and learning . 

Lastly it can be said that research in the field of language IS still relatively limited In 

Bangladesh, where English is  not the native language. 
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Dear Respondents, 

Appendix 

OUESTIONNAIRE 

The purpose of this research is to study "The appropriateness Of sse Textbook". You can 

choose more than one answer. 

Questionnaire For Students 

1 .  Is the Book "English for Today" very challenging to you? 

• Yes. 

• No 

• It is boring. 

• Not clear what the teacher is teaching. 

2.What is the medium of instruction? In which Language you speak in class? 

• English 

• Bengali 

• Both 

3.  Do you think that the materials are very much attractive for you? 

• Yes 

• No 

• To Some extent 
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4. Do you think this book covers four skills (Speaking, reading, Writings & Listening) 
equally? 

• Yes 

• No 

• To Some extent 

5 .  Do your teacher encourage you f or speak ing and listening in English Class? 

• No, they don't 

• Yes, They do. 

• Sometimes they do. 

5 .  Do your teacher i s  following the exerci ses given in the book? 

• No, they don 't 

• Yes, They do. 

• Sometimes they do. 

7. Is there any connecting between the teacher's  lectures and contains of the book ?  

• Yes 

• No 

• Part ially 
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8. What do you think about English for Today? Which part of the book you don't like? Why? 

Which part of the book you like? Why? What do you want to include in this book? 

Questionnaire for Teachers 

1 .  Why do Bangladeshi students of learn English? 

• To fulfill educational requirement. 

• To show up 

• To communicate with others 

• To pass the exam 

2. What do you think EFT book is  motivating/challenging and useful to the students? 

• Yes 

• No 

• Partially 
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3 .  After passing SSC exam, can your students speak English? 

• Yes 

• No 

• Some of them can 

4. Is CL T appropriate for Bangladeshi Students? 

• Yes 

• No 

• Partially 

5.  Which Method do you follow for teaching "English For Today"? 

• Grammar-Translation method. 

• Communicative Method 

• Mixture of both 

6. Are the materials written according to the students needs? 

• Yes 

• Not, at all. 

• Partially 

7. What is the medium of instruction in class? 

• English 

• Bengali 

• Both 
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8. The present syllabus of class 9- 1 0  is based on communicative approach. What are the 

problems of are you facing in the classroom while using CL T? 

9. Though it is written in the preface that "English for Today" includes four Skills, only two 

skills are tested. What is your opinion in this case ? 
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