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Abstract

nglish is a compulsory subject in the primary and the secondary education of
Bangladesh, Although English Language Teaching (ELT) has always been an important
1ssue 1n the country, it has vet reached any satisfactory level of success. Regarding the
quality of English of Bangladeshi TI.T, many problems and complaints are in existence.
This article intends to present an analytical description of English Language Teaching
(ELT) situation in some secondary schools. Considering the significance of secondary
level, in this article, the researcher has speciélly pointed out some problems of teaching

methods in class six.
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Chapter — one

Problems of Teaching Methodology in Class Six.

1. INTRODUCTION

1.1 Background

The education system of Bangladesh is divided into three levels, such as primary,
secondary and tertiary education, .When The National Curriculum Textbook Board
(NCTB, Dhaka) realized that the previous syllabus of secondary level completely- focused
on two skills, writing and reading, they decided to emphasize on other two skills,
listening and speaking. As a result. English textbook (English for Today) has been
déigned as communicative approach in the secondary and the higher sccondary levels. On
the other hand, teaching methodology depends on student characteristics, teacher
competence, classroom management, use of material and so on. Currently, Bangladeshi
students learn English as a foreign language since the very beginning of their primary
education and English has been a compulsory subject in the primary and the secondary
education for a long period. The picture of English language teaching situation is

presented here in the secondary level of a few Bangladeshi schools.

1.2 The problem statement

Fnghsh textbook in class six is written in communicative approach but teachers in
Savar, a sub district near the capital city, seem to teach it in Grammar Translation (GT)
method. The teachers are not competent to teach their students by following CLT method

and they are unable to control the big classroom. When the teachers make groups among




students and tell them to discuss a topic which is given to them, but the students create
noise in the class without discussing lesson topic. Actually, students of class six in Savar
are not used to accepting a new methodology, Communicative Language Teaching
(CLT). Since the students were used to learning every thing through Grammar
Translation Method, they tend to continue in the same system. But in class six, they face
a new situation in English class which they were not exposed before.

Most teachers are not trained to teach English following CLT. Moreover, English
teachers in general have to teach other subjects like Social science, Bangla, Religion etc.

The curriculum in class six aims at developing students” four skills: listening,
speaking, reading and writing. Moreover, it emphasizes generating students’ interests to
learn the language through contexts and situation based on activities. In addition, aims of
the curriculum are to foster and improve student’s four skills and to teach the four
language skills in a communicative manner by creating student-centered activities. The
crucial principle of the curriculum is that English should be taught as a means of
communicative but the teachers in Savar emphasize two skills: writing as well as reading.
Moreover, they teach the students grammar and vocabulary by using isolated sentences
and words which do not communicate in the classroom.

In Savar, many English teachers are not self motivated in teaching profession because
they have failed to find other jobs. Due to the shortage of teachers, English teachers are
al:so asked to teach subjects other than English and they are totally unaware of the

teaching methodologies that are supposed to be used in teaching English language.



Most of the students are only interested in passing the examination consequently,
reachers have to concentrate on covering the narrowly defined syllabus. So, they do not

have much time to ensure the students active participation in the class six.

1.3 Research Questions

1. Why has the textbook of class six been deigned as communicative fashion?

-3

. What methods do the teachers in Savar prefer to follow 1n class six?
3. To what extent, characteristics of communicative language teaching method are

followed in the classroom of class six?

1.4 Purpose Statement

The purpose of the research is to show the genuine teaching and learning condition of
teachers and students in Savar. Another purpose of the research is to focus on
methodology in tcaching in class six in Savar. Policymakers, teachers and students may

benefit from this research.

1.5 Delimitation
This research surveys eight to ten schools among twenty schools in Savar in which

the teachers tend to follow GT method in class six.



1.6 Limitation
According to the best knowledge of the researcher, there was no such research study

done in the area. The researcher’s area is confined to Savar area.

1.7 Operational Definition

In Communicative Language Teaching (CLT) method, teachers encourage the
students to make mistakes which help to participate in classroom but for CLT in
Bangladesh, the teachers do not prefer their students to make mistakes in the exam of
secondary level (Dutta, 2001).

Dutta, (2001: 70) has pointed out that the textbook in CLT is used as ‘a think tank’
that provides a good number of situation topics which the teacher uses creatively in

classroom to generate student interest and ensure their active participation.




Chapter — Two

2. LITERATURE REVIEW

2.1 Education system in Bangladesh

Generally, the main stream of education system is divided into three levels such as,
primary, secondary, and tertiary level. Five year compulsory primary education for the 6-
t0 year age group is imparted mainly by the government and non government primary
schools. The students (11+) enroll for junior secondary education that spans over 3 years,
at the end of this phase of education, some students branch out to join the vocation
stream, offered at vocational training institutes. After 10 years of schooling at primary
and secondary level, the students (16+) who succeed in passing the Secondary School
Certificate (S.S.C) examination have the option of joining a college for a 2 year higher
secondary education called H.S.C. Both S.S.C and H.S.C examinations are conducted by
tﬁe Educational Board of the government.

Under-graduate education of various duration (3 to 4) years is offered to18+ students at
a number of public and private university/ colleges/ technical colleges/ specialized
institutions.

Post graduate education normally of 1-2 year duration is provided by university and

selected colleges and institutions.




2.2 National curriculum

The present English language curriculum in secondary education which was
introduced in 1996, highlighted real- life English language use. The curriculum in junior
secondary level aims at developing students’ four busic skills: listening, speaking,
reading and writing. Moreover, it emphasizes generating students’ interest to learn the
language through contexts and situation- based activities. In upper secondary level, the
aims of the curriculum are to foster and improve students™ four skills; to highlight the
reading and writing skills. The objective of the higher secondary curriculum is to teach
the feur language skills in a communicative manner by creating student-centered
activities (see National Curriculum and Textbook Board, 1996-a; National Curriculum

and Textbook and Board, 1996-b).

2.3 The rural classroom versus urban classroom

[very class in Bangladesh secondary schools hegins with checking the students’
attendance by calling each student’s name his or her roll number, taking approximately
10 minutes. All the students stand up as a means of respect, when the teacher enters the
classroom. Moreover, in Bangladeshi schools, the class work and home work are
basically grammar oriented, focusing on reading and writing skills. [t is unfortunate that
even the reading and writing skills are not taught through modem techniques such as
scanning, skimming, cohesion and coherence. Yasmine (2007: 139) has stated that
students are forced to answer reading comprehension questions in examinations, they do
it.without any kind of creativity, just by picking different parts from the text and their

writings have many grammatical mistakes and often lack cohesion, unity and ¢coherence.
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The teachers of the city are competent and they know more or less how to manipulate
the communicative class perhaps because of their training. They use modern techniques
not only to teach the students for reading and writing skills, such as skimming, scanning,
cohesion and coherence but also focus on other skills like listening and speaking. The
urban classroom is well decorated with movable chairs for students, as a result, the

students get a chance to make a group for interaction.

2.4 Teacher’s attitudes toward CLTM

Selim & Mahboob (2001: 141-48) identify the several reasons behind the negative
attitudes towards CLT, like unmotivated teacher, huge work pressure, different academic
backgrounds and so on.

Work pressure is a reason account for the shortage of teachers; English teachers
usually have huge work pressure in schools. Since most of the students are only
interested in passing the examination, the teachers only concentrate on covering the
narrowly defined syllabus. Because of their interest in private tuition, teachers may have
negative attitudes toward CLT, since CLT is a more developed and useful method to
learn L2. It is one of the main concerns of teachers that if this method becomes successful
in the classroom, students may lose their interest to attend private tuition classes. To
address all these, this study uses interview and survey questionnaire in rural area focusing

on teacher’s attitudes toward CLT approach.

11



* rroblems of learning English in Bangladesh

_.xmers from different background sit in the same room ignoring the fact that the
-~ Jduat needs of the students are neglected in large classes; weaker learners fall behind
. Zzvelop a negative attitude towards English. Spoken English is an area ot skill which

~articularly  underutilized because many teachers of rural setting do not have
—-nable fluency in English. According to Kamal (2005: 125) the English language
..2her crisis has been intensified by the recent transformation to the communicative
- ~oach which focuses on the understanding of English and applying it but the teachers

i follow the traditional method as usual.

The study tries to explore thc problems of learning English based on students’

cerview of Dhaka University. Teachers do not have an adequate knowledge of relevant
Cymmunicative strategies and techniques, as well as they do not have the ability to stand
ek and evaluate student needs. Therefore, they fail to show their own performance in

21e CLT approach classroom.

2..6 Testing system in public examination

There are two public examinations in secondary education, s_uch as the Secondary
School Certificate (5.5.C) examination and the Higher Secondary Certificate (H.S.C)
examination. The English public examination level is divided into two parts. Each part
involves a 3- hour written examination. The major components of the Fnglish test in
secondary education are reading comprehension, grammar, vocabulary, as well as {ree
writing. Although CLT has officially been introduced in the curriculum, the testing

system still assesses the student’s grammatical knowledge, reading, and writing skills and

12



ignores the assessment of the student’s listening and speaking skills. Quader (2001: 14)
has mentioned that it the examination system does not match with the teaching. they are

poing to continue to face resistance to teaching communicatively.
BOINE

To understand the communicative approach, the researcher has summarized the
major methods of English language teaching because the researcher has focused the

problem of teaching methods in ¢lass six.

2.7 Communicative Approach

‘The communicative approach to language teaching is grown with the development of
functional and notional approaches to syllabus design. Its starting point takes the
communicative acts of language. Rahaman (2001: 90) has mentioned that learner must
not only achieve graminatical competence but also comynunicative competence. The
teaching consists of role play, simulation and problem-solving activities which enable
learners to use and practice the language forms required and every lesson ends with the
learner being able to see clearly that he can do something communicatively useful.

Miller (2000: 05) has narrated the perceptions about the suitability and usability of
communication approach in the language classroom of Hong Kong and teacher education
around the world ¢mphasizes a move towards more communicative teaching method
(CLT) with interactive student centered learning but students who have grown up in

cultures which have teacher centered ciassroom.
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2.8 GT versus CLTM

The primary skills of GTM are reading, writing and a little attention is given to
listening and speaking but in CLT, the four skills like listening, speaking, reading, and
writing are practiced in integrated manner. In GTM, the teachers are active and
authoritative in classroom. On the other hand, the students are passive as well as
conscious of grammatical rules in the target language whereas in CLT, the grammatical
rules are not treated strictly. Dutta (2001: 70) has mentioned that in CLT approach, the
teachers are talking less and listening more and work as active facilitator. In addition,
they play their role as group manager. The students are active to participate in the
classroom.

In the article, the researcher has observed one CLT class and one GTM class on the
same topic-‘A Myanmar Family’ and tries to distinguish between two methods in
classroom setting. Therefore, the finding of this article is that GT method appears to be
ineffective and more theoretical whereas CLT method is found to help students acquire
the target language in the classroom. All these features of GTM show that there is no
scope for the students to students’ interaction and the teachers play role as the monarch of

the classtoom. Students are not encouraged or even allowed to ask questions.

2.9 Direct Method

The basic premise of the Direct Method is that students will learn to communicate in
the target language, partly by learning how to think in that language but not involving L1
in the language learning. Freeman, (2000: 18-19) points out that there are some principles

of this method, like:
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» Meaning in the target language can be conveyed through actions and the
student’s understanding of the target language should be developed before speuking.

» The student could learn through observing actions as well as by performing the
actions themselves.

P Spoken language should be emphasized over written language.

2.10 Audio lingual Method

The audio-lingual method is based on the principles of behavioral psychology. In
this method, lessons are presented in the form of a dialogue as well as language learning
is‘ thought be a habit formation matter, the method fosters dependence on mimicry.
memorization of set phrases and over learning. The structural patterns are taught using
repetitive drills and little or no grammatical explanations are provided. Skills are
sequenced: listening, speaking, reading and writing are developed in order. Vocabulary is
strictly limited and learned in context. There are abundant use of language laboratories,
tapes and visual aids. Great importance is given to precise native like pronunciation

(Freeman, 2000: 23-26).

2.11 Approach, Method and Technigque

An approach is a set of co-relative assumptions dealing with the nature of language
and the nature of language teaching and learning. It states a point of view, a philosophy,
and an article of faith, something one believes in but cannot necessarily prove. (Richards

and Rodgers, 2001)
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A method is an overall plan for the orderly presentation of language material, no part
of which contradicts, and all of which is based upon, the selected approach. An approach
15 axiomatie, a method is procedure. (Richards and Rodgers. 20001)

A technique is implementation- that which actually takes place in a classroom. It is a
particular trick, stratagem, or contrivance used to accomplish an immediate objective.

Techniques must be consistent with a method. (ibid, 20001).

The researcher has introduced Acquisition, Learning, Communicative
Competence, Universal Grammar, Innatist, Behavior theories because all theories

are related to the teaching methods.

2.12 Theory of Acquisition and Learning
Krashen, (1980) said that there are two independent systems of second language
performance. The acquired system or acquisition is the product of a subconscious process
very similar to the children who acquire the first language. It requires meaningful
interaction in the target language natural communication in which speakers are
concentrated not in the form of their utterances. On the other hand, the learned system is
the product of formal instruction and it comprises process which results in conscious
knowledge about the language.
The theory of learning matches to GT method because this method’s main goal is to
teach not only language but also linguistic. On the other hand, the theory of acquisition is

related to the CLT as this method prefers to teach the language in flexible way.
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2.13 Communicative Competence
Chomsky (1965) mentions that communicative competence is knowledge of the
zrammatical rules of a language by an idealized speaker-listener. But Ilymes (1972)
rejects and arpues that communicative competence is not only grammatical rules but also
social and cultural rules of a language. He adds that this competence means that the
lcarner knows when to speak. what to speak in which context, and how to speak it.
Theretfore, this theory is related to the CLT approach because the CLT always prefers

the situational, contextual languages and social language.

2.14 Universal Grammar Theory

Chomsky .(]959) claims that language acquisition is greatly dependent upen a
hinguistic faculty, which he terms Language Acquisition Device {LAD) br Universal
Grammar around which all languages are built. This linguistics faculty is thought to be
innate to all human beings and cousisting of linguistic universals. This theory engages in

CLT approach because it always prefers creativity through language.



Chapter -3 /
(o 9% \=)
3. METHODOLOGY Q-:_‘» : N

3.1 Research Design

The research is not only quantitative but also qualitative. The data collected from one
hundred (100) students and eight (8) teachers from eight different schools in class six in
Savar. Six female and two male teachers were chosen for this research. The researcher
adopted the survey with questionnaire and he observed eight classes of different schools
to gather the authentic data for making the closed ended and open ended questions.100
students and 8 teachers were selected from different schools to fill out the questionnaire.

Moreover, these 8 teachers took part on interview based on the questionnaire.

3.2 Theoretical Framework

According to Lightbown and Spada (2000: 09), behaviorists account that learning
takes place through imitation, practice, feedback on success, drilling and habit formation.
The behaviorism theory makes an assumption that learning is a matter of conditioning as
well as habits are formed through responses to external stimuli. Through mimicry,
memorization, the repetition of pattern drills, one is expected to learn a second or foreign
language. Actually, behaviorism theory is related to the GT and Audio-Lingual Method

which are based on structural linguistics and behaviorist psychology.

According to Richard and Rodgers (2001: 161-62), Krashen (1980) points out that
acquisition is the subconscious process as well as it requires meaningful interaction in the

target language. He (2001: 162) also says that learning is the production of conscious

18



rocess which 1'equi1'és linguistics. The researcher has related these two theories in his
-eoretical framework as acquisition and learning are quite differently affected by
anguage teaching. The teaching is largely concerned with learning and not acquisition. In
GT method. grammar is taught by explanations of rules and corrections are emphasized.
In fact, the goal of language learning is the learning of conscious rules and in
communicative approach; it is assumed that learners arrive at the right form of the rule by

correcting errors.

According to Lightbown and Spada (2000: 15), Chomsky (1959) argues that children
are born with a unique kind of knowledge which fits them for learning. This knowledge is
embodied in a mechanism called the Language Acquisition Device or LAD. In other
words, the innatist theory alwayvs requires the creativity of the learners. In the same way,
cémmunicative language teaching (CLT) also prefers to learn the language through

creativity.

3.3 Setting

The data was collected from classroom in the morning at the end of period. The
researcher requested the subject teacher to stay outside of the classroom so that the
students would not feel obligated in answering the questions. The researcher explained
each question to the students in the classroom. Moreover, when the researcher assured
that their name would not be disclosed to teachers, they agreed with him to express their
opinions without any hesitation. For teachers, the data was collected from their room at

launch period.
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3.4 Sampling

The researcher adopted the random sampling method. Random sampling was more
reliable because samples were selected without any bias or preference. For the survey, the
researcher selected 100 students as well as eight (8) teachers from different eight schools
and that were located in Savar such as Savar Adhar Chandra High School, Oxford High
School, Agroni High School, Savar Model School, Savar Ideal School, Asad High
School, BPATC School and College, Savar Girls High School. The questions were based

on MCQ type as most of the students were familiar to this type.

3.5 Instrumentation

For the research, the data was collected through questionnaire and interview and the
students and the teachers were very important so the researcher developed different
questionnaire for them. To get authentic data, he followed the class observation with
questionnaire. When the students were unable to answer the question in English, then the
researcher provided the Bengali version questions so that the students could understand
the actual meaning of the given questions. All questions were designed so carefully that
all aspects of methodological problems in class six would cover. The questionnaire for
students and teachers had been designed on the basis of the research questions. For his
class observation, the researcher formulated few questions to collect authentic data for his
research paper. The interview was taken from the students and teachers about
methodological problems in class six in Savar using the same instruments used for

questionnaire survey.
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3.6 Data collection procedure

The data was collected through the questionnaire and the mnterview. At [irst the
researcher took permission from the school authority and he had to show a permission
letter from the university (see the Appendix- (). After getting permission, the researcher
distributed the questions among the students and explained it clearly. The questionnaire-
survey held in the absence of the teacher so that the students could not fee! obligated
answering the questions. Most of the time the researcher found that the students had a
tendency to discuss with his or her classmates. When the students finished their work, the
researcher collected the questionnaire. In the same way, the questionnaire was provided
with the teachers in order to fill out and after that, they submitted to the researcher.

On the other hand, the researcher interviewed eight teachers from eight different
schools in Savar. From each school, one teacher was invited for the interview. The
interview was taken on the basis of the questionnaire. When the teachers got the
questionnaire, they asked some questions to the resecarcher about the study. As the
mterview was time consuming, the main points were written in the dairy. The researcher

took 7 days for collecting data.

3.7 Data analysis procedure
At first, In the data analysis procedure part, the questionnaire was checked. The
student questionnaire was comprised of ten questions as well as each guestion provided

the information about the students’ experience in the classroom setting of class six. All
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ten questions were designed very carefully so that the learning and teaching problems

were focused. (Please see Appendix-A)

These questions were linked with other questions which reflected the conditions of
teaching methodology in class six in Savar. It was categorized by open and close ended
questions. In order to answer the research questions, the close ended data was tabulated in
numerical figures

The next teacher questionnaire (Appendix -B) was consisted of 1€ questions in which
teachers provided their own experience in teaching ol class six. According to the policy,
the identity of the respondents was kept hidden. After that the researcher analyzed the
recorded interview of the teachers and it was to cheek that the teachers followed the CLT

method or not.

3.8 Obstacles encountered

As a researcher, he did not face any major difficulty to get authentic data but one
school’s class teacher crealed a problem as well as he did not want to allow the researcher
to enter the classroom in order to collect data because he thought that the researcher was
a journalist who would print all negative information about the school in the newspaper,
therefore, the tmage of the school would hamper. At last the researcher was able to

convince the principal of this school by informing the purposc of the research.

22



Chapter - 4

Result and Discussion

This chapter presents the results and discussion of the questionnaire and interview.

The results are analyzed qualitatively and discussed in terms of the findings

4. Introduction
This research is a descriptive and an exploratory study. Tables are used in different
pages to prove a clear and specific idea about the findings as well as results of

questionnaire and interview.

4.1. The data of the questionnaire (Appendix-A and B) was tabulated in table no 4.2 and
4:3. The questions were sequentially analyzed and discussed on the basis of the findings.
100 students and eight teachers took part in it. The result of the data is calculated among

the students and teachers.
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Tabulation of questionnaire data (Appendix - A)

The student Respond
Table no 4.2.

QUESTIONS

. What approximate percentage of
~ngla does your teacher use in the

. 87

30%
50%
70%
If more specify.....

a)
b)
c)
d)

RESUIL

|
|
I'
!

b

—

]
1
K
]
|
_1

COMMENT

* Which skills are more [ocused in the

Jlasg?

1) Reading and writing
-} Listening and Speaking
2y Grammar and Vocabulary

3. Which language does your teacher

use to communicate in the class?

a) Bangla
b) English
c) Bothofthem

72

10

!
;
i
[

57

42 students ticked 85%
_ and 15 students ticked
| G095,

|
!
f
|

07

00

4. How often does your teacher

encourage your participation in group

or pair work?

a) Always
b} Sometimes
¢} Hardly
d) Never

07

16

54

2
Tt




" "QUESTIONS

COMMENT

vy does \our Fnoimh teacher motivaie
1 use English n the class?

Through telling story
-» Through narrating own experience

Through parsing your performance |

.1 No motivation

Uhat approximate pcrucwtawe of the class
. Jo you talk?

2 10%
2 30%
(}/

Ul (7

33 If more please specity

Ll

L

iow often does your teacher check
-wakes strictly?

al Always

5 Often

2y Sometimes

~d) Never L

64

22

16

“Aich ways does your teacher teach
camar?

4} Through tsolated sentences

by Through text based sentences

¢; Through commercial books

dy Through teacher’s own experience

33

07

17

17

LA
L2

04

08

Three students ticked
5% and five students
ticked 1%

03

08

How often does your class interact among
- students?

a4 Always

by Often

¢ Sometimes

dy Never

. How often do vou prefer asking questions
vour teacher in the class?

ay Always
by Ofien

c) Sometimes
d) Never

i

09

L)
LA

20
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4.3. Analysis and discussion of questionnaire data for students (Appendix-A)

The first question is whether the English teachers use Bangla in the classroom
(Appendix-A). 57 students report that their teachers use Bangla 55% in the class and 32

students tick €0%. In addition, 10 students tick 50% and one student tick 10%.

In the question no-2, 73 students state that reading and writing are more focused in
the class and 20 students tick "¢’ which means vocabulary and grammar are focused in

the class. Moreover, 7 students tick on listening and speaking.

The third question is whether the English teachers use English or Bangla to
communicate in the class. 72 students tick "a’ that means the teacher uses Bangla to
communicate 16 the class whereas only 20 students show that the English teachers use
both of them in the class. Rest of the students ticked ‘¢’ required that they only use

English to communicate in the class.

The question no-4 is shown whether the English teachers encourage the students’
participation in group work. 54 students respond that their teachers hardly encourage in
group work and 23 students tick 'd" that means the teachers never do that. Moreover,
only 07 students of the same school say that their teachers always encourage in group

work.
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The fifth guestion is whether the English teacher motivates to use with English
ianguage. 53 students respond that their teachers motivate to use with English through
narrating own experience and 22 students ticked "a’ that means they motivate the students
through telling the story. In addition, 21 ticked ‘¢’ and four students ticked 'd’ that

requires no motivation.

In the question no 6, 33 students stated that they talked 10% of the total class as well
as 22 students ticked 'b’ those percentage was 30%. In addition, 17 and 08 students

accordingly ticked 05% as well as 50%.

The question no, 7 is found whether the English teachers check grammar strictly. 62
students respond that their teachers always check grammar strictly and 16 students claim
that sometimes they check grammar. Moreover, 17 students put tick mark on ‘¢’ and

three students ticked "d" that means they never check grammar.

The question no 8 is shown whether the English teachers teach grammar in the class.
52 students state that their teachers teach grammar through commercial books and 33
students tell that their English teachers teach grammar through isolated sentences. On the
other hand, 7 students put tick mark on ‘¢ and 8 students put tick mark on ‘d’(see

appendix A).

In the question no 9, your teachers prefer the class interaction among the students. 65

students say that their teachers never prefer the ¢lass interaction among the students as
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well as 24 students put tick mark ‘¢’ that means they often prefer it. In addition, 09
students consider that sometimes their teachers prefer the class interaction among the

students whereas only 02 students think that their teachers always prefer it.

The question no 10 is found whether the English teachers prefer asking questions in
the class. 35 students report that their teachers often prefer asking questions and 24
students respond that sometimes their teachers prefer asking question to the students in
the class. In addition, 21 students put tick mark on "a’ that means their teachers always

prefer asking question and 20 students tick "d".

The data of the questionnaire (Appendix- B) was tabulated in the table no 4.3. The
questions were analyzed and discussed on the basis of the findings. Eight teachers took

part in the questionnaire and interview.
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Tabulation of questionnaire data (Appendix-B)
Teachers Response

"7 Schools | Q-1.Which | Q-2.What | Q-3. What | Q-4.What | Q-5. How |
[ Name: methodology | approximate | percentage | percentages | often do vou :
f do you follow ! percentage of Bangla | efclass time | encourage |
[ in the class? ‘of the class | do you use | students are | your [
% J' time do you | in the engaged in | studentsto |
i i talk? class? oral [ ask |
o L | participation? [ questions? |
Lher-1 | Savar f
- H. | adhar Traditional one | ‘
chandra | L 80% i 5% 1 05% Always |
High f !' J
| School | | ]
cher=2 | Oxford | ' |
N High ‘ Mixed method | |
' School | L 90% 45% 10% Always l
| ! | | |
..cher-3 | Agroni | ! | | ‘
R High ! ‘I'raditional one ! J [ |
School | 90% | 70% F 5% | Always |
| | | i |
_wher-4 | Savar | - o .‘ T _'_«(' S O
K i Model I Communicative ) “ _ j
} School ‘ approach f 20% | 60% I 5% I Always
| | | | |
I — ! ! i o
-acher-5 Savar | ! ; )
TS ldeal | | | |
School Traditional one 95% 50% ‘ 10% Frequently |
o | | !
-acher- 6 | Asad '| ]I |' ]
fv.J | High Mixed method 80% I 60% ! 15% Frequently
School f i #
- eacher-7 | BPATC B T
T School Mixed method | 85% 70% 10% | Always
i and r j | f |
L Colege |1 S 1o
cacher-8 | Savar k '
L RO Girls Traditional one 90% 65% 5% Always
High j
— | School | _ = B i




1
3
L o3
E
- oer- 6

| Schools (Q-6. Which [ Q-7 How "_VQ 8. How |fQ-9. Whatis | Q-10. Which
{ Name skills do you § often do you J often do you | your age do you
ij i emphasize teach j ' prefer the qualification? | belong?
'- | in the class? | grammar | group or
; I directly? “ pair work?
[ Savar odur | B B.sc
chando High | Reading and | Always Sometimes 28
School Writing
Oxford High [ Readmo and B.com
School r Wntmu Frequently Not at afl 32
[ Vocabulary
{ and
i Grammar
Agroni High i M.A (pass)
School Reading and | Always Sometimes | 38
Writing ; {
i i ’
Savar Model | f { M.A in English
School | Reading and | Frequently Sometimes | 29
Writing l
Listening j
and speaking ;
|
Savar Ideal | | MLA.in
| Schootl Reading and | Always Sometimes | physics 34
| writing } |
| |
[ ; |
! Asad High | B.A in English f
School F Readmyg and i 24
Writing Always Sometimes |
! Vocabulary }
’i and : | |
r:_ Grammar | | I | L
| BPATC | Readi ing and | M.A in English |
School and | Writing Always |! Sometimes E 28
College [ Listening [ |'
and { i [
| ____ | Speaking | |
Savar Girils | Reading and | | B
High School | Wniting ; Always Sometimes | B.A (pass) 23
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4.4. Analysis of the Questionnaire data for Teacher (Appendix- B)

For the question no 1, five teachers tick 'a’ which means they always follow
traditional method in the class and two teachers follow the mixed method whereas only
one teacher follows the communicative approach but the text book of class six has been

written In communicative fashion.

The question no 2 is used to find the answer about what percentage of the classtime
the teachers talk. In response to the question, four teachers talk 90% of the class time and
three teachers respond that they talk 85% of the class time whereas one teacher state that

he talk 20% in the class.

The question no 3 is whether the English teachers use Bangla or English i the
class. Four teachers use 65% Bangla in the classroom and two teachers use 55% Bangla
in the class. In addition, one teacher responds that he uses 70% as well as another teacher

use Bangla only 50% in the class.

In the question no 4, what percentage of the students is engaged in oral
participation? Inl response to the question, four teachers tick "d” which means the students
are engaged only 05% in oral participation as well as three teachers tick "a’ that means
10% students participate in oral. In addition, one teacher puts tick mark on 15% in oral

partictpation.
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The question no § is shown whether the English teachers encourage asking
questions in the class. Six teachers always prefer to ask questions in the class and only

two teachers respond that they frequently encourage asking questions in the class.

In the question no 6, the English teachers give ¢mphasis on reading and writing,
listening and speaking or vocabulary and grammar. 8 teachers tick "a’ that focuses
reading and writing skills as well as two teachers put tick mark on both of them like

reading , writing and vocabulary and grammar.

The question no 7 is whether the English teachers teach grammar directly. Six
teachers in class six teach grammar directly and two teachers respond that they frequently

teach direct grammar.

In the question no 8, the English teachers of class six prefer the group work among
the students. Sometimes seven teachers prefer the group work in the class and only one
teacher never believes in group or pair work because he claims that the students make

noise in the class.



4.5. Result of interview

For the question no 1, most of the teachers follow the traditional method because they
are not trained as well as they are unable to control the whole class in communicative
way. Only one teacher claimed that she tried to teach 50% of the classtime in
communicative manner and rest of the time covered the traditional one.

In the question no 2, all teachers responded that they talked 85%- 90% of the class
time in the class.

For the question no 3, five teachers state that they use 75% to 85% Bangla in the class
and rest of the teachers use Bangla 50%- 60%. So, they follow the traditional method to
teach the students that method requires the use of Bangla.

+ In the item no 4, most of the teachers says that they never prefer in oral participation
because there is no testing system of spoken English. One teacher responds that she
sometimes tries to make her students to participate in oral section.

In the response to question no 5, most of the teachers, except one teacher claim that he
always encourages students asking questions in the class.

For the question no 6, five teachers give emphasis on reading and writing skills and
other teachers emphasize vocabulary and grammar as well as reading and writing as these
skills are tasted in the exam.

In the question no 7, six teachers out of eight respond that they always teach grammar

directly and two teachers frequently teach grammar directly in the class.
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For the question no 8, five teachers state that they sometimes prefer the group work
and three teachers never prefer the group work because when they ask the students to
make a group and discuss a topic, they make noise in the class.

4In the question no 9, five teachers completed B.A (pass) and two teachers completed
B.sc and one teacher completed B.A (hons) in English.

For the question no 10, most of the teachers belonged to 26-35 age group and female

teacher belonged to 21-25 age.
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4.6. Biscussion of the student questionnaire

The researcher has shown that 100 students have participated to fill out the
questionnaire from eight different schools and the data was collected from them. This

chapter discusses the results in details.

The summary of the student questionnaire shows that maximum 85% students
respond to their teacher's lecture, It means they prefer asking questions. Though a few
students use Engiish while asking questions, rest of the students use both Bangla and
English. Moreover, most of the teachers use 50% to 70% Bangla in the class. As a result,

the students do not feel motivated to use English in the class.

According to the National Curriculum and Text Book, (see NCTB, 1996-a) the book
of class s1x i1s designed 1n communicative manner in which four skills are focused, but
most of the teachers in Savar do not follow that method and they follow the traditional
method (GTM) to teach the students. The classroom is mostly lecture oriented and
teacher-center. Moreover, teachers are seen as knowledge source and students are the
receivers of that knowledge. In addition, many teachers are not competent to handle the

teaching materials and are not familiar with the current trends of CLT.

The majority of the students of class six stated that their teachers did not encourage
the students to participate in group and pair work and the students were often frightened

to ask their teachers any question. Most of the students responded that their teachers did
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not motivate the students to use with English language. Sometimes a few teachers
motivate their students through story telling or narrating their own experiences but the

medium of speaking is Bangla, not English.

100% students agree that their teachers check grammar strictly. They never tolerate
any mistake of grammar in their answer scripts. They think that without grammar,

English learning is incomplete.
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4.7. Discussion of the teacher questionnaire

The researcher has given the questionnaire for eight teachers to fill out and atter that
the questionnaire provides a glimpse of the f{indings. This chapter discusses the results in

some details.

The summary of the teacher’s questionnaire shows that most of the teachers follow the
traditional method (GTM) to teach the students i class six. They alse report that
sometimes a few teachers want to teach by following communicative approach but they
fail to implement in the classroom. When teachers ask to make a pair or group to interact
with students. They create noise in the classroom as well as they think that the teachers

have given a chance to chat in the class,

Most of the teachers of class six in Savar talk 85% to 90% in the classroom. The
findings help us conclude that the classroom teaching is mostly lecture-based and
teachers-centered and students play the role as the passive listeners. The large numbers of
teachers do not prefer to make a group work in the class and they discourage the students

to participate in pair or group work

Most of the teachers always use 55% to 75% Bangla in the class six in Savar. This
reminds us of our conventional way of teaching in which the teachers rcad out the
English sentences of the text as well as they transiate it which reflects the traditional way

of teaching.
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According to CLT approach, use of the native language is not forbidden and it is used
if necessary to clarify certain terms of concepts to the students but the teachers always
tend to use Bangla in the class. However, sometimes it is good to use certain amount of

Bangla in a tactful way as this facilitates learning.

The large numbers of teachers of class six in Savar explain grammatical rules in the
class and they believe that explanations of certain rules ensure effective learning.
Moreover, oral participation in the classroom is almost absent and the teacher thinks that
spoken English is not mandatory because there is no testing system of spoken skill in the
public examination. That is why, they do not emphasize this skill. On the contrary, the
text book of class six has been written in communicative manner in which four skills are
focused such as reading, writing, listening and speaking but the teachers are not
competent to teach four skills and they only give emphasis on reading and writing.
Through questionnaire survey, it is proved that most of the teachers in class six
encourage their student to asking questions in the class and only a few prefer questions
after delivery of the lecture. However, most of the students do not ask the questions

because of their shyness.
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4.8. Discussion of the Teacher Interview

The researcher has mentioned that eight teachers have participated to fill out the
questionnaire and the data presented in the last chapter provides a glimpse of the
findings. Through interview, some important points came out which are discussed below.

Eight teachers were interviewed.

Teachers tell that the current book in class six is effective if 1t 1s used properly. The
Students are supposed to do most of the activities and a teacher acts as a facilitator
whereas the book also incorporates numerous pair and group work activities. In addition,
the content of the books are based on real- life satiation and on everyday language.
Teacher’s objective is to involve as many students as possible in different activities but
sometimes it creates problems. The teachers face problems to organize pam or group
work as most of the classes are very large. There is a notse during these activities, some
teachers find it very difficult to control noise because in one class there are usually more
than 60 students. Moreover, the classtime allotted for English class is not sufficient to
practice the language and at the same time teachers have to complete the assigned

syllabus within the stipulated time.

If the class size is small, it is possible to manage the classroom activities ensuring
studemt participation. But all these are not possible in a large class. A large class is not
suitable for teaching and learning. In addition, 50 minutes time is allocated including

registering attendance. This contact time is hardly enough for effective communicative
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ctivities. Most of the teachers claimed in interview that the testing system of language is

aditionally based on discrete point grammar test.

Most of the teachers respond from eight schools in Savar that students memorize
1swers and reproduce them in the answer scripts. When they are asked to write few
ntences of their own, they feel helpless. There has been no direct test of the skills,
xcept for reading and writing. There is no test of speaking and listening in the public
xamination. So, teachers report that there is a conflict between curriculum and the
camination system regarding the skills of speaking and listening proficiency. CLT needs
)I be supported by adequate materials and related teaching aids such as projectors,
omputers, taps recorder etc. Through interview, teachers report that the lack of basic
aterials such as microphones, white boards or seats that can be adjusted for students to
eate interactive groups in communicative activities. Most of the teachers respond that
ey are not proficient in English in secondary level and start teaching without any formal
aining. The country has a rigid education policy along with ineffective testing processes
ough English is mandatory in the secondary academic curricula in Bangladesh.
eachers report that they are repeatedly reminded to focus on completing the syllabus.
iven these limitations, the scope for application of some aspects of communicative

ympetence in the classroom are limited.
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Chapter - 5

Conclusion and recommendations

Although most of the teachers talk about communicative approach, in reality, teachers
pear to be favoring their own traditional way of teaching, because traditional teacher-
ntered language class is easy going in our context. Teachers frequently use grammar
anslation method. Even the classroom condition is not fit for communicative approach

1e to the lack of basic materials. Local students prefer the traditional methods of reading

ymmunicative approach fail in the classroom. The discussion has indicated that there are
any obstacles in English language teaching or learning in Bangladesh, such as the lack
“student’s participation, large class size, inadequately trained language teachers, limited

sources and unfriendly classroom atmosphere and so on.

At first to overcome these problems, we have to change our mind set. Teachers should
> proficient in the target language and they should learn how to organize a big class of
yme 60-70 students. Teachers should not rely too much on the textbooks. More genuine
aterials with real English content and common words, sentences should be presented to
udents. Sometimes Bangla should be used for clarifying some critical terms and pair
id group work should be used. Teachers should be highly trained to put their efforts

operly to make the students to communicative in English classes.
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To improve the quality of English learning and tcaching, the researcher has drawn some
recommendations which are given below:
P Creating small class-size for language classes

P Arranging regular teacher training programmes to improve teaching quality.

P Developing friendly teacher- student relationship
P> Increasing time for teaching
P Emphasizing equally the listening and speaking

P Improving the conditions of existing teaching aids

» Preparing to accept the CLT approach.
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7) How often do you teach grammar directly?
a) Always b) Frequently
¢) Sometimes  d) Not at all

8) How often do you prefer the group or pair work?
a) Always b) hardly
¢) Sometimes  d) Not at all

9) What is your highest qualification?

10) Which age do you belong?

a) 25-35 b) 35- 40

c) 40-45 d) 45-50
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Problems of Teaching Methodology in Class Six.
Researcher: Md. Rasel
ID # 2008.1.93.004
East West University
Appendix-B
TEACHER QUESTIONNAIRE

1)  Which methodology do you follow in the class?
a) Grammar Translation Method
b) CLT Method
¢) Mixed method
2) What percentage of the class time do you talk?
a) 40% b) 60%
c) 80% d) Please specify, if different .. ........... ...
3) What percentage of Bangla do you use in the class?

a) 20% b) 40%

c) 60% d) Please specify, if different ...

4) What percentage of the students is engaged in Oral participation?

a) 40% b) 60%

c) 80% d) Please specify, ifdifferent .......... ... .

5) How often do you encourage your students for asking questions?
a) Always b) Frequently
c) Sometimes d) Not at all
6) Which skills do you emphasize in the class?
a) Reading and Writing
b) Listening and Speaking

c) All four skills
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6) What approximate percentage of yvour class time do vou tatk”
FH TACH © T (T FL T 2

a) 10% b)30% c¢)50% d) [f more please specify ...

7y How often does vour teacher check mistakes strictly?
AN (T s T SRS M 2

a) Always (74 R, b) Often (&723)
c) Sometimes (TCA FTH) d) Never (F4= =11)

8) Which ways does your teacher teach grammar?
Tt Al (ot e JpeEe oY 2

a) Through isolated sentence (f<foeg a5c)

b) Through text based sentence (324 L)

¢) Through teacher’s own exercise (f¥rres fagem sqaiad)

d) Through commercial grammar books (iff&® A 237 M)

9) How often do vou interact with the students?
I (ot A2t AR FO oigr Rty Sema) 23 2

a) Always (19 591)  b) sometimes (I TMC)
c) Often (2%} d) Never (®4a )

10) How often do you prefer asking questions to your teacher in the ¢lass?
PR (ST 4 G o el Baes o B 2

a) Always (79 31u3), b) sometimes (JMCAH M)
c) Often (&%) d) Never (343 )
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2 3 LAMAIAREITT AR R Al Wil T2 ARLA AR AR A e, ¥ PR A~ 0L 70T

Researcher: Md. Rasel
ID # 2008.1.93.004
East West University

Appendix-A STUDENT QUESTIONNAIRE

Put tick mark on your right choice

1) What approximate percentage of Bangla does your teacher use in the class?
Tora frre F© *wies (KT SCF e A B 2

a) 30% b)50%  ¢)70%  d) If more please specify....................

2) Which skills are more focused in the class? :
T BT (B WES! (@9 5T ST T 2 E

a) Reading and Writing (481 @z 44m)
b) Listening and Speaking (=t «az =)
c) Both of them (3¢9%)

3) Which language does your teacher follow to communicate in the class? i
AT S0F AR & COMNR T (17 TN0T G oca?

a) Bangla (3#)  b) English (3us®)  ¢) both of them (FwwE)

4) How does your English teacher motivate you to use with English language?
TSR e o6 g 3adl S Mars Baw o 2

a) By telling story (/@ <=1}
b) Narrating own experience (W&ot e +07)
c) No motivation (% Sg% $a )

5) How often does your teacher encourage participating in pair or group work?
T (SN T Q4@ TG 24T TONES G ?

a) Always (3 »a@),

b) Notat all {¢'75% =t

c) Sometimes (T4 W)
d) Hardly (=== #1))
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