Xy

Nesd for Zffective Remedy

Thesss submitted in panial fuilillment of the requirements for the degree of Masters of Ans i
English.

Submiidted by: Supervisor:

Dy, Blehamnted Shahriar Hague
Name: Nashid Kamal

3 20405-2-02-007

Date of Subnisgipe: 26 Aurd, 2847

17 MAY 2

i et R s i



TABLE OF CONTENTS

ACKNOWLEDGEMENTS
ABSTRACT
DECLARATION FORM

APPROVAL SHEETS

CHAPTLCER 1
J iINTRODUCTION
.1 Background
1.2 Problem siatement
1.3 Purpose statement
1.4 Justification of Emror Analysis
1.5 Hesearch Questions

| & Delimitations

CHAPTER 2

3

LITERATURE REVIEW
21 INTRODUCTHON
2.2 Bangladesi:i Scenarto

2.3 EFL context in Dangladash

=2

Page

18

18

14

L 1 o A



24 ELT in Bangladesh
2.5 Suate of Englizh in Bangladesh
2.6 Teaching of Enjlish in Bangladesh

27 View of other researchers

CHAPTER 3

3. Methodology

31 Design of the study

3.2 The Setting

3.3 Sampling

34 Rescarch lnstrumant

34 1 ODuestionnaire

3.5 Dala Collection Procedures

3 6 Data Analysis Procedures

CHAPTER 4
4 Results and Discussion
4.1 Findings
Table]
Table 2(Transcnption of the Data)
4.2 Discussion

4.3 Fmdings m term of research questions



CHAPTER 5

5. CONCLUSION

5.1 Summary of the Findings
5 2 Contnibutien to Research
5 3 Practical Imphcation(s)
5 4 Suggestion

5 5 Further/ Future stodies

3.6 Conclusion
REFERENCLS
APPENDLIX

A-Questionnaire of the research study

=

Paze

76

76

77

78

2

sl

31



ACKNOWLEDGEMENT

Firstly, | am especially grateful to my dear supervisor, Dr. Muhammed Shahriar Haque, for his
support and cntical acumen, Without his regular counseling, checking of my drafts and advice
reparding data collecuon, 1l would be difficuit for me to deal with such a research work:

Secondly, | am deeply indebted to my parents who instilled a love of learning in me and save me

the gift of a multilingual/multicultural environment to grow up in.

f".-kd"

.-J-_"_-"‘--.
gl Uz p 5
-

P :

= 3
LIBRALKY X _:f
";-- '_'-.T.'J f



ABSTRACT

With regard to wrilten composition students often want to tocus on grummar when they first seek
help with writing, most have problems with structure and organizattion. But the study of fareign
language teaching reveals that making errors is universal and natural. When teachers complain
anout errors of structure or svatax, they are nsually responding to the symptom, not the cause-
which is often unclear thinking, Although teachers are familiar with the types of sources of erors
usually made by students, still the non-availability of preper instruction and lack of fluency in
sommunicative practice, lack of proper explanation and understanding of grammatical rules,
written work ahounds in errors. Nevertheless, it is much interesting to observe that there exists a
considerable degree of uniformity in the characteristics of interlanguage and in the types of
errors of various L2 learners. For example, Bengali speaking EFL leamers have a common

nroblem of missing the ‘s’ to be added to the yerb used m a sentence n the present tense and

5
by

having a third person singular subject, for example, “She usuzlly wake up early i the moming .

The analvsis of learners’ errors had long been a part of language pedagogy denhng with finding
out practical reasons of errors and discovering ways of refinement. Error identification and
refinement are especially nseful to second larguage leamers” because it helps them leam the
exact environment in which to apply rules and discover the precise semantic range of lexical
items. The research topic explains that while writing, a wnter has to take care of has/her structure
of the sentences so that his sentences express iniended meaning clearly, correctly, and
effectively. For this reason, knowledge of probable errors in writing is essential. In our country,
students of different levels follow certain writing instructions to develop their writing skills, but
the question is- how effective are these instructions and how can consciousness of ermrors help

students to overcome these common senignce ercors 1o writing? Errors provide feedback, they

4]



il the teacher something about the effectiveness of his‘her teaching materials and his/her
reaching techniques, and show him/her what parts of the syllabus he/she has been following and
=as inadequately learned or taught and need further attention. This research is a descuplive and
guantitalive 10 nature. Tts purpose 1s to find Icnut leamers” (leanung Enghsh language as a
second/foreizn language) problem arcas and reasons behind them. Accurate English language
knowledge is necessary for the students. Study focuses on the common mistakes and errors that
learners usually make m their paragraph writing in an English course at secondary level The
number of prammatical items in the questionnaire restricts discussion only to the sentence level
sroblems that fall mainly into prammar, and mechanics arcas, It was an open ended and
descriptive questionnaire on why these problems occuned in writing and finally some
suggestions have been provided on the basis of this researcher’s findings. Researcher distributes
guestionnaires among students of two public Bengali medium schools in Dhaka. The respondents
sre 55 For this research, data was collected in formal settings. After collecting the data, they
were transcribed and tabulated. From the questionnaire, the identity was onutied and information
was separated to analyze them, Informatton was separated according to the subjects. Students’
data was tabulated in one table. The reseacher analyses the data quantitatively and in qualitanve
manner to find out the problem arca. The study discusses about some of the errors, which are
usually made by the students and are cateponzed under the sources of interlingual and
interlingual errors. Therefore this paper aims o look not at each and every cause of error in
wotings rather it altemipls to analyze some rw.:uzl%unl and systematic errors and its causes which
help students to write socially acceptable and acadenucally correct English. The current study

fries to investipate problems of students” writing in a secondary EFL writing class. The fact that

arrors cited in this research are from the competence data (refers to the systematic errors of the



“zamer) and analysis of these data presenis Lhat in certain areas of language use, the leamer
sossesses construction rules which guided the researcher fo categonze the errors into
=iarphology, syntax and basic grammar forms, Finally, m an effort to bring this research 10 bear
on the presentation of the descriptive aspect of error analysis, the literature has been
comprehensively surveyed and research findin gs demonstrated that the reason behind formaoen

4

of errors lie in the unsystematic approach towards both teacher training and the classroom

zzaching,
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Chapterl QS;F :.. LIBR ALY ,:-
INTRODUCTION N A7t
1.1 Backeround L:

The role and function of English in the present global perspective is beyond all doubt. As the
wnouape of wider communication, gspecially due to its inevitable attachment to international
~ade and commerce, English has wrned out to be of pnme impertzace tn the domain of our
Sesiness education. Apart from bemg the working language of international organizations and
sonference, English is the key langnage of all sorts of business. trades and financial activities.
The role and function of English in the contempoerary global avenue has been steadily implanting
s value in the Bangladeshi socio-economic and educational scenario. But the question 15, ‘how
Gy are we ready to activate the specific need of English and eventually create a suitable

workforee that would contribute to our national progress?’

i~ the research on Bengali speaking EFL leamners’ errors, Maniruzzaman, Islam and Rashid
(2006) talks about a second/foreign language learner ™ language that naturally has errors which 1s
sften criticized and interpreted in a negative way. However, it is basically the personal language

21 the interlangnage of the learner when hefshe iakes a linguistic journey from his/her first

Iznguage o the target language.

According to Selinker (1990), n the interim time before reaching a standard of the target

tanguage, the L2 leamers actually struggle to express their ideas in the language they are



=2rming. Because of their lack of ability, they create their own way to express ideas in the target
Sovuage and naturally commit linguistic errors. At the elementary siages in the period, it is very
=z=resting that the learners develop their own vanety of L2 though it does not match the vanety
= by the native speakers. Many language teachers and researchers traditionally consider these
maoes as a state of full of emors. Notwithstanding, it is essentiat that the slages having erors

-=ould be taken into account as they constitute the learner’s interlanguage.

severtheless, it is much interesting to observe that there exists a considerable degree of
wniformity in the characteristics of interlanguage and in the types of errors of vanous L2
‘2arners. For example, Bengah speaking EFL leamers have a common problem of missing the *s’
s> he added {o the verb used in a sentence in the present tense and having a third person singular
subject, for example, ‘She usually wake up early 1 the morming’.

Sut, it is more exciting that such similanty in the nature of interlanguage of vanous L2 leamers
sre not only restricted to the leamers of a particular language but it also happens with Japanese
‘eamers. In fact it is universal as Adjemian (1994) points out. Defving the contnbution of
sontrastive analysis theary, in their research on learner's errors, Dulay and Bunt's (1982) cross-
sectional analysis reveal that the majority of emors that children make reflect the influence of the

arget second language more than that of those children’s first language.

1.2 Problem Statement

As a practicing teacher, the researcher knows too well that leamers make errors, the flawed side
of learner speech or writing and error analysis constituted the first senous attempt to investigate
teammer language. The analysis of leamers’ emors had long been a part of language pedagogy

Zealing wath finding out practical reasons of errors and discovering ways of refinement



s

szcording to Krasken and Sehnker (1975 in IKanneth Croft, 1980:157) ‘comecting lcamers’
sors helps them, discover the functions and limitations of the syntactical and lexical forms of
=¢ target language.” Frror identification and refinement are especially useful to second language
=arners’ because 1t hielps them learn the exact environment in which to apply rules and discover

== precise semantic range of lexical items, (Kenneth Crofl, 1980),

The ELT practitioners { Corder 1951, Dulay and Burt 1982, Brown 1994 ) have been trying to
Zentify a particular way to treat the second language learners’ errors for the last three decades.
45 2 matter of fact, the present state of English in Bangladesh is not satisfactory. As a student of
Znglish department, the researcher has done some courses on ELT which heiped her to have
:ome knowledge abour present state of English in our country, The researcher has done seme
sourses on ELT and has observed the undergraduate students of East West university, who
=azsed through secondary and higher secondary levels, their condition of basic English from
where she has the idea that the present state of English in Bangladesh 1s deplomble. Students
sven at the depree level can’t frame sentences in English comectly. They find themselves n a
=255 when il comes to expressing their ideas in English. Their vocabulary is very poor. The
sesearcher has come across English essays w.r__itten by students who are qualifying for B.C.S
{Bangladesh Cadre Scrvice) examination WhEll'ﬂ there is the good number of Bengah words
wTitten in examination scripls. In our teaching learning context mostly writng skill is nsually
sonsidered as a clear proof of whether learners learnt English well or not Leamuers sut for
different examinations and get the grades/scores on the basis of writing ability. Although other
siree skills are more or less practiced in the class, only writing ability 15 assessed for the grades

or scores in the examination. This is apparently a vast area of language production that our
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s=dents and teachers are concermed with. However, only a few studies on students’ writing have
c==n done so far. Consequently, there is hardly any data on common emors Bangladeshi students
—=ke in writing. So the researcher addresses the ssue of assessment in wriing Ensglish based on
smpirical data that are collecied from the questionnaire survey among the leamers at the
zssendary level, Practicing writing in the classroom and its problems can be a practical area for
assessment and writing development In this regard, we do not have many investigative repors

s=vealing the deailed problems of student writing that could have provided professional insights

for teacher development.

1.3 Purpose Statement

I our teaching learning context mostly writing skills is usually considered as a clear proof of
whether learners learnt English well or not. Learners sit for different examinations and get the
=zdes/scores on the basis of writing ability. Although other three skills are more or less
~mcticed in the class, only writing ability is assessed for the grades or scores in the examination
Writing is a vast area of language production that our students and teachers are concerned with
Sowever, only a few studies (Rahman, and Islam) on students” wnting have been done so far.
Cansequently, there is hardly any data on common erors Bangladeshi students make in v.witin::g_
The research topic explains that while writing, a writer has to take care of lus/her structure af the
sentences so that his sentences express intended meaning clearly, correctly, and effectively. For
s reason, knowledue of probable errors i wnting is essential. In our country, students of
different levels follow certain writing instructions to develop their wrting skills, but the quesoon

5- how effective are these insmructions and how can consciousness of errors belp students to

overcome these common sentence errors m wnting? Errors provide feedback, they tell the



w=cher something about the effectivencss of his/her teaching materials and histher teaching
=-haniques, and show him/her what parts of the syllabus he/she has been following and has

==dequately learned or tavght and need forther attention.

Lomm, 1t 15 crucial lo make a distingtion between mistakes and errors, technically two very
= Ferent phenomena. Brown (1994:205) says:

A nustake refers to a performance error that 1s either a random

guess or a ‘slip’,in that it 1s a fulure to ulilize a known system

cortectly. An error i5 a noticeable deviation from the adult

srammar of a native speaker, reflecting the interlanguage
competence of learner,

L
L

Zven after having twelve years of instruction especuilly in English wnting, leamers in
Zangladesh stll find formal writing troublesome- the same commen errors they made dunng
Zneir early school and college life reoccur. The investigation focuses on why these mistakes
weeur and how they can be removed From personal expenence,: the researcher realized that
“Errors in wonting” would be an interesting area for her study, Some materials wall be studied on
“u5 topic to elaborate the present scenano. This research wall try to explore whether the things
zre still the same in spite of taking all the imbatives by the govemment or there 15 any
smprovements. "The research would also make some suggestions towards improving the teaching
=% English as a foreign language in Bangladesh. Again this research paper aims to look not at
szch and every error i writing rather 1t wall attempt (o analyze some recument and systematic

<rrors which will help students 1o write socially acceptable and academically correct English.

1.4 Justification of Error Analysis

According to Richard (1974}, it has long been accepted that the application of a scientific



=zcipline to the solution of practical problem provides feedback to the leaming theory. The
Eclcations provide confirmation and disproofl of theory. The study of leamners’ emrors is such an

moiication.

T=2 theoretical climates of the late fifties and the early sixties provided the ultimate rationale for
‘=< emor analysis approach, Chomsky's (1959) “Review of B.F, Skinner's Verbal Behavior”
~suestioned the very core of behaviorist habit theory as an account of fanguage leaming The
stedy provided the catalyst for efforts that virtually tumed the field of the developmental
gsveholinguistics around overmight. Chomskyan gensrative linguistics, along with Piagetian
zevehology theory (Psychology and Linguistics: 1977), has succeeded in highlighting the
zezviously neglected mental makeup of leamers as a central force in the learning process.
Consequently, error analysis came away with a nich source of explanation for the mary yet
w=explained but frequently observed student errors. According to Richard (1974), the error
zmalysis movement can be characterized as an attempt 0 account for learners” emors that could
=31 be explained or predicted by contrastive analvsis or behaviorist theory, and tg bring the field
o7 apphied lingwsucs mio step with the cunent!i:limat& of theoretical apinion. In these respects
zmor analysis has been most successful. 1t has made a sipnificant contribution to a theoretical
censciousness rising of applied lmguistics and language practitioners. It has brought the multiple
zngins of learners” errors to our attention. Finally, it has succeeded in elevating the stats of
zrrors from complete undesirability to the relatively special status of research object, cumiculum,
wmde, and indicator of learning stage. Defying the contribution of contrastive analysis theory, in

meir research on learner's errors, Dulay and Bust point out their cross-sectional analysis reveals

txe majority of errors that children make reflect the influence of the target second language more
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+en that of those children’s first language. (1bid)

1= Rescarch Questions in this research:

T=e research addresses the following queﬁtiﬂns;"-'

! What basic sentence errors do the students make in writing, even afler being mstructed dunng
ina last eight years of their education?

2 Why do these errors still occur?

1.6 Delimitations

% is to be mentioned that while identifying preblems i writing in this research the researcher
=11 deal only with errors. The research examines leamers’ commen emors, iLe. subjeci-verb
sereement, use of plural form, use of active and passive voice, misuse/omission of verb,
session of articles, double auxiliary, use of participle and gerund, punctuation (using caprial

‘=nier) use of contractions etc, in writing and discusses the need for refinement.

The study is limited (o the urban population of the city of Dhaka. More specifically, it is himited
.+ the schools and the informants who participated in the study. The topie of the study 15 a broad
=ne. The study includes secondary level students of Bengali medium schools (standard x).
Trerefore, the researcher has selected two specific schools 1o find out the present level of the
i=sdenis” emors and from that, she would try 1o point out the problems that they have been tacing

= their Enghsh language.



Chapter 2

LITERATURE REVIEW

2.1 Introduction

The study of literatures’ errors by ELT researchers have been a pnmury focus of L2 rescarch
suning the last decade. As Corder (in Brown, 1994; 205) noted a leamer’s erross are significant
= that they provide the researcher evidence Lf how long 15 the target language learned or
sccuired, what strategies or procedures the learner is employing in the discovery of the language.
Sndhar (in Croft, 1980:85) describes the poals and methodelogy of tradutional error analyvsis and
soints 16 a newer inlerpretation of error steaming from interlanguage studies: the leamers’

Zeviations from target language norms should not be regarded as undesirable errors or mustake,

wev are inevilable and a necessary part of the leaming process.

22 Bangladeshi Scenario
%han (1999) in his ‘Analysis of Misiakes and Frrors in student wnting’ explans that errors and
—istakes are viewed as creative source of lanpuage learming. He (1999) says that from the
=edagogic point of view, analyzing factors and reasons as to why learners make misiakes appear
s ke 5 crucial factor for syllabus and matenal designers and English language teachers. He
1999) goes on 1o say that writing ofien appears 1o be i rigorous task for many foreign feamers in
+= EFL classroom mostly because they do not feel confident in what they are writing, Tha 15
why the common mistakes or errors veeur in student writing in an EFL classioom of secondary

‘zvel. He (1999) also mentions that lo some extent, 15 found that teachers wive feedback merely

18



—derlining the mistakes and errors but hardly provide any constructive comments for comect
woting. Khan (1999) also mentions that in real life situation many of them can hardly wrie
semrect sentences of their own when they are piven an open-ended topic, Despite getting
sxnected grades/scores, they can not write confidently. In the secondary and higher secondary
el writing, word or sentence level accuracy is usually given more consideration in allotting

—arks for paragraphs, essays, letters, broad and semi broad answers,(ibid).

23 EFL context in Bangladesh

Sultana (2006) gives her view on the EFL context in Bangladesh. She focuses on the ELT
—extbooks which are used in the local context of the country and these have been empincally
sroved unsettling for ESL and EFL students. Therefore, she (2006) suggests that instead of these
“Anglo-centric’ textbooks and contents, we should use such contents and tm&hing matenals for
~szching English that arc culturally, socially, and experientially appropriate for our students. We
hould also try to separate the English language from s culture and assimilate it into our
Sangladeshi culture. She (2006) further says thai Foglish has already obtained the status of the
=ost prestigious language of international commerce, imde, and business; moreover, the use of
English in different domains in Bangladesh has increased. Therefore, her first suggestion is that,
sie acceptance of English as an international language has already been in progress in
Sanpladesh since the 1980s, Teachers, without any formal (cacher truining, can also develop
~2yching matenials for their Enghish classes. She (2000) again renders that teachers, most of the
=ms, have to follow syllabuses strictly and many of them do not have encugh ime and access to
~ich tech gadgets for writing their own matenials, On the other hand, a ‘can of soft dnnk’ ora

'sez of chips’, or an article of a newspaper can be a source of leaching materials. Teachers wall

19



= to work on these materials considering studems' needs, difficulties, leaming objectives, age,
=esests, and style or learning, If they are constrmned by the syllabus and a presenbed extbook,
wachers can pse their own materrals occasionally for bringing varation n class, Teachers will
o=’y have to consider the basic principles of second language :u:quisition relevant to the

el

2evelopment or materials for the teaching of Eﬁélish language.

= preliminary observations, Gaus, Khanum and Jahan (2005) say that students are aware of their
swn difficulty in writing bul their efforis to improve their writing skills are often thwarted by the
=20 between their own understandings and the teachers' expectations. They (2003) go on to say
=2t the situation is further agpravated by the unsanisfactory quality of teaching and the paucity of
=aching materials; in addition, large classes which are 2 common phenomenon at all levels of

education in Bangladesh, causes special problem, in teaching English.

However, most English teachers tend to view teachmg written Enghsh in large classes
~egatively. They oflen associated large English classes with disorderliness, lack of control, lack
oF crudents' attentiveness, lack of teacher-student interaction and therefore, weffective.
Regarding large classes, Kennedy and Kennedy (1996 24) says that, “as soon as the number of
~oup’s passes a certain number, it is difficult to controi what happens’. Their study shows that
e students are comforiable in guided writing rather than free writing Students want fo leam
=mmmar, mote specifically sentence construction, i terms of leaming Enghsh wnting. Both
=ackers and students think that nustakes si;huld be correcled as a single ¢ase and also

sollectively, The students think in term of rules and dictionaries when it comes to leaming new

words, and not reading as a process leading to writing better English, The study of Kennedy and

20



wennedy (1996) again shows thal after long years of English leaming, through grammar
—nslation method, it is hardly possible for the students to write in frechand. Moreover, it shows
==t there are various problems in teaching writing 1o a large class, The problems are aggravated

. the really "large" nature of writing classes at secondary level The situation af the schools and

sollezes show that most students are not satisfied with the way they are taught English writing.

1= 2 preliminary invesugation, Momnizzaman and Haque (1299-2000) find that more than two-
—urds of the subjects were learming EFL so 4% to use it as o means of understanding and
scoreciating the arl and literature of the English speaking communities, and to know more about
e tzrvet language speakers and culture. That is, the subjects seem to have been attracied to the
socakers and culture of the English language to a great extent and considered the [anguage
_~avoidable as English is an international Iang.uage. They (1999-2000) further say that though
~oth integrative and instrumental orientations are found to have been nesgatively and
msignificantly correlated with the subgects’ proficiency m EFL, inlegrative o1 wentation s
conspicuously a better predictor of ther proficiency. They (1999-2000) conclude that EFL
\earners may profit if they can be helped to develop an integrative approach to the learning task.
—is is consistent with the suggestion that the inclusion of salieat traits and activities of the
English speaking culture in EFL teaching materials might enhance the leamers’ proficiency in

=t
L.

2.4 ELT in Bangladesh
= ‘ELT issues in Bangladesh: An overview Hoque (1984) gives an overview of the present

ZLT issues in Bangladesh and suggests some steps so as 1o resolve them. He explains the



—cesent state in English’ from the view point of, 1) status in the national cumculum, 2) state 1n
=+ madresah curnculum, 3) institutions where compulsory Enghsh courses are taught, 4)
wthooks, 5) training, His (1984) description shows that the present state of English reveals a
S.strating ELT scenario in Banpladesh The standard of teaching and learning have so miserably
Zeclined that government as well as the consctentious section of people have recently realized
==t something somewhere is seriously wrong in the whole business of teaching and learming of

‘==zlish in the country.

e (2005) points out some crucial factors responsible for the deploning state of ELT: 1}
sefective teaching methodology, 2) examination system, 3) inadequate teacher training, 4)
ssence of an accreditation/specialized body. He (2005) again says the lack of proper
~sordination and the resulting wastage in ELT in the country have created a state of confusing
socelerating the existing downward trend in pM{ teaching and learning. The weak students from
=2 primary level become weaker at the :«:ecc-n&ary level and they become sull weaker at the
wemiary level And these weaker siudents graduating from universities and colleges become
sachers at the primary and secondary levels, producing still weaker studenis. Wnite calls it
" cious circle of learning'. In conclusion Wnte {2003) says that mﬁntry like Bangladesh must
=sve a national ELT policy for the implement Enghsh language progrants for effective teaching

&=d learming English in Bangladesh

2 = Siate of English in Bangladesh
= The state of English in Bangladesh today' Anwar (1984) explores that the (eaching of English

= the doldrums in Bangladesh today. The percentage of pass in compulsory English language



secer at all levels from the secondary to B.A 1:; very low and the situation has become mther
Sesressing over the last few years. He {1984) again states that we have good reasons 1o believe
=e English in our country is shding into a state of degeneration so much so that before long it
==v become a classical language dull and lifeless, as moribund as say Sanskitt. Anwar (1934)
soes on to say that the reasons for this state of alfairs are many and some of them are quite well-
w=ow. He (1584) goes on to say that still it is not uncommon to lay the blame at the door of the
sudent's perversity or intellectual incompetence. Bul a minule examination would show this
sccusation to be neither logical nor true. Total language situation obtaining in a country at a
sven point of ime is always a social phenomenon and the causes for the decline of English in
Sangladesh must be probed in this social sphere rather than in individual limitation or aberration,

).

= “The state of English in Banglzdesh™ Ahmed (1984) discusses the traditional tussle between
=engali and English in cut country. He says that to asses the state of English in Bangladesh we
=ust look at it from the academic and professtonal point of view and also from the moral stand
scint. While describing the present situation he (1984) states that there have always been a sense
7 scare about English. In many schools, particularly in the rural area, the teachers do not have
sc=quately specialized training and owing to their duty properly. This also adds to the loss of
=serest in the learning of English. Ahmed (1984) again says that to make teaching of English
cocially and academically substantial it 1s vitally smportani that we asceriain first the 2xisdny
~te of English and then fix up the target ﬂFpmlicimcy we need 0 attun The language leamers

—ust identify the nature of their attitude towards English. (Ahmed, 1984, 56)
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Saots (1990) in “English in India: Problem and Tssues’ shows some of the ways that would be
‘= ul for our context. She suggests that what we need to do is to re-plan our language prnionities
= teach and learn English is a way that does not lead to 2 denigration of our own language ora
sesation of their validily and power and potential She suggests planming pedagogy and
== cuage-use 15 such a way as to promote a healthy indigenous based bilingualism in Enghish.
Sauna (] 990) says: 3
0
knowing your native language well using it in local, regional public domains as
well as m the pnvale domains of health and home and respecting your own
language can and should go hand in hand with the teaching, leaming and use of
English in large public contexis such as inter-regional of intemational
communication. Leaming and using English wall in a way prevents states,
nations and politics from becoming msular and save large sections of our

populations from being denied an opportunity ro emerge from their namrow
shells.

(Gupta, 1990 p-103)

45ab (1984) in her article 'the state of English in Bangladesh at the Academic Level' has given
some of the suggestions to improve our conditions. She (1984) siates that the standard of English
& the primary level should be raised and the English lext books at least at the pnmary level
w=ould be made more attractive. Teachers should be especially trained to teach English as a
Sreien language. Tutorial classes should be re-introduced in the colleges at the HSC and BA
ssses. Pronunciation dnll is also important. Student should even be encouraged 1o read English

“sumals and newspapers and listen to English news and other programs. (Aflab, 1984: 126-129)

Chowdhury (2005) in ‘Flementary reflections on the Teaching of English in Bangladesh’
somcludes that we should set before us the objectives of not only communication but also of

~==ding and wrtng. In fact, reading and wnting should come before and not after



—emmunication. He {Chowdhury, 2005) again says that the ideal method should be to achieve an
sesanic relationship amonyg the three. Instruction in grammar and exercise in translation are
=sential as is the vse of the dictionary. Chowdhury (2005) goes on to say that leaming English
ould be more than an obligation; it has to be made an act of pleasure and a process of
s=mulation. He (2005) goes on to say thal language-leaming is, in itself, a necessary exercise,
=t it becomes much more fruntful when it works as a gateway 10 knowledue in other disciplines
2= well ldeally, Enclish should be more than an acqusition of skills; it should be a partr of
szucation, widening the horizon of knowledge and deepening the learners' power to feel and
=k, (ibid). Not that every learner is expected 10 be educated, but at least the scope for
ssucation should exist within the method itself, for those who want to have it. (Chowdhury,

2H5: 51-85)

2.6 Teaching of English in Bangladesh %

S2afi (2004) in his ‘The Teaching of English in Bangladesh® discusses that in the secondary and
= cher secondary levels the method used to teach English as second language and foreign
sapuape 15 Communicative Method. This method was introduced about 10 years back, first in
somary and secondary levels and then in higher secondary level. For a number of years
“imctional Tnglish has been taught previous to communicative method. Textbooks were writien
= some teachers who had been given some training in England on how o wrnite English
s=tbooks and to teach English 1o students whose mother tongue is not English. Some attempts
were made to train some teachers of English locally through some master truners. Textbooks
were written and my personal feeling was that the textbooks were fairly good but acute shortage

% qualified and dedicated teachers made it impossible to implements the project successfully.

4
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With little or no training, existing teachers who are used fo teaching the old way and in most of
= cases, nol able to speak English spontaneously and fluently, they could not do a good job of
==ching the subject. The situation i the rural a@ 15 worse than in the cittes. Even now many 4
=achers find it very difficult to teach English in secondary and higher secondary schools. We
%2ve to remember that during the last 25 years or so our teaching and leaming standard of
Zaglish has slipped. The present practice of writing guidebooks, help books, is to use Bangla

£ong with English. Also teachers use Bangla in the classroom

= higher secondary level, students, coming with very poor knowledge of Fnglish, as formal
s=ucture of English sentences s not taught, only practiced as they oceur in slories/lessons, are
veny frustrated. Mechanical practice of writing difierent types of sentences does not build up

==ough confidence to speak and write English fluently and spontaneously,

2.7 Yiew of other researchers
45 Corder's {1973) view suits with our context. he (Corder, 1973) commens that errors may
==, on the one hand, as a result of the nature of the L2 learners, theur classification and
“spresentation or, on the other, from the actual activity of processing the data, Teaching 15
sencerned with the data and 1ts mode of presentation: we can conirol und manipuiate it i vanious
wevs. What neither the learner not the teacher can do is entirely manipulate or control the
=amming process. This is part of human psychology. Corder (1973 :283) says:

Errors are a result of partial knowledge because the teaching-leaming

process extends over time. Language as we have seen is a self-contained

system, all parts being interconnected a system of systems in 4 sense

niothing is fully learned. Changing the prouping or sequencing of the data

merely makes the nature and timing of the errors different in certain
respects. It cannot climinate them or reduce the total amount error below
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some, at present unknown lower limit,

Corder (1973) observes that the opposition between systematic and non-systematic errors i3
mportant. We are all aware that in normal speech in our native language we are continually
sommitting errors of one sort of another. These as we have been so often reminded recently are
2ue to more lapses physical states such as tiredness and psychological conditions such as strong
=motion. These are adventitious arlifacts of Iingu 1stic performances and do not reflect a defect in
sur knowledge of our own language. We are conmally immediately aware of them when they
2ccur and correct them with more or less complete assurance. It would quite unreasonable to
expect the leamer of a second language not to exhibit such ships nf}ﬂm tongue (or pen), since he
S subject to similar external and internal condition when performing in his first or second
=nguage. We must therefore make a distinction between those errors which are the product of
such chance circumstances and those which revaeal his underlying knowledge of the lansuage to
=ate, or a5 we may call transitional competence the errors of performance will characteristically
oe unsystemiatic and the errors of compelence systematic. As Miller (1966) in Richards,
1974:25) puts it, “It would be meaningless to siate nules for making nstakes,’

£ will be usefu! therefore hereafter to refer to errors of performance as mistakes reserving the
= crrors (o 1efer to the systematic ermrors of the leamer from which we are able to reconstruct

=15 knowledge of the language to date his transitional competence,
according 1o Dulay (1982) studying learner's orrors serves two MAJOr PUTPRISES:

I. It provides data from which inferences about the nature of language leaming process can

be made.

]
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2. it indicates to teachers and curnculum developers which part of the taroet language
students have most difficulty producing comectly and which error types deiract most from

a learner's ability to communicate effectively.

According to Andrew D. Cohen and Margaret Robbins21 (1994) - ‘

This study deall empirically with certain aspects of second language leaming among three
aiversity students, who all had a relative degree of proficiency in Mandann and who were in an
sdvanced English-as-a-second-language class at UCLA. An error analysis of wnitten verb forms
was undertaken with two purposes in mind: first, 1o detenmine the short-term effects of teacher
comection procedures on the eradication of errors and second, Lo relate interlangovage background
\past language experniences, current language m\vimn ment, and language leaming strategies) and
lzarners' explanation of errors to the errors thmt;selvm. A close Jook at the effects of comrection
= written work revealed that comection was neither systematic nor enlightened enough to
sctually influence the production of errors. Although broad n scope and in some ways
~udimentary, the gathering of interlanguage background infunnatiq[xf;md error explanations from

e leamners provided uselul insights concerning the production of errors and what these errors

2=l us about inferlanguage.

Sincs Corder's (1980) initial arauments for the significance of leamers’ errors appeared in the
Winter 1967 issue of the ‘International Review of Applicd Linguistics; researchers and teachers
5 numerous couniries have spent Countless hours extrcting crrors from student compositions
:=4 conversations, submitting them to close scrutiny, and using them as a base for theory

zonstruction and classroom practice. The instant and widespread appeal of emor analysis (EA)
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semmed perhaps from the refreshing alternative it provided to the then prevailing but more

s=trictive 'contrastive analysis' approach to emors.

= the 19705, EA supplanted 'Contrastive Analysis' (CA), which sought to predict the errors that
‘ezrners make by rdentifying the linguistic differences between their L1 and the target language.
Whereas CA looked a1 only the learness' native language and the target language (ie. fully
“mied languages), EA provided a methodology for investigating learner language. For this
==son EA constitutes an appropriate starting point for the study of leamner language and L2
scquisition, French (1949), for example, provides a comprebensive account of common leamer

wrToTS.

L2e (1957) reports on an analysis of some 2000 errors, in the written work of Czechoslovakian
ezrners, which were ‘humiedly grouped into categories’ (wrong punctuation, misuse, or Omission
= articles, musspetlings, non- English constructions, and wrong use of tenses). Lee (L957)
zued that such an analysis put the teacher in ‘a better position to decide how teaching tune
should be spent. But such traditional analysis lacked both a ngorous methodelogy and a
=soretical [ramework for explaining the role played Ly errors in the process of L2 acquisition. It
wa=s not until the 19705 that EA hecame a r&tﬂgj:lfzed part of applied hngustics, a development
=3t owed much 1o the work of Corder {1973), '1:I1i5 situation as mentioned above matches with

=T context

1o an early, seminar article, Corder (1974) noted that errors could be significant in three ways:

a. They provided the teacher with information about how much the learer had leant,
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b. They provided the researcher with evidence of how language was leamt,

¢. They served as devices by which the leamer discovered the rules of the target language.

rder (1974 in Rod Ellis, 1994:48) sugrests the, following steps in EA researciy:
Collecnion of a sampie language
‘dentification of errors
Diescription of emrors
- Explanation of errors

. Dvaluation of errors

ichards (1971h) charactenizes the field of error analysis as follows:

ne field of crror analysis may be defined as dealing wath the differences between the way
cople learning a language speak, and the way adult native speakers of the language use the
nuuage.” (Oller and Richards'1973; 114)
wwhards (1971 a) proposes a three-way classification of errors
: Interference Errors

intrzlingual Errors

Developmental Errors

e interference emors are those caused by the influence of the leamers' mother tongue on his

cduction of the tarpel language in presumably those areas where the language clearly differs.
The intralingual emors are those uﬁginaﬁngt withun the structure of English iself The

developmental errors reflect the strategies by which the leamer acquires the language.
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‘zhanna Klassen (1991 in English Teaching Forum, 10) opines that teachers still face with the
sroblem of "which” emrors to correct and how to correct errors. She believes that the gravity of
2 eror should determine whether comection 18 necessary She suggests that for a first draft

obal errors be corrected and locul errors on the second

rder (1973) observed that learners of language are certainly liable to lapses and mistakes and
this reason the greal majonty of their errors are of a different kind They result in
:nacceptable uticrances and appear as breaches of code. Corder has termed these breaches of
des as emmors in the case of @ native speaker They are not physical failures but the sign of an
nperfect knowledpe of the code, 1.e. the leamers have not vet mtemalized the formation rules of

= second language,

order (1973) suggests that it 1s individual leamer who makes errors and mistakes. The notion of
wledge of the formation and speaking rules is applicable to individuals not groups. Although

¢t s mdividuals who learn, we usually dill:r.‘:l. our leaching towards groups. Although each
mber of a class 15 initially different in some respect from every other member, progrimmers
= designed on the basis of what s common 10 all the members of the group: their avenige
“ie:higence, their common objectives, their common mother tongue and common experience of
= second language. Itis logical that when we have this practical objective in mind we make use
nformation drawn from the group as a whole, We take account, therefore. principally of those

“ors, which are common 1o all, or a majority of, members of the group, and discount, for

rning purposes, those which are peculiar to an individual or a MOy




“owell (in Kenneth Croft, 1980 158) says: "the fact that reductions seemed 1o be influenced by
fie need to commumicate, suggests that correcting student errors in terms of ther
-omprehensibility to a native speaker might result in a more advanced grammar”. Elsewhere she

tes that "if error correction by the teacher results m 4 more adult grammar, 1t 1s possible that

srrection i terms of commumcation requitements might be more fmutful than any other kind,

ice this seems 10 be important to students”.

ccrder (1973) introduces an important distinetion between "errors" and "mistakes”. Mistakes are

-=wiations due to performance factors such as memory limitations (c.g., mistakes in the sequence
tenses and agreement 1n long sentences), spelling pronunciations, fatigue, emotional strain,
They are typically random are readily by the leamer when s attenticns drawn o them

—rrors, on the other hand, are systematic, consistent deviances chamcteristic of the leamer's

souistic system at a given stage of learning,




Chapiier 3

METHODOLOGY

Thus chapter provides an account of the methodology of the study and discusses issues pertaining
the nature of the study design, sampling and setting, data gathenng instruments, method of

vz collection and data analysis procedure.

-1 Design of the study

is research 15 a descnptive and quantitative in nature, Tts purpose 1s to find out leamers'
crming English languape as a second/foreign lanpuage) problem areas and reasons behind
- Accurate English language knowledge 1s necessary for the students Study focuses on the
mmon mistakes and errors of grammar forms that learners usually make in their pamemph
ing an oan Enghish course at secondary level, The number of grammancal stems in the
ieshionnaire restnets discussion only to the sentence level problems that full mamnly mto
romimar, and mechanics areas, 1L was an open ended and descnptive questionnaire on why these
roblems oceurred i wnting and finally some suggestions have been provided on the busis of

iz researcher's lindings

¢ methodology of emor analysis, in so i as taditional ervor analysis is concemed, consists of
o B s . i
e following steps;

-ollection ol data (from an open ended quesiionnare, that has been designed with 7 different

aeslions)

identficaien of ¢rrors  (e.g. muxture of active and passive Torms, anomalous sequence of




wnses, etc)
o Identification of the area of difficulty m the target language (TL)

(Croft 1980:103)

I'he research tool 1s questionnaire. Researcher distributes questionnaires among students of two
rublic Bengalt medum schools in Dhaka The respondents are 55. For this research, data has

een collected in formal settings.  Afier collecting the data, they are transenbed and tabulated.

Fram the guestionnaire, the identity is omitted and mformation 18 separated to analyze them

lnformation is separated according to the subjects. Students’ data is tabulated n one table.

4.2 The Setting
The study has been conducted i lormal setting. Student’s data has been collected from two
cublic Bengal medium schools of Dhaka, through a questionnarre. It provides data of secondary

cvel students (Standard x).

3.3 Sampling

for the study 55 students from different proups have been selected from those schools The
~zspondents are from different divisions, such as science, arts and commerce. The principals of
these two publie Benpalhh medium schools [Dhaka) have arranged these respondents from
different groups lor the researcher to conduvetl this questionnawe survey. These students are
indertaking two hundred marks English language course, Their syllabus includes:

.. Basic language skills

b, Remedial Grammar
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Practical weiting,
o Composiiion
» Personal and Business Comrespondence
e Apnlicatnon and letter

e Reading Comprehension

: learners are poing o complete S.5.C. program in Bengab medwm with English as one of
sir compulsory subjects contmning 200 murks. Their level ol proficiency m English was
umed to be most syllabus based. The respondents are the native speakers of Bangla and
corming English as a foreign language. Some degree of sumilanty in therr personal charactenstics
elso expected: intelligence, motivation, social backeround and expenence of the world,
stunty and 50 on. We cannol, of course expect from Lhe leamers full equivalence in all these

1E0510N5

LA Rescarch instrumesnt
.1 Cuestionnaire
= research has been conducted throuph the guestionnaire, it 1s provided ameng the students m
“lorio tnvestigate the reasons behund thetr eimors in wilimygy, For imstance, gquestion no. 1o 7 is
ed 1o zel therr opmion about teachers” mstruction over the kst couple of years of their
ring, about the present commumeative appronch The researcher has tned to find out the
sons behind the commion errors. The format of the questionnaire is shown in Appendix A, The
wstionnawre comprised open ended questions, The subjects are requested to fill up the

westionname The researcher has to fix the questions on her own with the help of her superaisor,
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111 the questions (Appendix A) are set just to get a general point of view and these also are
cused on the research area. These questions are aboul the Basic English grammar, So the
~.searcher asked theses questions to know what factors hamper Langvage proficiency of the EFL
-arners, The first question (Appendix —A) sel by the researcher :s related to the research area.
The researcher set this question to know that whether the leamers have the clear conception
“=oul the proper use of articles or not. And the researcher tried Lo find out the reason behind ths
oblem. In the second question (Appendix -A) the researcher absolutely focused on the research
srea. Auxiligry and principal verbs are often mixed up by the learners. So this question is asked
1 know the reason behind this error. In the third question (Appendix- A) the rescarcher asked
Lout using *s” as plural and as third person singular present teuse. In this case they sull face the
~rablem. In the fourth question (Appendix- A) the researcher asked about gerund and participle
 know whether they can distinguish these forms a5 an individual feature or not. In the fifth
uestion (Appendix-A) the researcher asked about punctuation. They still have problem n 1t
- cth question (Appendix- A} is set to know about their problem n contractions. Question se:.*r:u
asked to know about their problem in active and passive voice forms. They tend to mix up
1ese forms while writing any composition, They do not have any clear conception about these

rms. The guestions asked are the general questions on communication process 1o know thewr

SPITHON.

5.5 Data Collection Procedures

'he data was collected through questionnaire. It was taken on two different days in a formal

etting in two different public Bengali medium schools of Dhaka First day there were 30




students of class x from different groups (science, arts and commerce) had been arranged for the
survey, And second day, in another school there were 25 students of class x again had been
arrangzed from dilferent groups (science, arts and commerce) for this questionnaire survey. In the
guestionnaire, they expressed themr view on the research area Their personal expenence was
‘mportant for this research, Leamers tried to express their problems in understanding Enghish
anguage, and what sorts of difficulties they feel while writing any composition and so on. It was
juite tough to collect data from the secondary level students, because thewr quality was not very
ip to the mark. At first they felt problem in understanding the questions. the researcher had to
cxplain each question to them in Benpah |ill1£l.l-il._!‘.;l:. And most of them wrote their opinion,

superience, and problems in English language They wrote the answers i Bengali 1t took

students near about 40 minutes each day,

3.6 Data Analysis Procedures

Frequency count and percentage of response for the options of cach ilem are done in the form of
uble. The daty 1s first tabulated and then results are presented m g deseriptive manner. Farstly,
e responses from the questonnaire 15 analysed separately. The data 1s compiled in two sepamite
2bles. Then the data was analysed descriptively according to the questions. To gatherall the data
and analyse 11, the researcher has taken a pened of almost one month. To do the analysis
accurately the researcher has wken help from her supervisor. The researcher analyses the data
uantitatively and in qualiative manner to lind out the problem area. At st the rescarcher has

irted to bring the results in percentage (tablel Y and then she mputs all these responses (data) in a

lescriptive form (tablel).




Lastly, the whole information was judped according to the research question, resarding why the

zarmers make the commaon errors in writing

I'ne methods deseribed in this chapter helped collect relevant data for this study, The processed

2nd analyzed data are presented and interpreted in the next chapter,
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Chapter 4
RESULTS AND DISCUSSION
4.1 Findings
The researcher conducted a questionnaire survey among the students of ¢lass x of two public
Aengali medium schools, regarding their problem areas i written English and the reasons behind
them From this survey she also has med to get their opinion about teachers’ instruction over the

couple of years of their learming, about the present communicative approach.

The frequency count and the percentage of the responses (based on the questionnaire survey)
s 4ve been tabulated in Tablel The responses of the respondents are shown below m table!, and
teir opinions regarding their problem areas i wntlen English and the reasons behind them are

again described in table2 {Transcnphion of the dirta)

PT.O
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4.2 Discussion

In the questionnaire survey the responses of question land 3 are the same, 39 (70.91%) out of 55
respondents face problem in articles, using 's” as plural and as with third person singular number.
It means that they are not clear about these grammatical rules. Thoy make pross nmustakes while
using these forms in their writing. Amonyg them some are facing problem in using ‘the’. So, here
the majonty faces trouble with anticles and with sub-verb agreement. In this case, they mention
that they do not have enough practice on this item of grammar. The conceptions of these items
(articles and sub-verb agreement) are vague to them. These errors of articles and subject-verb
apreement oceur because of lack of proper drlling since childhood. Few respondents (89, S10,
S23, 527,833, 536, 538, 839, 841, 843, and 546) get confused in using “the” in writing English.
And some other respondents (828, S29, 8§30, S42 and $45) say that they feel problem in using
both the articles “an’ and ‘the’ because of lack of practice and usually have a vague conception.
It question 3, the respondents (526, $27,528,529,830,831,832,833,834, and S35) do not have
any problem in using ‘s’ as plural, but feels dilficulty 1n sub-verb agreement because f}t‘]:h:kl of

proper mstruction and practice,

In question 2, 26 (47 27%) respondents do not face problem mn verbs (auxiliary and principal),
But 29 (52.73%) respondenis face nearly the same problem in understanding the srammancal
rules. Most of the learners do not practice the grammar and they were not taught the rules
properly. That's why the 29 (32.73%0) respondeints say that they leel problem in the basic terms
of grammar (pnncipal and awxiliary verbs). Here, a very little dilference ean be found among the

‘espondents.
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In question 5, 27 (49.09%) respondents are confident about using the punctuation (capital and
small letters). But 28 (50.91%) respondents are not confident about using the punctuation. They
face hitle trouble with the case of proper noun and common noun. They get confused while using
capital letter with proper noun. The respondents say that they do not feel confident in using
puncivation (capital letter and small letter) Somectimes they mix up the proper noun and
common noun in using capital letter. They aist;:'haw: difficulty in parts of speech. In this case,
they comment that they sometimes feel confident in using punctuation (capital letter and small
letter). And sometimes they mix up the proper noun and common noun, They have difficulty in
use and usage of parts of speech. The main reason behind that problem 1s lack of proper

instruction and practice.

In response to question 6, 41 (74.55%) respondents do not face any difficulty in using
contracitons (1.e. short forms of auxiliary verbs eg isn't, aren’t etc). But 14 (25.45%)
respondents still make this eror in writing. They (87, 8, 10, 21, 22, 24,30, 33, 36,41, 42, 44, 46,
49,50, 31, 52, and 53) have clear conception in using contractions, But sometimes they nux itup
in wnting, They say that the reason is lack of understanding the rules and us use. These
respondents also mentioned that they did not get proper instruction from the teachers since
childhood and stll they do not get enough room for practice on it. On the other hand, one
respondent (534) says, “sometimes | use contractions i formal writing because 1 ignore ™

Nevertheless, it s found that very few are making this sort ol error,

In response to question 4, it is found that the 55 (100%) respondents have huge prablems in

using participle and gerund in writing. In question 7, the researcher finds the sameness in the

Tilil




responses as question 4. In this case, 34 (98.18%) respondents face great difficulty in using
passive and active voice form in writing The majority say that they always mix up the passive
end active voice forms, and they do not have any clear coneeption of its use and usage, They
even do not understand at all the form of “gerund” and “participle’. The main reason behind 1t 15
that they did not ger any clear instruction about these forms of grammar 1n the past, and still they
do not get encugh room for practice on these terms, So in this case, the learners do not have a
clear grasp of the rules and even they feel reluctant in doing practice. Again in response to
Question 4, the respondents say that they do not have any clear conception about participle and
gerund. They did not get enoush room for practice on it since childhood. And these rules were
not explamed clearly by the teachers. But one exception can be seen i response to question 7,
une respondent (59) says, 1 do not mix up passive and active forms writing, 1 have got
enough room for practice on these terms.” As a result, the researcher finds that almost all of the
respondents are 1gnorant in ierms of gerund, participle, passive and active forms The teachers
farled to teach these prammatical items properly since elementary level. Moreover teachers’
mstruction was not enough for the leamers 1o have appropriacy and fluency in wnting They do

not get room for enough practice.

The researcher distributed an open ended questionnaire among the leamers and after 40 minutes

she collected their responses as written documents. If we look at the above discussion, 1t is found

that the majority learners commit errors in writing English because




| They do not have fluency on practice and they do not even experience proper explanation
and understanding of grammatical rules. As a result learners are not able to have a clear

grasp of the rules.

t-

The learners could not internalize the rules because of lack of adequate discusston and
practice
3. Teachers could nat teach them grammatcal rules clearly and adequately

The mayonty of errors made by the leamers were not interlingual but intalingual.

4.3 Findings in term of research questions
The rescarch question focuses on the basic and common errors in formal writing. Investisations
of the meidence of errors summarize that the following common mistakes are usually found in
formal wnting I

a. Eror of subject-verb agreement in the sentences is common

b. Error of passive sentences (prablems with formation of passive sentences) is also found

COMMOoN,
¢ Error of double auxihary (the auxiliary system) 18 common

d. Misuse of verb (syntax) 1s common

e. Omission of verb (syntax) is again common

=ty

Misuse ol articles 15 common
£, Omission of articles 1s again common
h. Pluraltzation (morphology) is also found common

i. Error of participle and gerund (probiems with formation of participle and serund

sentences) are also found common in the sentences,




The analysis of data finds basically nine types of errors among which most commonly occurring

SITOrS 4r¢ caiegonzed under COMMON errors.

The analysis of data shows that almost all the errors that the learners usually make are seemed to
be a deviation from the leamers” grammar. The analysis of data demonstrated that leamers tried
to use their knowledge of graminar whatever they acquired dunng the last eight or mine years of
their education. The use of inapproprate grammatical rules then bacame the cause of error. It 1s
also assumed that proper instructien and explanation of grammatical errors can refine these
errors, Table2 in data analysis scetion demonstrated that some leamers acquired the grammatcal
rules afler formal instruction had given to the leamers, and some did not, The importance of this
table was to emphasize the significance of formal instruction in every level of education system.
So far we have discussed the causes of errors, which seem to fall into definable pattemns, they
show a consistent system, are internally principled and free from arbitrariness: they are therefore
systematic. These systematic errors may be looked upon as rule wovemed for they follow the

rules of whatever grammar the leamer has.

The error of prammatical forms catesorized in this tesearch is presenting the data Iun
queslicnnaire survey are the collection of leamners’ common grammatical problems that cause
errors in writing, The research topic explains that while writing, a writer has 1o take care of his or
her structure of the sentence so that his sentences express intended meaning clearly, correctly

and effectively. For this reason, knowledge of probable errors in wri ung 15 essential,

13




This study dealt empirically with certain aspects of second lanpuape leaming among the
secondary level students, An error analysis of wntten verb forms was undenaken wath two
purposes 1n mund: first, to determine the short-term effects of teacher correction procedures on
the eradication of errors and second, to relate interlanguage background (past language
experiences, current language environment, and language learning strategies) and learners'

explanation of errors to the errors themselves

in Bangladesh, students are required (o read Enghish for about 12-14 years. But the level of
proficiency they reach 15 very low. Obv LnusT},:: there 1s something senously wrong with the
teaching-learning of English in Bangladesh. They are interested not in acquinng knowledge or
skill bul 1 passing the exanination erther by copying or by memorizing answers wniten for
them in books vaniously called suggestions, pure success guide, toucn and pass etc. Their lack of
mobvation and their tendency to use shortcut to success can be put down to a vanety of socio-
economic reasons. There 15 an acute shortage of competent teachers. Most school teachers are
passed graduation they are hardly gualified to teach English because they can get a pass degree
without studying Enghsh or without securing qualifying marks in it. So the last job is only 2
teacher. Thus the situation at the school level of a teaching method 15 very worst. Untrained
teachers can not teach languape effechively, However this frustrtimg situation leads some

following reasons behind their drawbacks, These are

Lack of mobvaton

-3

Shortage of competent weachers,

Lad

unsuitable or inappropnate textbook, because there 1s no authenticity (real life based} m

their text book
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4. Bad testing method

L]

Lack of proper feedback m writing because of a large class-size.

o

Have no knowledgze of perfect writing

The present study is therefore designed to investigate the causes of errors i wntings of a
population of Bengali speaking EFL learners. That is the investigation uncovers the errors of the

interlanguage of the subjects and puts forwards some suggestions for facilitating therr leaming of

the target languaie 10 a substantial extent




Chapier 5

CONCLUSION

5.1 Summary of the Findings

The current study tries to investigate problems of students” wnting in a secondary EFL writing
class. The fact that emors cited in this research are from the competence data (refers to the
sysiemaltic errors of the learner) and ana]ysris.nf these data presents that in certam areas of
language use, the learner possesses construction rules which puided the researcher 1o catezonze
the errors into morphology, syntax and basic grammar forms. Finally, in an effort to bring this
research to bear on the presentation of the descriptive aspect of error analysis, the literature has
been comprehensively surveyed and research findings demonstrated that the reason behind
formation of errors lie in the unsystemanc approach towards both teacher trmining and the

classroom teaching, The highlighis are recapitulaled below

1. Second language learners in our country manipulate (subconsciously) surface elements of the
languages they are leanung in systemalic ways, mcluding;

4, They do not have fluency on practice and they do not even experience proper explanation
and understanding of grammatical rules. As a result leamers are not able to have a clear
grasp of the rules.

% The learners could not intermnalize the rules because of lack of adequate discussion and
practice,

6. Teachers could not teach them grammatical rules clearly and adequately

7. Problems with subject-verb apreement 11f the sentences,
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8. Problems with passive sentences (problems with formation of passive sentences),
9. Problems with double auxtliary (the auxihiary system),
10, Misuse of verb (symax) in the sentences.
11. Omission of verh (syntax)n the sentences,
12, Misuse of articles in the sentences,
I3. Omission of articles in the sentences,
14. Problems with Pluralization {morphology) are found.
I5. Problems with farmation of participle and serund sentences are also found common in
the sentences.
16. The regulanzation of rules,
17. Problems with verb phrases.
2. The great majority of the grammatical errors found in the language output of second language
learners are similar 1o those made by L1 leamers of the target language rather than the structure
of the L2 learners' mother tongue.

3. Some common types of efrors frequently occur amony the great many number of students.

5.2 Contribution to Research

Error analysis was inspired by the generative hinguistics movement of the sixties, which focused
on the creative aspects of the language leaming. This focus has helped 1o raise the status Drﬂﬂ'l;ﬁi
from unwanted forms te the refatively important status of indicators of learning and swdes 1o
teaching in the context of Bangladesh. As the categonies of mistakes and reasons of making

mistakes have been prepared on the basis of small amount data collected from smaller amount of

secondary level students, it would not be casy to draw any strong conclusion here. However with

R e ——ee



this small amount data, there has been a scope 1o see the problems associated with English
wnting of Bangladeshi smudents that definitely deserve language practitioners’ careful
consideration. Furtheimore, findings and analysis may provide some insight with a view to
facilitating a litle better class room teaching especially in the context of Bangladesh. In broader
sense, one may hope that attention 10 areas (‘:F(:{!_mnmn difficulties, as well as a ¢loser analysis of
personal problem areas, helps students take mé:rc responsibility for their own wniting (Porte
1993} In so doing, teacher-student mutual understanding, knowledge shanng and innovation in
thinking and effective practice might improve the current state of student wniting, This research
will help our leamers in the field of leaming Enphsh as a second/forcion lansuase in the context

of Bangladesh,

5.3 Practical lmplication(s)

Practicing writing in the classroom and its problems can be a practical area for assessment and
writing development, In this regard, we do notl have many nvestigative reports revealing the
detailed problems of student writing that could have provided professional msizhts for teacher
development, Practicing writing always demands training in effective ways and teachers are
pnimartly supposed to provide that traming to the learners. Leamers are not merely an empty box
1o be filled in rather therr latent creativity should be nurtured to s highest possible level In our
situation especially in secondary and higher secondary stages, some English teachers have
training i education in which ELT a5 a major stream does nol et any especial weisht
Consequently this kind of training, n terms of modem ELT concepts, does not yvield effective
professional output in teaching English, In recent times, some school teachers received short

ELT training but the number of these traned teachers is far less than what 1s required. In this
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regard, government policy in ELT needs to be more dynamic and target onented. This kind of
effort may enhance teachers” overall perception about teaching English mcluding a sensitive
issue like error analysis and corrective feedback. As practice writing 15 done n the schools,
constant feedback is necessary for developing awareness in the learners about the errors they
make The strategy of correction may include peer checking, group checking and feedback alon g
with teachers’ effective discussion that help students reduce the number of mistakes and errdrs,
Furthermore, teachers’ repeated comments and remarks on the specific problem help learmners
overcome their mistakes. Sometimes, the teacher can only underline the errors with visible
colour and ask the students to identfy the kinds of mistakes/errors they have made These
techniques will help learners 1o develop not only their own ability of self identification but also
self-correction in writing English, It is essential to promote their sense of autonomy as well. It 15
te highlight the reason behind the poor. ung{amm:uical production of sentences m formal
vmtngs. Proper training should be given 1o every elementary level teacher in every commer of
Bangladesh so that they can nip the sources of errors in the bud We need a proper environment
for learming English language by the trained teachers. Teachers should be given proper training,
and there should be enough training institutions Tor the teachers where they can expenence ELT
(English Languape Teaching) thoroughly. However, the teachers of our country will be benefited
by knowing the learners’ problems i English lanpuage us well as the learners will be benéfited
by getting proper instruction and guidance on the target language through these trained teachers
This 15 how they both can establish a good teacher-student rpport for teaching and learning
English language within an appropriate environment Therefore, later we may able to see its

proper implication in our teaching-learning environment.
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5.4 Suggestions
Giving attention to areas of common difficulies, as well as a close; analysis of personal problem
areas, helps our students take more responsibility for their own wriling
The following inconclusive Suggeshons can be taken into consideration based on the findings:
e Leamers should be asked 1o check their awn writing for few minutes and correct any
mistakes they can detect
® lLearners should write about any interesling topics and get it read, checked, and evaluate
by a fellow student of better Enghsh language skill or somebody senior who has better
command on English language,
¢ Leamers should not write the whole paragraph/essay at a go. It should be more effective
if they could write few sentences and read for few seconds in order o check WTItIng 15
smoothly progressing In the end there should be another checking of the whole text
@ Leamers should develop a habit of reading in variety of interesting texts as these are
usually considered good and active sources of leaming useful vocabulary.
° Teacher should encourage students to wdentify there own mistakes and correct sentences
n there writings as much as possible.
®  Teacher should pick up some common faulty sentences and give those to the students to
identify the problems as well s to cnm:.:;L of their own accord, Then teacher will discuss
those problems in the whole ¢lass It would be wise to conduet a scparate class about
giving feedback on mistakes and errar from students writing where teacher will facilitate
an interactive friendly discussion for correct wriling
® Teacher should provide some comments after checking a piece of writi ny specifically

about the problems of writing
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Teacher should reinforce leamers to rewrite the text until it seems to be of accentable

standard

= Teacher should nsist leamers on writing (heir own correct sentences rather than etting
correct sentences wrilten by the teachers.

e Teacher has to provide an appropriate i:u-#:ruumr:m for the language leamers.

e Class-size should be standard (limited within 25-30 studenis),

5.5 Further/ Future studies

This paper only focuses on mainly grammar, and mechanics areas in student writing, though
there are other important areas for analyzing students’ writing paragraph. The content area of
witing 1s equally important to evaluate, Sometimes it may be unique and creative as well.
However, if one finds mterest to conduct any research on error analysis, hefshe can explore the
other crucial areas where the researcher found difficulty; such areas can be In terlanguage case
study, showing the comparison between Bengali medium schools and English medium schools.
If they want they can use the other interesting tools as an instrument, such as collecting written
decument (composition) from the subjects. They also can arrange an interview session for the
students in order to collect valid data. Thus. one can explore other interesting areas as a
researcher. Nevertheless, the researcher had some constraints regarding the data collection

procedure

5.6 Conclusion
Errors comprise a significant portion of a leamner'’s language performance. Together with the
analysis of the linguistic category and sources of errors, and the findings in writing, errors

provide an important insight into the process of second language mstruction in formal wniting,
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Appendix | >
A-QUESTIONNAIRE

I T o i vk b B

CHESST . s cresnnsnasas

[nsteltion

Read e ollowing questions carelully and wrile e answers (I vou lhee dillicully i Enghish vou nuy
winle Lthe answers m Bengali)

|, Which articles (a/an/the), do vou have trouble with, while writing an cssay/ paragraph? Why?

A ; . ;

Do vou think thal somelimes vou mix up auxiliary (am/ is / are) and prnneipal verbs (eo work.
cat walk, run, cle.)?

s

il
s

1. Po yeou have problems mousige 57 a5 plorgd fee, There are some books on the table) and as turd
person singular present ense (e The boy runs fast)? Wiy




4. When using the “ing” form, can you distinguish whether it is used as a participle or as a gerund?
If not, why? (E.g. stop writing, T saw a bird flving over the sky.)

6. Arc contractions ( 1.e. short forms of auxiliary verbs eg. isn’t . aren’t ctc.) and abbreviation (e.g.
Exam= examination) used in formal wnting? Ifyes, then why? I not, why?

7. Dovoumix up aetve and passive voice forms? Why?




